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PART 1 

WHAT IS A LANGUAGE? 

 

 

People use a language for fulfilling their needs; they 

use it for the sake of communication and interaction. 

Fromkin, et al. declare: “Whatever else people do when 

they come together—whether they play, fight, make love, 

or make automobiles—they talk. We live in a world of 

language. We talk to our friends, our associates, our wives 

and husbands, our lovers, our teachers, our parents, our 

rivals, and even our enemies. We talk to bus drivers and 

total strangers. We talk face-to-face and over the telephone, 

and everyone responds with more talk. Television and 

radio are involved of a world of words. We are hardly free 

of using words. We also talk when there is no one to 

answer. Some of us talk aloud in our sleep. We talk to our 

pets and sometimes to ourselves (Fromkin, et al, 2003). 

Thus, we use a language for the sake of communication 

and interaction with other people. 

1.1 Definition of Language  

Before starting to discuss a language, sometimes we 

are necessary to define it. We may ask some questions such 

as: “What is a language?”, or “What do you know about a 

language”, or “What is meant by a language?” The answer 

may be different from one and another. For instance, he 

says: “Oh, it what we use in communication” or the other 

says: “It is made up of sentences that convey meaning”, or 

perhaps someone else says: “It is a means of 
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communication”. Are those definitions insufficient ones 

(Mu’in, 2008).1 

Let us examine the following definitions: 

Language is a system of arbitrary vocal symbols, which 

permit all people in a given culture, or other people who 

have learned the system of that culture to communicate or to 

interact (Finocchiaro, 1964).  

Language is a system of communication by sound, operating 

through organs of speech and hearing, among members of a 

given community, and using vocal symbols possessing 

arbitrary conventional meanings (Pei, 1966).  

Language is a system of arbitrary vocal symbols used for 

human communication (Wardhaugh, 1972).  

A language is a means of communication that uses speech 

sounds as a medium (Ramelan, 1984).  

A language can be regarded as a mental reality. It exists in 

the minds of people who use it, and we assume its 

existence because of people’s competence to learn 

languages in general and their practice in dealing with at 

least one particular language (Bauer, 2007). 

A language plays an important role in human life. 

Human beings are social creatures. They live in social 

environment or community. In this relation, there are three 

elements in human life. Those three elements e.g. 

language, humans, and community or society, are having a 

closel relation to one and another. This is to say that if 

there are people in a given part of the places in the society, 

there must be a given social community in which same 

                                                 
1 https://fatchulfkip.wordpress.com/2008/10/24/what-is-language-2/ 
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members of the group of people use a certain language as a 

medium for communication. Therefore, the language plays 

a very important role. This is because, as the fact shows, 

people as social creatures live together in a given 

community and at the same time, they need a medium for 

their communication and interaction between one and 

another. In the social context, language is not only a means 

of communication but also it is a means of creating and 

maintaining social relationship among speakers of the 

language (Mariani & Mu’in, 2007: 18).  

As an illustration, take an example, there are two 

persons in the waiting room of railway station. At first, 

they do not know one and another. They, then, begin to 

make a talk to avoid their boredom. They talk many 

things. They may ask and give some information among 

them. This shows the language functions as a medium of 

communication and interaction as well as a medium for 

creating (and maintaining) social relationship between and 

among people. If they are from the different social and 

geographical backgrounds, they will use different dialects 

(Mariani & Mu’in, 2007: 18).  

People as the language users who stay in the 

different regions  speak different dialects. These dialects 

are known as regional or geographical dialects. The 

geographical dialects of English language reflect the 

different periods of times in which English language 

speakers settled in a given region, diversities of their 

origins, frequency of their contact with the other users of 

the English language and influences from the users of 

other languages (Kreidler, 2004:2).2) 
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1.2 Characteristics of Language 

Based on the definitions of a language above, we 

can state some characteristics of human language, as 

follows:  

Firstly, a language is a system. Since a language is 

said to be a system, it must be systematic in nature.  A 

language has been constructed from its linguistic sub-

systems: phones, phonemes, morphemes, words, and 

meanings.  

A language user must have Knowledge of the 

Sound System. According to Fromkin, et all, part of 

knowing a language means knowing what speech sounds 

are belonging to that language and what speech sounds 

are not. One way this unconscious knowledge is revealed 

is by the way speakers of one language pronounce words 

from another. Bahasa Indonesia student learning to speak 

English often pronounce words like this and that as if they 

were spelled dis and dat. The English sound represented by 

the initial letters th in these words is not part of the 

Indonesia sound system, and the Bahasa Indonesia 

mispronunciation reveals the speaker’s unconscious 

knowledge of this fact. Knowing the sound system of a 

language includes more than knowing the inventory of 

sounds. It means also knowing which sounds may start a 

word, end a word, and follow each other (Fromkin, et al, 

2003: 4-5).          

Knowing a language means knowing the ways to 

produce phones and use phonemes correctly. The branches 

of linguistics describing the production of phones and the 

use of phonemes are phonetics and phonology. Phonetics 
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presents the concept of phonetics and organs of speech that 

are used for producing speech sounds, both vowels and 

consonants, and explains how to differentiate voiced from 

voiceless sounds. While in classification of consonants, the 

kinds of  consonants based on (a) Manner of Articulation, 

namely: Plosives/Stops, Fricatives, Affricates, Nasals, 

Lateral/Liquids, and Semi-vowels/Glides, and (b) Place of 

Articulation, namely: Bilabial, Labiodental, Interdental, 

Alveolar, Palatal, Velar, and Glottal sounds will be explained in 

detail so that the students understand the mechanism of 

producing the consonants. In classification of vowels, the kinds 

of vowels: (a) Front, Central, Back Vowels, (b) Open, Half-

open, Close, Half-close vowels, and (c) Rounded and Unrounded 

Vowels and (d) Tenses and Lax Vowels will be presented 

(Mariani & Mu’in, 2007). 

In Phonology, phonemes, phones and allophones will be 

discussed; these sub-topics include the ways to identify 

phonemes and phones, and also allophonic variation. The 

minimal pairs and minimal sets are also discussed. The other 

sub-topic includes brief description on Phonological Rules 

and its types such as Aspiration, Vowel Lengthening, Vowel 

Nasalization, Flapping, and Nasal Deletion. The description is 

meant to help students to classify sounds in the processes 

of aspiration, vowel lengthening, vowel nasalization, 

flapping, and nasal deletion (Mariani & Mu’in, 2007). 

The systematisms of a language can be seen from 

the fact that, take an example, if we regard a language as 

being made up of sounds, we find out that only certain 

sounds occur in any one language that these occur in 

certain regular and predictable patterns. In English, for 

instance, when a name for a new shampoo was coined, 
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Prell was possible but not Srell, because the cluster sr does 

not occur in the language. Also,   a sentence is not ordered 

at random. In this relation, we cannot say “Goes Ali School 

to every day.” English language has its own patterns of 

ordering some words to be a sentence. The patterns of 

ordering show that a language must be systematic 

(Mariani & Mu’in, 2007). 

The Sentence in English is in the same case as that of 

the other language. That is to say the sentence of every 

language has its own patterns and types. A sentence can be 

defined as ‘a group of words expressing a complete thought’. 

Sometimes a group of words looks like a sentence but, in 

fact, it is not (Warriner and Graham, 1977). 

Let us examine the following examples: 

The music of Dangdut 

 This is not a sentence because it does not express a 

complete thought. In order to express a complete thought, 

a sentence must have a subject and a predicate, as the 

following: 

 The music of Dangdut has become popular again. 

 This is a sentence. The sentence consists of the 

subject ‘the music of Scott Joplin’ and its predicate (verb) 

‘has become popular again’. 

As has been studied before a sentence is a group of 

words expressing a complete thought. In order to express a 

complete thought, a sentence must have a subject and a 

predicate. A subject of a sentence can be defined as ‘the 

part, which something is being said’.  For instance, ‘People’ is 

said as the subject of the following sentence: 
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‘People’ must work hard all the time’. 

‘An accident happened yesterday’. 

 Since the subject is that part of the sentence about 

which something I being said, we can usually locate it by 

asking ourselves who? or What? Who must work hard all 

the time? (For the first sentence), or ‘what happened 

yesterday? (for the second sentence). The answer of each 

question above is said as the subject of the sentence.  

 There are two kinds of the subject. It can be the 

simple subject in one side, for instance, as can be seen in 

the above sentences in which there is a single word for 

each sentence used as the subject.  It can be the compound 

subject in the other side, for instance, as can be seen in the 

following sentences: 

People living in the city must work hard. 

An unexpected accident happened yesterday 

Amah and Amen carried their books. 

Both you and I are expected to join him. 

Either you or I will do everything for him.  

The subjects of the above sentences consist of the 

main words (people and accident) and some words 

following them. Thus we can say that a simple subject is a 

subject consisting of a single word; while a compound 

subject is a subject consisting of more than one word that 

has the same verb (predicate). 

A predicate of a sentence is a part of a sentence 

which says something about the subject.  

For instance: 
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-Richard Wright wrote several novels. (‘Wrote’ is a verb 

as the predicate of the sentence) 

-My whole family heard some information of his crime. 

(‘Heard’ is a verb as the predicate of the sentence). 

A predicate of a sentence is also divided into two 

kinds: (1) simple and (2) compound predicates. A simple 

predicate refers to a single verb used as the predicate or it 

is the main verb or group of words in the predicate. A 

compound predicate refers to the main verb followed by a 

word or some words used as the predicate. In other words, 

a compound predicate of a sentence is one consisting of 

two or more connected verbs that have same subject. 

For examples: 

The dog barked and growled at the thief. (In this sentence, 

there are two verbs - barked and growled- joined by and. 

Both verbs have same subject –dog). 

The man was convicted but later was found innocent of the 

crime. (In this sentence, there are also two verbs –was 

convicted, was found- joined by. but. Both verb phrases have 

the same subject). 

In short, a sentence can be said as a group of words, 

at least, that consists of two words used as the subject and 

it’s predicate. Such a sentence is a simple one; it only 

consists of a subject and its predicate (verb) and sometimes 

followed by an object or a complement. Beside such a 

pattern of sentence, we are necessary to understand several 

kinds of sentences together with their patterns. The 

sentences can be classified into several kinds. 
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 The sentences may be classified according their 

purpose, time (tense) and their complexity of structures or 

construction, kind and number of their clauses.  

If the sentences are classified according to their 

purpose, they can be in four kinds: (1) declarative, (2) 

interrogative, (3) imperative, and (4) exclamatory 

sentences. 

 If the sentences are classified according to their 

tenses, they can be in: (1) past, (2) present, and (3) future 

tenses. The sentences in the past tense can be classified 

into: (1) simple past tense, (2) past continuous tense, and 

(3) past perfect continuous tense; those in the present tense   

can classified into: (1) simple present tense, (2) present 

continuous tense, (3) present perfect tense, and (4) present 

perfect continuous tense; and those in the future tense can 

be classified can classified into: (1) simple future tense, (2) 

past future tense, (3) future perfect tense, (4) future 

continuous tense, and (5) future perfect continuous tense. 

 If the sentences are classified according to their 

complexity of construction, they are (1) simple sentences, 

(2) compound sentences, (3) complex sentences, and (4) 

compound-complex sentences. 

 As has been stated before, sentences may be 

classified according to their purpose. There are four kinds 

of sentences. 

(1) A Declarative Sentence. 

  This kind of sentence refers to a statement. It is 

followed by a period (.). It may be a positive or negative 

statement. 
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Examples: 

- He always comes on time.  

(-) He does not come…. (*) He is not come 

- I am not a student.   

- You are not my teacher. 

- They are not farmers. 

- He does not always come on time. 

(2) An Interrogative Sentence. 

 This kind of sentence refers to one that asks a 

question. It is followed by a question mark (?). It may be 

subdivided into three kinds: (1) Yes/No Question, (2) WH-

Question, and (3) Question-Tag Question. 

Examples: 

- Does he always come on time? 

- Who always comes on time? 

- He always comes on time, doesn’t he? 

(3) An Imperative Sentence 

 This kind of sentence refers to a sentence that gives 

a command or makes a request. It is followed by a period 

(.). Strong commands are followed by exclamation points 

(!). If an imperative sentence is changed into a negative 

one, it refers to a prohibition. This means that a speaker 

asks his hearer not to do something as it is implied in his 

sentence. 

Examples: 

- Do your homework each night. 

- Watch out! 
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- Don’t go by yourself. 

- Don’t cooperate in the examination! 

(4) An Exclamatory Sentence 

 This kind of sentence refers to a sentence that shows 

excitement or expresses strong feeling. It is followed by an 

exclamation point. 

Examples: 

- Dear me! 

- What a sight the sunset is! 

 

 As has been stated above, the sentences may be 

classified according to their tenses, they can be in: (1) past, 

(2) present, and (3) future tenses. The sentences in the past 

tense can be classified into: (1) simple past tense, (2) past 

continuous tense, and (3) past perfect continuous tense; 

those in the present tense can classified into: (1) simple 

present tense, (2) present continuous tense, (3) present 

perfect tense, and (4) present perfect continuous tense; and 

those in the future tense can be classified can classified 

into: (1) simple future tense, (2) past future tense, (3) future 

perfect tense, (4) future continuous tense, and (5) future 

perfect continuous tense. 

 Tense means time. However, it should be pointed 

out that time in relation to action is a concept that exists in 

the mind of the speaker, reader, or listener. In actual usage, 

tense refers consistently only to grammatical forms. Often 

tense and time do not correspond at all. Verbs in the 

present tense, for example, can indicate future time. A 
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sentence ‘The teacher is explaining the lesson’ indicates an 

activity at the time of speaking.  

Based on complexity of their construction, sentences 

may be divided into four kinds; they are (1) simple, (2) 

compound, (3) complex sentences. 

(1) Simple Sentences 

From the study of clauses, one will remember that a 

clause is a sentence part containing a subject and its verb 

(predicate). An independent clause expresses a complete 

thought and may stand-alone. A dependent or subordinate 

clause does not express a complete thought and cannot 

stand-alone.  

When an independent clause stands alone with no 

other clauses attached to it, it is called a simple sentence. 

Thus, a simple sentence has one independent clause and 

no subordinate clauses; it contains a subject and a 

predicate and stands alone. Both a subject and a predicate 

may be compounded. Although a subject and a predicate 

are compound in forms, the sentence as the result of their 

combination is not always a compound one. 

The following are some examples of simple 

sentences. 

a. I am a driver. 

b. We understand your explanation. 

c. We are studying English. 

d. Father gave me some money. 

(2) Compound Sentences 

Sometimes two or more independent clauses appear 

in the same sentence without any subordinate clauses. 
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Using connectors may combine these two or more 

independent clauses. Such a sentence is called a compound 

sentence. That is to say that a compound sentence is a 

sentence that has two or more independent clauses but no 

subordinate clauses.  

There are four kinds of connectors: coordinate 

connectors, correlative conjunctions, conjunctive adverbs, 

and transition expressions. 

Coordinate Conjunctions (and, or, nor, but, for, so, 

and yet) 

These conjunctions join equal sentence parts. The 

following sentences are the compound ones; they consist of 

more than one independent clause. Let us combine the 

following independent clauses (a + b) by using coordinate 

conjunctions. 

(a) My brother moved to New York.  

(b) I moved to Seattle.  

If these two clauses are combined, the result is a 

compound sentence as follows. 

    -My brother moved to New York, and I moved to 

Seattle. 

(a)  Her cousin moved away.  

(b) She stayed in town. 

    -Her cousin moved away, but she stayed in town. 

(a) Michele is a vegetarian.  

(b) She eats chicken. 

    -Michele is a vegetarian, yet she eats chicken. 

(a) Are you going to the party?  
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(b) Will you stay home? 

    -Are you going to the party, or will you stay 

home? 

(a) I do not write Arabic.  

(b) Do I speak it very well? 

-I do not write Arabic, nor do I speak it very 

well. 

(a) That student failed.  

(b) He was very ill this year. 

-That student failed, for he was very ill this year. 

(a) The books were cheap.  

(b) I bought all of them. 

-The books were cheap, so I bought all of them 

Correlative Conjunctions 

These conjunctions can be used to make compound 

subjects and predicates as discussed above. Also, they can 

be used to join two independent clauses to make 

compound sentences. They are used in pairs. They are: 

 Either ….or…. 

 Neither … nor…. 

 Both…..and ….. 

 Not only …but also….. 

 (a) You will confess.  

 (b) I will complain. (either …or…) 

   - Either you will confess, or I will complain. 
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 (a) He failed in chemistry.  

 b) He failed in physics. (not only ….but also…) 

     -He failed not only in chemistry but also he failed 

in      physics. 

The same parts are not mentioned twice. So, a 

common form is ‘He failed not only in chemistry but also 

in physics”. 

(3) Complex Sentence 

A complex sentence is a sentence that has one 

independent clause and one or more dependent/ 

subordinate clauses.  

The following sentences are examples of complex 

sentences: 

The man who always swims in the river is Jon’s 

uncle. 

This sentence is constructed from  

(a) The man is Jon’s uncle (an independent clause) 

and  

(b) The man always swims in the river (a 

dependent clause). 

The woman whom I met yesterday is a popular 

singer. 

This sentence is constructed from: 

(a) The woman is a popular singer (an independent 

clause) and 
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(b) I met her (the woman) yesterday. (a dependent 

clause). 

 The man whose car is blue gives a lecture in this 

campus. 

This sentence is constructed from: 

(a) The man gives a lecture in this campus (an 

independent clause) and 

(b) his car is blue. (a dependent clause). 

Fun Bike Club is a club the members of which 

gather every Sunday morning only to go together from one 

place to another. 

This sentence is constructed from: 

(a) Fun Bike Club is a club (an independent clause) 

and 

(b) The members of the club gather every Sunday 

morning only to go together from one place to 

another. (a dependent clause). 

Secondly, a language is said to be arbitrary. This 

means that it is firstly created on the basis of social 

agreement. In this relation, there is no reasonable 

explanation, for instance, why a certain four-footed 

domestic animal is called dog in English, asu in Javanese, or 

anjing in Bahasa Indonesia. Giving a name of the animal is 

really based on the agreement among the members of the 

social groups. On other words, Javanese, English and Bahasa 

Indonesia people made an agreement to call the animal as 

asu, dog, and anjing respectively(Muin and Kamal, 2006). 
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Another explanation on arbitrariness of a language 

can be seen in the following. It is in fact quite difficult to 

explain the connection between the word (sound 

combination) or a sound unit itself (symbol for the sound 

unit) and the thing it stands for. The relation is purely 

arbitrary and has no logical explanation. There is 

apparently no inherent connection between a word and 

what it stands for. In a word like ‘tree’, or ‘river’ there is 

little in the written or spoken symbolisms that reveals 

anything about the object they stand for. The arbitrary 

character of language is also evident in the gender 

category to which different words belong. In Indian 

languages like Hindi it is too cumbersome. Language is 

thus a system of conventional symbols, where each symbol 

represents a stretch of sounds with which a meaning is 

associated. However arbitrariness does not give the 

speaker the liberty to use whatever sound or sequence of 

sounds.2 

One of the characteristics of language is that the 

relation between vocal symbol and its meaning is arbitrary; 

we cannot explain how they are related; it is arbitrary. This 

kind of view has been regarded as the conventional 

perspective on vocabulary structuring and language 

processing in the scientific study of language for a long 

time. Notion of the arbitrariness of the sign has also been 

seen as the language-universal characteristics. A 

communication system will not be counted as a language if 

it does not demonstrate its arbitrariness. However, human 

intellectual history has shown that the sound of a word 

                                                 
2 https://shodhganga.inflibnet.ac.in/bitstream/10603/29223/17/9_chapter%201.pdf 
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was often assumed to express the meaning in a direct 

way.3 

The notion of arbitrariness in a language can be 

shown that the words (and sentences) of that language will 

be mainly incomprehensible, because the relationship 

between speech sounds and the meanings they represent 

is, for the most part, based on the social agreement among 

the users of the language. When we are acquiring a 

language you have to learn that the sounds represented by 

the letters house signify the concept [a picture of house]; if 

we know French, this same meaning is represented by 

maison; if you know Russian, by dom; if we know Spanish, 

by casa. Similarly, [a picture of hand] is represented by 

hand in English, main in French, nsa in Twi, and ruka in 

Russian. Also, a conventional and arbitrary relationship 

between the form (sounds) and meaning (concept) of a 

word is also true in sign languages. If we see anyone who 

uses a sign language that we do not know, it can be stated 

that we will not understand the message from the signs by 

themselves (Fromkin, et al, 2003: 5-6). 

Thirdly. a language is social. We all know that a 

language is socially acquired, learned and then used. If this 

statement is related to language acquisition and/or 

language learning, we may have an illustration that a new-

born child acquires a communicative competence with a 

given language in a community of language users; then, he 

continues to learn and to use the language in the 

community. This is to that an ability of language is not 

transmitted from the users’ parents; but, it is acquired 

                                                 
3 (https://www.ncbi.nlm.nih.gov/pmc/ articles/PMC4123678/). 
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and/or learned, and then used in the community of 

language users or speech community. 

Fourthly, a language is spoken. Basically, a language 

is always spoken. This is to say that all people in the 

world, whoever and whenever, without regarding their 

colour skin or ethnicity, always use or speak a language. 

This means that they must have a manner to communicate 

ideas using vocal symbols or speech sounds. In the other 

side, there is also means of communication other than 

spoken language that is written form of language. The use 

of printed or written language is more prevailing and more 

often used in daily human life. This means that the spoken 

language is differentiated from the written one as found in 

letters, newsletters or newspapers, and magazines. This 

distinction of the two forms of language frequently makes 

confused. In this relation, it can be explain that the 

language in spoken form is actually primary one; while the 

language in written form is secondary one. This is to say 

that the written form of a language is only a representation 

of what is actually spoken. 

A language is not only studied based on the internal 

language itself but also based on the external perspective. 

From the internal side, it is discussed based on its internal 

structures of the language; while from the external 

perspective, the study is based on the linguistic 

perspectives related to the non-linguistic phenomena 

influencing the use of language. A study of internal 

language structures (or, it is based on the sub-systems of a 

language) will result sub-discipline of linguistics such as 

phonetics, phonology, morphology, syntax and semantics. 

It is conducted through theories and procedures belonging 
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to the discipline of linguistics; it is not related to the 

problems beyond the language (Mariani &  Mu’in, 2006). 

1.3 Social Functions of Language 

Forms of sentences of a language generally serve 

specific function. The sentences of a language are 

constructed or produced, the parts of those, on the basis of 

purposes. The purposes of creating sentences are (a) to 

give statement, information, etc. about something or 

someone to the listeners or audiences; the sentences 

constructed or produced are called statements (declarative 

sentences), (b) to convey a question about everything or 

everyone; the sentences constructed are called interrogative 

sentences, (c) to give order, instruction or command to 

someone to do something; the sentences resulted are in the 

forms of imperative sentences, and (d) to show a surprise 

on someone or something; the resultant forms are 

exclamatory sentences. 

Traditionally, there are three functions of a 

language. These three functions of a language are actually 

related from one to another. For the sake of discussion, 

they are discussed in separate ways. The prime function of 

a language has been assumed to be cognitive; a language is 

used to express ideas, concepts, and thought. The second is 

evaluative function; a language is regarded as a tool or 

means of showing attitudes and values. The third is that a 

language is said to have affective function; that is: it is used 

by its speakers for transmitting their emotions and feelings 

(Muin, 2008).4 

According to Mary Finocchiaro, there are six 

functions of a language are; they are as follows: 

                                                 
4 Mu’in in: https://fatchulfkip.wordpress.com/2008/10/24/what-is-language-2/ 
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1. Personal function. This function of a language enables its 

user or speaker to express his thoughts; his emotions 

such as sorrows, hatred, and love; his necessities or 

needs,   expectations, desires, or attitudes; and to make 

clarification or classification of ideas in his head or 

mind. 

2. Interpersonal function. The function of a language  

enables its used or speaker to make, establish, and 

maintain  social relationship with other persons and/or 

and social groups in a community; to express praise, 

sympathy, or joy at another’s success; to inquire about 

health; to apologize; to invite, etc. 

3. Directive function. This function of a language enables 

its user or speaker to control the others’ behaviour 

using advice, warnings, requests, persuasion, 

suggestions, orders, instructions, or discussion. 

4. Referential function. The referential function of a 

language shows us that we can talk about things, 

objects or events in our nearest setting or environment 

or in the cultural domains; to discuss things belonging 

to the present, the past, and the future times. 

5. Metalinguistic function. The metalinguistic function of a 

language shows that we can talk, explain, or discuss 

about language using the language itself, for example, 

“What does.…….mean?” 

6. Imaginative function. The imaginative function enables 

him to use language creatively in rhyming, composing 

poetry, writing, or speaking (1989:1-2). 
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Functions of a language are related to the aspects. 

According to Roman Jacobson (in Bell, Roger T. 1976:83), 

the aspects and functions are presented as follows: 

ASPECT FUNCTION 

Addresser Emotive, expressive, affective 

Addressee Conative 

Context Referential, cognitive, denotative 

Message Poetic 

Contact Phatic, interaction management 

Code Metalinguistic 

 

Actually the model is essentially related to the 

nature of language of literature; but it shows a means of 

listing functions of a language by indicating how the shift 

of focus from one of the aspects of the speech event or 

speech act to another determines the language function in 

the event or act. According to Roman Jacobson (in Bell, 

1976:83), (a) using the emotive function, the addresser or 

speaker directly express his attitude to the topic or 

situation; (b) using conative function, the addresser or 

speaker directly talk to the other person(s) he wants to 

address, for instance, expecting the others’ attention or 

asking them to conduct activity; (c) based on context, the 

persons involved in a speech act direct themselves to the 

object, topic, content of the discourse; (d) based on message, 

the user or speaker give attention to the message; (e) for 

the sake of contact, a given language is used for the 

initiation, continuation and termination of linguistic 
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encounters; and (f) in relation to code, a language is used to 

talk about the language itself (Roman Jacobson (in Bell, 

1976:83). 

1.4 Factors Influencing Language Use 

Factors influencing language use are appropriate to 

a given context, but for the sake of linguistic or 

sociolinguistic analysis these can be classified into helpful 

ways. In any situation, linguistic choice or language use is 

generally intended by the user or speaker. There are four 

factors dominantly influencing a language use in a given 

speech community: (a) who speaks, and to whom he 

speaks (participants), (b) where and when he speaks 

(setting of place and time), (c) what thing he discuss or talk 

(topic of discussion), and (d) what and why does he speaks 

(function of speech (Holmes, 2013:9). These four factors 

can be illustrated as follows: 

For instance, there are two persons involving in a 

speech act. They are called as participants. They are 

identified as father and his son. At home (setting), in order 

to be familiar between them (function), both father and his 

son (participants) speak Bahasa Jawa to talk about daily 

activities (topic); they use Bahasa Indonesia in another topic 

of discussion. They do not use Bahasa Jawa when they are 

in the outside of home to one and another; they use Bahasa 

Banjar or Bahasa Indonesia. 5 

1.5 Social Dimensions Influencing Language Use 

 Starting from the factors above, language use is 

determined by social dimensions: (a) social distance scale: 

                                                 
5 Mu’in in: https://fatchulfkip.wordpress.com/2008/03/19/sociolinguistics/ 
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how well we know someone, (b) a status scale:  high-low 

status in social life; superior-subordinate status, and (c) a 

formality: formal-informal; high-low formality, and (d) 

two functional scales relating to the purposes or topic of 

interaction (Holmes, 2013: 9). The social structures of 

speech community can influence and/or determine the 

linguage structures and/or behaviour of the language 

users. The age-grading phenomenon can be used as 

evidence. Young children may speak in different ways to 

one and another; and children of 7-10 years may speak in 

different ways from the adult persons. As a consequence, 

language use may employ some varieties of the same 

language. Based on linguistic or sociolinguistic studies, we 

have terms such as dialects, styles, speech levels, etc., and 

ways of speaking, diction, and conversation rules. 

Language structure and language behaviour may have 

influence on social structure.6 

1.6 Summary 

Based on the concepts of a language, principally, it 

can be said that a language is a means of communication 

which uses speech sounds as its medium. Also, some 

characteristics of a language can be attracted from the 

concept of a language given by some linguists, some of 

those: systematic, arbitrary, spoken, social, and 

creative/productive. A language has some functions as 

suggested by Finnochiaro and Roman Jacobson. Language 

use is influenced by the social factors and happened in the 

social dimensions. 

 

                                                 
6 Mu’in in: https://fatchulfkip.wordpress.com/2008/03/19/sociolinguistics/ 
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PART 2 

LANGUAGE AND COMMUNICATION 

(A language is initially acquired; it is learned, and it is used for 

communication) 

 

 

2.1 Introduction 

A language is initially acquired. For a new-child a 

language (first language) is acquired; after acquiring his 

mother tongue or first language, he may learn a second 

language. An ability to speak a language is not genetically 

transmitted. In human mind, there is ‘a little black box’ 

which is then called ‘Language Acquisition Device’ (LAD). 

LAD refers to inborn or innate ability. LAD here enables a 

new-born child to acquire the language spoken by his 

social environment: parents, family and speech 

community. 

In this relation, the empiricist believes that all 

knowledge derive from experiences or socio-cultural 

environment.  John Lock believes that a new-born child is 

like tabula rasa; it is something like a piece of white paper 

a drawing or picture or something in a written form. He 

learns everything from his environment. He learns a 

certain language from his social environment: parents, 

family and speech community. This philosophical thought 

influences much on behaviourists’ thought (Brown, 1982) 

The empiricist admits the existence of LAD in 

human’s mind, but it is then considered as ‘a potential 

seed’ which has to be developed and nurtured in an 
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appropriate place: a social community. So, the ability to 

speak a language in man is not genetically transmitted, but 

it is culturally acquired social environment. This means 

that a child will not automatically speak a language just 

because he is a human being, but because he has to acquire 

or learn it from his parents or people around him, though 

the process is not always consciously carried out. This also 

explains why there is no universal language spoken by all 

human beings in the world, since the language spoken by 

man is culturally determined. This is to say that it depends 

on the community in which the child is grown up. 

Language acquisition is the process by which 

humans acquire the mastery to perceive and comprehend 

language, and then to produce and use the language (e.g 

vocabularies and sentences) to communicate. A child 

acquires language without being directly taught how to 

speak a language. He acquires a language through his 

social environment: parents, family, and social community.  

Psycholinguistically, there are four main stages in 

language acquisition: (1)  Babbling, a stage in the child's 

development and the state of acquisition of the language in 

which the child appears to be experimenting with articular 

sounds, but what are produced seem to be recognizable 

words, (2) Holophrastic or one-word stage, a stage in 

language acquisition in which the child can produce a 

small number of isolated, single words and many sounds, 

(3) Two-word stage, a stage in language acquision within 

which he has ability to produce two-word phrases. (4)     

Telegraphic stage, a stage in language acquisition in which 

the child in the age of 2 and 3 years, begin to produce 

multiple-word utterances (also called telegraphic speech). 
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The child has also been able to form sentences correctly. 

Children's vocabulary grows rapidly to hundreds of words 

and the way words are spoken more closely resembles the 

language of adults. 

A child acquires an ability to speak a language 

without a conscious process. During the process, he is not 

aware of rules of grammar. Especially, this process 

happens at the time of acquiring his first language. He 

listens and tries to repeat what is spoken to him/her, and 

tries to get a feeling for what is and what is not correct. He 

needs a natural communication source (usually the 

mother, father, or the other persons around him) for 

acquiring a language.  

At the time a child is in the age of five years, he can 

speak well and express ideas clearly and also he almost 

perfectly masters the language and its grammar. This 

happens without any process of formal studying of the 

language. 

A language acquisition is differentiated from 

language learning. When the former is unconsciously 

conducted, the latter refers to a conscious process. 

Language learning, on the other hand, is a structured 

learning of a language. This is the process through which 

most people conduct when they try to learn another one. 

Most of them are the students. Through this process, they 

are made to learn lists of vocabulary, sentence structures 

and grammar of the language. This is the most common 

method used in schools and language learning centers. 

When they have a mastery of language, they use it 

for the sake of communication. There are many definitions 
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of communication. When some questions on similar things 

related to a term ‘communication’ such as “What is a 

communication?, or “What is meant by a communication?, 

or “What do you know about a communication/” are 

asked to some individuals. One may say “It happens when 

we talk something between one and another”, or he may 

say “It is a way to share information to another”, or he 

may say “Oh, it happens when we are involved in a 

conversation”, etc. The following discussion will make us 

understand the concept of communication. In general, 

communication is a means of connecting people or places.  

Communication is said to be  the act of conveying 

information from one to another for the purpose of 

creating a shared understanding. In this relation, a 

language plays an important role. In social context, a 

language is not only means for communication but also it 

is an important medium for establishing and maintaining 

social relationship. For instance, there are two persons 

sitting in a waiting room of bus station; they begin to 

introduce and talk to each other. In short, they know each 

other. At the time of introducing, talking and knowing 

each other, they establish social relationship and they will 

probably maintain their social relationship in future time. 

Establishing and maintaining social relationship must 

involve the use of language (Mariani & Mu’in, 2007: 6). 

Communication is exchange of ideas between 

people either orally or in writing. In this book, 

communication is taken in the sense of fluency and 

accuracy. Former refers to proper use of language without 

hesitation and later talks about use of grammatically and 

phonologically correct language. Speaking takes place in 
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the presence of listener because listener responds to the 

speaker’s communication. “Communication can be defined 

as delivering, accepting or sharing information/ideas,  

signals/messages via suitable medium, that enable 

individual persons and/or groups of people to ask or 

cause someone to do something based on argument, to 

search some information, to deliver some information, or 

to convey feelings”7  

Communication refers to  a learned skill. However, 

while most people are born with the physical ability to 

talk, not all can communicate well unless they make 

special efforts to develop and refine this skill further. We 

frequently regard communication is easy to do and we 

forget that it is a very complex process.8 Communication 

must be learned in order to have competence in 

communication itself. This is because a communicator 

needs an oral or verbal llinguistic competence. In one side, 

oral form of language indicates more possibilities to make 

a misunderstanding than to provide an understanding, 

and on the other side, there are many important things to a 

relationship that cannot be verbalized at all. As a result, we 

should develop verbal and nonverbal communication 

about many subjects that relate to the relationship, such as 

emotions, feelings, thoughts, ideas, beliefs, suspicions, 

fears, and apprehensions (Jossey-Bass & Pfeiffer, 1998: 7). 

The notion of ‘communicative competence’ was 

introduced by Dell Hymes (1972). It refers to the speaker’s 

competence in language and in using the language for 

                                                 
7 http:// communicationtheory.org/definitions-of-communication/comment-page-2/ 
#comment-57796). 
8 oc.edu.my/images/demo/ printed Material/OUMH1203.pdf 
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speaking and communication. The ability of people to 

achieve their goals of social life depends on their 

competence of communication. This is to say that the 

mastery grammatical rules are not sufficient for speaking a 

language and for communicating. There are, at least, three 

areas of factors influencing the success of communication. 

Linguistically, they should have a good mastery of the 

language; sociologically, they should have strategies in oral 

communication, and psycholinguistically, they should have 

competences in cognitive, affective and behavioral aspects. 

In relation to psychological factor, furthermore 

Littlejohn, et al, explain the three aspects of psychological 

competence as follows: Firstly, cognitive abilities are 

reflected in the individual awareness of relevant 

communication situations and their requirements. This 

situational understanding may include (1) knowing the 

verbal context (e.g. on how to make sense in the case of 

expression; (2) knowing the relationship context (e.g. on 

how to match the messages to the certain relationship at 

hand; and (3) knowing the environmental context (e.g. on 

how the constraints are imposed by the symbolic and 

physical environments on message making. The cognitive 

knowledge is in relation to self-awareness in the 

communication process. Self-awareness here helps a 

communicator detect the social appropriateness of self-

presentation and to further control and modify one’s own 

expressive behaviors to meet the requirements of 

particular situations (Littlejohn, et al., 2009). 

The affective perspective of competence mainly 

refers to personal emotions caused by different 

communication contexts or people involved in the 
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interaction. Affective competence in communication is in 

relation to communication contexts covering intrapersonal, 

interpersonal, group, public, and mass communication. In 

other words, to be competent in communication, the 

individual must be able to project and receive positive 

emotional responses in the process of interaction and 

demonstrate respect for differences between interactants. 

Scholars have identified five common personal attributes 

that reflect affective ability: self-concept, empathy, open-

mindedness, social relaxation, and nonjudgment.  

(Littlejohn, et al., 2009).  

The behavioral aspect of competence is a dimension 

that concerns the ability to attain communication goals 

through effective application of behavioral skills. Such 

skills are demonstrated by fluent or adroit verbal and 

nonverbal behaviors that enable an individual to get the 

job done effectively and appropriately in communication. 

Five key factors of competent behavioral skills have been 

identified by scholars: message skills, interaction 

management, behavioral flexibility, identity management, 

and relationship cultivation (Littlejohn, et al., 2009). 

Adler and Towne describe communication as a 

process that involves minimally two persons. Initially, one 

person has a desire to conduct communication to the other. 

Communication derives from mental images belonging to 

a person who wants to convey them to the other. Those 

mental images can cover emotions, pictures, thoughts, and 

also ideas. The person is called the sender. The sender 

firstly must transpose or translate the images into symbols 

in order to make the receivers understand. These symbols 

frequently are in the form of words; but they can be in the 
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form of pictures, sounds, or sense information. Through 

the symbols, the mental images of a sender present 

meaning for other person. 

 The next process is encoding. This encoding process 

refers to translating images into symbols. At the time a 

message has been encoded, and then the process of 

communication is to deliver the message to a person as a 

receiver. This process of communication can be in some 

strategies: during direct verbal interaction, through the 

telephone call, using printed materials, or through visual 

media. Now we come to communication channel, namely: 

verbal, written, and visual media, through which the 

sender transmit messages to receivers. There are also other 

transmission channels that cover touch, gestures, clothing, 

and physical distances between sender and receiver 

(Jossey-Bass & Pfeiffer, 1998: 1). 

2.2 Kinds of Communication 

There are some kinds of communication. The three 

of them are: Verbal or Oral, Nonverbal, and Written 

Communication. Firstly, verbal or oral communication is a 

two way process between the speaker and the listener and 

involves the productive skills of speaking and the 

receptive skills of understanding” (Byrne, 1986), Speaking 

skill will support public speaking. Secondly, nonverbal 

communication refers to all the aspects of communication 

involving body language, eye contact, voice tone or 

inflections, and distance. The last, written communication 

refers to the sharing and exchanging of written symbols 

between individuals or groups. 

2.2.1 Oral communication  



Language in Oral Production Perspectives | 33 
 

In one side, oral communication involves conveying 

ideas, thoughts or information through a spoken language. 

In the other side, written communication is aimed at 

conveying information that is exchanged into written 

symbols (words and sentences). This is to say that oral 

communication is the process of verbally transmitting 

information and ideas from one individual or group to 

another; it can be formal or informal. Informal oral 

communication may be in the forms of: face-to-face 

conversations, conversations via telephone, and 

discussions in business meetings. 

More formal types of oral communication include: 

Presentations at business meetings, Classroom lectures, 

Commencement speeches given at a graduation ceremony. 

New forms of oral communication continue to 

develop in this digital era. Oral communication has been 

supported by advanced technology. At the present time, 

video phones and video conferences are supported by 

audio and video. This advancement in technology enables 

workers in other locations can see and talk to each other. 

Also, there are forms of oral communication, namely: (a) 

podcasts and (b) VoIP). Podcasts are audio clips that we 

can access on the Internet;  and VoIP or Voiceover Internet 

Protocol is an equipment  which enables the callers to 

communicate over the Internet without telephone charges. 

Oral communication will be successful if it supported by: 

affectiveness and emphaty. 

Oral communication must be effective. In order to 

be effective in oral communication, a communicator needs 

(a) to be able to express ideas and views clearly, 
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confidently and concisely in speech, (b) to adapt towards 

content and style to the audience and (c) to promote free-

flowing communication.  

Effective oral communication should fulfill the 

following: 

(a) It is clear and concise. It is necessary to vary our 

tone, pace and volume to enhance the 

communication and encourage questions 

(b) It is to persuade and negotiate. This is meant to 

arrive at an agreement for creating a win: win 

situation. We need to back up our points with logic, 

and show parts to persons we disagree with. 

(c) It is to make a speech in front of an audience. In 

this relation, we present our message in an 

interesting way, structure our presentation, use 

audio-visual means or equipment in an effective 

way and build a good relation to our audience. 

(d) It needs an effective communication in a team 

(e) It is to ask for help when we need it. Research 

suggests that asking for help with something 

(within reason) makes us more liked by the person 

we ask! 

Effective oral communication needs empathy. 

According to Wrench, the natural condition of listeners 

is empathy. Most of them like the material, but an 

image. When a speaker seems to be anxious; the 

listeners tend to be anxious by themselves. The 

listeners want someone who involves in public 

speaking classes, to be successful in his speaking class. 

https://www.kent.ac.uk/careers/sk/persuading.htm
http://www.kent.ac.uk/careers/presentationskills.htm
http://www.kent.ac.uk/careers/sk/teamwork.htm
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“If you establish direct eye contact with real 

individuals in your audience, you will see them 

respond to what you are saying, and this response lets 

you know that you are succeeding” (2012:57). 

The emphaty in oral communication can be 

explained as the following: 

(a) Empathy means being open to the ideas of others 

and sensitive to their values and feelings. In his 

relation we try to see somethings from the 

viewpoints of other persons. 

(b) It is in relation to demonstration that we 

understand. In this case we can listen from the 

viewpoints of other persons and reflect their 

meaning. 

(c) Every person has his own perspective to which we 

should value. Each of us occupy our own private 

world and we never know everything what 

happens inside other persons’ thought. 

(d) It should be prepared to disclose our own 

feelings and beliefs to encourage others to do the 

same things. We should be open with other people.9 

2.2.2 Nonverbal communication 

Non verbal language is a kind of communication 

frequently used in the presentation, the delivery of which 

is without using words or sounds but through the bodily 

movements or gestures. In addition, the use of non-verbal 

language can be through eye contact, the objects such as 

                                                 
9 Adopted and adapted from: https://www.kent.ac.uk/careers/sk/communicating.htm 
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clothes, haircuts, and the symbols.10 Also, as the others 

state, there are some nonverbal strategies for gaining 

compliance have been documented in the literature. Many 

of these are based on immediacy behaviors, such as eye 

contact, smiling, and touch. (Littlejohn, et al., 2009). 

Verbal communication is a very important 

communication, however it only makes up seven percent 

of all communication. Literally we just use words as a last 

effort, that is, when nonverbals  symbols  have been 

regarded  as ineffective communication. As nonverbal 

communication refers to a communication without using 

words, it encompasses many elements of communication. 

The elements of nonverbal communication are somethings 

such as body movements (including eye contact), voice 

tone, and distance.  We require paying attention to the way 

to use  these elements to communicate for giving us a 

better and more assertive communication strategies.For 

instance, when we are involved in a project and trying to 

communicate that we think it will get done on time, we 

need to be in a relaxed stance (our one foot crossed over 

the other if we are standing, our shoulders are lowered) 

and in wide hand movements. Being in relaxed stance and 

wide hand movements refers to the confident 

communicators.11  

2.2.3 Written communication 

Written communication is a communication in 

which a written form of language is used. This type of 

communication refers to one that is conducted to share and 

                                                 
10 Hidayat in https://www. conovercompany.com/6-types-of-communication/ 
11 https://www. conovercompany.com/6-types-of-communication/ 
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exchange written form of language or written symbols 

from one person to another, or from one person to group, 

or between groups. It is also intended to present ideas in 

coherent way in the written form of language. 

Written communication can take place via: (a) 

Letter, (b) Faxes, (c) Email, (d) Reports, (e) Memos, and (f)  

Advertisements. 

We can acquire good writing skills through 

extensive reading, note-taking and listening. In order to 

communicate effectively via writing, we need to have a 

competence in  grammar and vocabulary so that we are 

able to present ideas, together with supporting details, in a 

unified and coherent manner. 12 

The application of writing may require adherence to 

an established structure or series of conventions. These 

rules can be in the great varieties, but will often need to be 

minded in order to have writing conducted seriously and 

to accomplish it in accordance with its end purpose. 

In writing, that information can be stored and 

transferred from one person to another, one person to a 

group, a group to one person, and a group to another 

group without relying on memory. Through the written or 

printed words, records can freely exist from the writer. The 

advantage of written document is that it  helps us to 

control development in every project in which we take 

apart. This is because it provides a way for the sharing of 

ideas, and for the presenting and defending of viewpoints. 

Written communication can also serve as an 

                                                 
12 Introduction to communication in ioc.edu.my/images/demo/printedMaterial/ 
OUMH1203.pdf) 
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acknowledgement, that something has been done when 

verification is needed later. 13 

2.3 Areas of communication 

 There are some areas of communication. These are 

(a) understanding the basics, (b) Planning Our 

Communications, (c) Communicating Powerfully in 

Writing, (d) Communicating Effectively Face-to-Face. 

2.3.1 Understanding the Basics 

Given the wide range of channels that are available, 

such as emails, marketing materials, presentations, and 

other written and spoken forms, we are necessary to take a 

systematic approach to communication. In this relation, we 

need a communication cycle inn communication. 

The communication cycle covers the basics of using 
any medium. It explores a process for organizing and 
presenting a message, and then learning from the feedback  
that we receive after that. We should remember that 
communication is a two-way process -either talking or 
delivering a message. In this case, it is important to listen 
to the other person's response. We can test our ability in  
listening skills with a quiz, and there is a lot of help 
available to improving  our understanding on something 
that other persons are trying to convey to us.  

For example, we can learn how to listen 
empathically, which shows our attention and 
understanding on messages conveyed. This can help us to 
listen well, which involves deferring decision until we 
have heard everything that the other person has to say.  

Having these skills, we will discover that 

developing our communication skills is in the same case as 

                                                 
13 (Introduction to communication in http://ioc.edu.my/images/demo/ 
printedMaterial/OUMH1203.pdf (11-09-2017). 
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improving the quality of our relationships because as it is 

about expressing ourself.14. 

2.3.2 Planning Our Communications. 

Communications Planning is intended to achieve 

the right message to the right men, in the right strategy. 

This looks simple, however, there are many persons 

who cannot properly design their communications. This 

condition can lead to misunderstandings, frustration 

and missed opportunities. 

One effective approach is to use a strategy 

framework  to identify and understand our audience, 

and think about how best to reach it. We should not 

make assumptions. We need to listen intelligently to our 

audience’s needs. We need to ask the right questions in 

the right way, to get as much information as possible 

during the planning phase. Being ready to compose or 

prepare our message, we need to use instruments like 

the Rhetorical Triangle for the sake of considering 

persons’ expectations, the context of the message, and 

the message we want to achieve. The next, we can 

implement what we call Motivated Sequence to attract our 

audience's attention and create a strong call for 

conducting an action. We can try to involve persons’ 

emotions with storytelling. This is a persuasive 

technique by which we can inform the audience and 

establish some common ground. We should remember 

to control our message to be simple and need to avoid a 

                                                 
14 (https://www.mindtools.com/page8.html). 
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use of jargon, whatever the medium or style that we 

choose.15  

2.3.3 Communicating Powerfully in Writing. 

There is none who wants to waste time to decode 

the emails that are badly written, reports that are 

ramble, or messages that are over-complicated. That is 

to say that we must have effective writing skills. Your 

written communications compete with many other 

messages, so you need to grab your readers' attention 

and ensure that they get important information as 

quickly as possible. In this condition, we need Inverted 

Pyramid Writing. We should use it because it puts the 

key points at the top of the message we want to convey.  

Brevity, clarity and use of intelligent subject lines 

are essential strategies for effective email. Avoid 

rambling, using the wrong tone, and other common 

mistakes. This advice also applies to instant messaging 

(IM), but you must be even more concise with this, 

because lengthy blocks of text can be difficult to read 

and digest on IM. A long piece of writing such as project 

report should be clearly and logically organized in order 

that our reader exactly know that the reader knows 

exactly where he finds out the information that he 

wants, and does not have some problems because of  a 

mass of unstructured data. 

2.3.4 Communicating Effectively Face-to-Face. 

Communication, especially oral communication, can 

be intended to establish and maintain social 

                                                 
15 (https://www. mindtools. com/page8.html) 
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relationships. One of the oral communications is in the 

form of face-to-face communication. A face-to-face 

communication may offer the best opportunity to 

establish good relationships, engage with some persons 

personally. When the persons involved in good 

relationship, then they have opportunity to maintain 

their good relationship. 

We may use small talk when we are involved in an 

oral communication. Using small talk  can make the 

person at ease. In this relation, we must be sure to be 

good listeners that always listen carefully to his 

responses. He can teach us many things such as his 

interests and values, and we can also learn how to 

establish and maintain good social relationship. 

There may be times when we  are in the position of 

“an unexpected question, or being asked to handle 

presentation at short notice”. In this relation, Thinking on 

Feet   and Impromptu Speaking Skills can help us to handle 

confidently these situations. 

In similar condition, we may be faced to an 

unexpected chance to present our product or give our 

service to a potential client. Meanwhile we may not 

have prepared or may not been prepared for the 

encounter, in fact we can still take advantage of the 

opportunity if we have a compelling elevator pitch 

ready.  

It is also worth remembering that we communicate 

with our appearance and body language long before we 

say a word, so it is important to make a good first 

impression. In fact, when people are talking about their 
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feelings and emotions, the verbal part of their message 

may amount to as little as seven percent  of the whole. A 

communicator should have a communicative skill. A 

skillful communicator should learn to read and to use 

“body language” and visual apparatus for the sake of 

message reinforcement. 

2.4 Types of Oral Communication Activities 

There are six broad types of oral communication 

activities that might be integrated into curricula in many 

areas of study. Most are conducted for both formal and 

informal tasks. Some of those are realistically and possibly 

implemented in small classes and in recitation sections, 

while the others are suitably implemented in small and 

large classes as well. 

Any of them can help students learn course materials 

or ways of thinking (speaking to learn). When they are 

more systematically integrated into a broader curriculum, 

they can simultaneously help teach students to be m more 

skillful speakers after they complete the study. Through 

this way, they are learning to speak. 

The following are types of oral communication 

activities: (1) One-on-One Speaking, (2) Small-Group, (3) 

Full-Class Discussions, (4) In-Class Debates and 

Deliberations, (5) Speeches and Presentations, and (6) Oral 

Examination. 16 

1. One-on-One Speaking.  

This oral communication activity involved persons 

in the classroom. They are teacher and students. Oral 

                                                 
16 Adopted and adapted from: http://www.speaking.pitt.edu/about/oral-comm.html 
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communication activity may take place between a 

teacher and all students, a teacher and some students, a 

teacher and a student, and vice versa.  

This oral communication activity can take place in 

moments when (a) the teacher opens the lesson and then 

presenting the materials; the teacher’s talk is for all the 

students, (b) the teacher ask some students to discuss or 

explain some question or problem in front of class, (c) 

the two students work in pair to practice speaking, (d) 

the teacher ask one student to work or to practice. 

2. Small-Group or Team-Based Oral Work.  

This oral communication activity can be conducted 

in small-scale setting for discussing, deliberating, and 

solving problem. The following teaching models are 

appropriate for conducting small group discussion in 

the classroom. These are: (1) Think-Pair-Share, (2) Circle 

of Voices, (3) Rotating Trios, (4) Snowball 

groups/pyramids, and (5) Jigsaw. The elaboration of the 

five models or strategies of communication in the 

classroom are as follows. 

Think-Pair-Share 

Think-Pair-Share can be implemented with the 

purpose for (1) generating students’ ideas, (2) increasing 

students’ esteem in answering questions, and (3) 

encouraging them to broadly participate in plenary 

session 

This strategy can be implemented through the steps. 

Firstly, students are asked to think personally about a 

certain question or teaching design. Secondly, they are 

asked to sit in pair for the sake of discussing and 

comparing their ideas on the material given. Finally, 
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they are given the opportunity to share their ideas in a 

large class discussion. 

Think-pair-share motivates the whole students to 

make an initial answer to the question given by the 

teacher. Then they can clarify and expand the material 

when they are in collaboration. Also, TPS gives the 

students an opportunity to discuss and to validate their 

results of thinking in a small group before discussing or 

presenting them to the large group. This way can help 

students feel more motivated to attend the lesson in the 

classroom.  

  Circle of Voices 

Circle of Voices is a small-group exercise (four to six 

members) designed to secure early participation of all 

participants in a class, meeting, staff development 

training, workshop, or any other group event.17 This 

involves students to take turns to talk. Students are 

asked to form circles consisting of four or five. the steps 

to be employed are as follows: (1) the teacher gives them 

a topic of discussion, and allow them several minutes to 

construct their ideas or knowledge about the given topic 

of discussion, (2) the discussion begins, in which each 

student has up to three minutes (for instance) of 

uninterrupted time to speak, (3) during the time, other 

students are not allowed to talk anything, (4) when each 

student has had a chance to speak once, teacher can 

open the floor for conducting general discussion 

(Brookfield & Preskill, 1999). 

                                                 
17 https://www.safaribooksonline.com/library/view/the-discussion-book/97811190497 
15/c01.xhtml 
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Some students may have problems: linguistic, 

cognitive, and psychological problems because of which 

they may feel uncomfortable and fearful having to 

speak. In this relation, teacher should lessen their fear, 

for instance, by motivating them in which teacher 

makes the topic specific and relevant to speak about. 

This way enables for encouraging students to listen 

more seriously to each other, asking each student to 

paraphrase the comments given by the student who has 

delivered his talk, or showing his remarks related to 

those given by the previous student.  

   Rotating Trios 

The class can be programmed with the size of 15-30 

students, with the time frame of 10 or more minutes and 

it may be set with a fair bit of space, moveable seating 

helpful. (In this case, they may stand). It is conducted 

with purpose to introduce students to many of their 

peers, generate ideas. 

This strategy involves students to discuss materials 

or problems with many of their classroom friends in 

turn. The procedures are that the teacher: (1) prepares 

discussion questions. In this relation, teacher composes 

some varieties of questions, (2) in classroom, he sets 

students in the form of trios, in which the groups are 

arranged in a large circle or square formation, (3) he 

gives a question to the students a question and 

suggesting each student to take a turn to answer, (4) 

after a suitable time period, ask the trios to assign a 0, 1, 

or 2 to each of its students. Then, (5) teacher directs the 

#1s to rotate one trio clockwise, the #2s to rotate two 
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trios clockwise, and the #0s to remain in the same 

position; the result will be new trios at all. Now 

introduce a new, slightly more difficult question. Rotate 

trios and introduce new questions as many times as you 

would like (Silberman, 1996). 

Snowball groups 

During the course of a lecture or a discussion led by 

the tutor students are asked to turn to their neighbors 

for a few minutes to discuss problems in understanding, 

or to answer a prepared question, and so on. Buzz 

groups enable students to test out their understanding 

and to discuss difficulties that they might have been 

unwilling to reveal to the whole class. Such groups also 

provide the opportunity to stimulate the group by 

changing the focus of attention away from the lecturer. 

Buzz groups can be extended by progressively 

doubling the group size so that pairs join up to form 

fours, then fours to form eights. These larger groups 

finally report back to the whole group in a plenary 

session. This technique allows ideas to unfold gradually 

and allows students to think for them before bringing 

their ideas back to the whole group. However as the 

groups increase in size the nature of the discussion task 

may need to be changed to prevent boredom. 

Jigsaw 

Melvin L. Silberman (2005:178) states that jigsaw 

learning is similar to Group-to-Group Exchange, with 

one important different: every single participant teaches 

something. It is an exciting alternative whenever there is 

material to be learned that can be segmented or 
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“chunked” and where no one segment must be taught 

before the others. Each participant learns something that 

when combined with the material learned by others, 

forms a coherent body of knowledge (200). 

The class may be in the size of 10-50 students. The 

period of time may take twenty or more minutes. The 

class setting enables the students to move, so it is 

suggested that the class has a lot of space. This strategy 

is meant to learn concepts in-depth, develop teamwork, 

and have students teaching students. 

This strategy involves students to become “experts” 

on a given part of a topic, then to share their knowledge 

with others. Teacher divides a certain topic into a few 

constitutive parts. He then forms subgroups of 3-5 

students and gives an assignment to every subgroup on 

a different piece of the topic. If the class is large, teacher 

may assign two or more subgroups to each subtopic. 

Every group’s task is to develop knowledge on its given 

subtopic by brainstorming, developing ideas, -and if 

there is enough time- researching. At the time students 

have been experts on a certain subtopic, teacher may 

shuffle the groups in order that the members of each 

new group have a different area of knowledge. Students 

then take turns sharing their knowledge with the other 

group members, thereby creating a completed “puzzle” 

of knowledge about the main topic (see Silberman, 

1996). 

3. Full-Class Discussions. 

Full-class discussion is also whole-class discussion. 

It is a modified form of classroom teaching in which the 
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focus is shared between the teacher and the learners for 

the sake of transferring information18, and it also shows 

that working together with other learners or in a small 

group is important in a discussion-based classroom. 

This way can enable students to personally share their 

ideas as a result of their thinking. They may get the 

expected feedback on their ideas, and reflect on other 

ideas 19 

Whole-class discussions can encourage students to 

learn from one another and to articulate course content 

in their own words. While generally not conducive to 

covering large amounts of content, the interactive 

dynamic of discussion can help students learn and 

motivate them to complete homework and to prepare 

for class. 20 

Typically, this kind of oral communication activity 

is dialogic in nature. It is also less agonistic, argument-

based, and competitive in comparison with debate and 

deliberation. It enables students to create an atmosphere 

of collective, hard process of thinking on question, 

problem, idea, text, event, and something else. This kind 

of oral communication, therefore, is a good way to 

create an active learning.21 

4. In-Class Debates and Deliberations.  

Debate is principally a process of inquiry and 

advocacy; the seeking of a reasoned judgment on a 

proposition (Freeley & Steinber, 2012:2).  

                                                 
18 https://www.google.com/search?q=Full-Class+Discussion+is&ie=utf-8&oe=utf-8& 

client= firefox-b 
19 https://www.pearsonhighered.com/assets/samplechapter/0/1/3/2/0132117339.pdf 
20 https://tltc.umd.edu/classroom-discussions 
21 www.speaking.pitt.edu/about/oral-comm.html 
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Debate implemented in a classroom interaction as a 

mode of critical thinking and behaving uniquely 

promotes development of linguistic and cognitive skills. 

For a long time, debate has been one of the best methods 

of learning and applying the principles of critical 

thinking. Based on some contemporary research, it has 

been confirmed that debate presents the values for 

developing both linguistic and cognitive skills. Freeley 

& Steinber. 2012:2-3 confirms that “individuals may use 

debate to reach a decision in their own minds; 

alternatively, individuals or groups may use it to bring 

others around to their way of thinking”.  

Debate presents reason-based arguments for and 

against a debating object. It needs two competitive sides 

of pro and contra-debating object. As it needs that both 

listeners and opposing advocates evaluate contrary 

choices, debate requires critical thinking. Individuals in 

a society should have an effective way to make 

decisions. Debate pervades our society at decision-

making levels. (Freeley & Steinber. 2012:6) 

Debate and deliberation can be employed in the 

classroom communication. These two terms, debate and 

deliberation, are defined differently based on two or 

more points of view. “Debate is an oral communication 

involving participants who argue one thing all the time, 

whereas deliberation is an oral communication that also 

involves giving arguments between one and another but 

it allows for movement by participants within the 

process. Both debate and deliberation have the similar 

feature of giving reason as argument”. 22 

 

                                                 
22 www.speaking.pitt.edu/about/oral-comm.html, accessed at 19/03/2018, 02:27 PM 

http://www.speaking.pitt.edu/about/oral-comm.html
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5. Speeches 

Speech is “the expression of or the ability to express 

thoughts and feelings by articulate sounds” or “a formal 

address or discourse delivered to an audience”. It may 

be the stand-up or podium speech delivered by speaker 

based on outlines or scripts in front of the audience. 

(This one will be discussed in the next part). 

6. Presentations  

A presentation refers to a medium for oral 

communication adapted to some situations in the orally 

using of a given language, for instance, talking or 

speaking in group discussion, addressing a speech in 

the meeting, and briefing or managing a given team. A 

presentation may be referred to as a broad term that 

encompasses other ‘speaking engagements’ such as 

making a speech at a wedding, lecturing, and getting a 

point across in a video conference. (This one will discuss 

in more detailed in the next part). 

7. Oral Examination.  

It can take place in the teacher or lecturer’s office, in 

small groups, or before a whole class. It can range from 

one oral question on a written test to an oral defense of a 

written answer or paper to an entirely oral quiz or 

examination. It is  difficult with very large groups, but 

an excellent way to determine the depth and range of 

student knowledge and to stimulate high levels of 

preparation.23 When we conducted the examination on 

the subject of Sociolinguistics, we employed two types 

of examination: (1) written test in the form of research 

                                                 
23 Adopted and adapted from: http://www.speaking.pitt.edu/about/oral-comm.html 
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paper, and (2) oral test based the paper and other 

material of the subject. 

The oral exam or oral test is a practice in many 

schools and disciplines in which teacher, lecturer, 

trainer as examiner asks some questions to the student 

in spoken language, and students also answer in a 

spoken language.24 The student has to answer the 

question to demonstrating the knowledge of the subject 

to pass the final exam. Speaking performance, final 

project or thesis must be examined through the oral 

exam. The content subjects may be examined through 

the written or oral exam. This exam for the content 

subjects depends on the decision of the teacher or 

lecturer.  

There are some advantages of oral exam: (1) it 

enable to provide direct personal contact with examinee, 

(2) it give the examinee a chance to consider mitigating 

condition, (3) it enables to provide flexibility to move 

student’ strong points to his weak areas, (4) the student 

has to formulate his own answer without using cues, (5)  

it enables to provide a chance to ask question to the 

student about the way to have an answer, and (6)  it 

gives a chance for assessment in the same time by two 

or more examiners.  

2.5 Functions of Communication and Paralanguage 

Function of Communication 

The functions of communication are in direct 

relation to the purposes of participants and needs. These 

refer to categories of functions that it is expressive function of 

communication with the purpose of conveying feelings or 

                                                 
24 https://english.stackexchange.com/questions/209324/spoken-exam-speaking-exam 
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emotions); that it is directive function of communication with 

the purpose of requesting or demanding); that it is 

referential function of communication that shows true or false 

propositional content; that it is poetic (aesthetic) function of 

communication; that it is phatic function of communication 

with the purpose of showing empathy and solidarity; and 

that it is  metalinguistic function of communication namely: a 

communication for discussing with reference to language 

itself.  

The list is similar to Searle’s (1977) classes of 

illocutionary acts (representatives, directives, commissives, 

expressives, declarations), but there are differences in 

perspective and scope which separate the fields of 

ethnography of communication and speech act theory. 

Among these are the latter’s primary focus on form, with 

the speech act almost always coterminous with sentences 

in analysis; for ethnographers, the functional 

perspectivehas priority in description, and while function 

may coincide with a singlegrammatical sentence, it often 

does not, or a single sentence may serve several functions 

simultaneously. Further, while speech act theorists 

generally exclude the metaphorical and phatic uses of 

language from basic consideration, these constitute a major 

focus for ethnographic description. Troike (2003:13) states 

that phatic communication conveys a message, but has no 

referential meaning. The meaning is in the act of 

communication itself.  

Paralanguage  

Good communicators should have the competence 

of linguistic aspects, and also competence to gauge how 
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their own paralanguage affects others. The advantages of 

paralanguage are, among others, to gain others' trust and 

to project confidence. Paralanguage itself is in the coverage 

of non-verbal communication based on body language and 

voice nuances as a tool for expressing thoughts and 

feelings. People generally use paralanguage many times in 

day, sometimes the use of which is not under their 

awareness.  

Ability for interpreting the kind of communication 

in a correct way is regarded as an important competency in 

either personal or professional settings. Body language 

frequently presents much meaning as the spoken 

language. Some aspects of paralanguage are tone of voice, 

posture, hand gestures, eye contact.  Volume and tempo as 

vocal qualities are said to the part of non-verbal 

communication.  

When a communicator changes one of those aspects 

of paralanguage, the resulted meaning may be different for 

listeners. Communicators should have ability to adjust 

their non-verbal language to the needs of various 

situations. This type of communication skill is known as 

meta-communicative competence. 25 

2.6 Summary 

Part 1  discusses (a) definition of communication, (b) 

kinds of cummunication, (c) areas of cummunication, (d) 

types of communication activities, and (e) functions of 

cummunication. Communication can be defined as “the act 

of conveying information from one to another for the 

purpose of creating a shared understanding”. Also it refers 

                                                 
25 https://www.researchgate.net/post/What_is_Paralanguage). 



54 | Language in Oral Production Perspectives 
 

to “the exchange of ideas between people either orally or 

in writing. Communication is a learned skill. A persons 

who wants to be a good communicator, he should 

seriously learn it. There are some kinds of communication. 

The three of them are: Verbal or Oral, Nonverbal, and 

Written Communication. There are some areas of areas of 

communication: understanding basics, planning 

communication, communicating powerfully in writing, 

and communicating effectively face-to-face. 

 The communication itself has some functions. 

These include such categories of functions as expressive 

(conveying feelings or emotions), directive (requesting or 

demanding), referential (true or false propositional content), 

poetic (aesthetic), phatic (empathy and solidarity), and 

metalinguistic (reference to language itself). 

Communication is said to be successful only when the 

sender and the receiver perceive the information in the 

same way. 
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PART 3 

LANGUAGE AND SPEAKING SKILL 

 

 

3.1 Speaking Skill 

For completing communicative competence, we need 

to learn four language skills. When someone acquires his 

mother tongue or native language, he tries to listen, 

to speak, to read, and at last to write. Based on the 

language acquisition, thus, there are four stages of 

acquiring the language skills, e.g. listening, speaking, 

reading and speaking. In learning second language we can 

also start from the order of language skills. We learn 

listening first, then speaking, then reading, and at last 

writing.  

In general, languages are taught and assessed in 

relation to the four language skills, namely: listening, 

speaking, reading, and writing. These four language skills 

are, then, classified into two types: receptive and 

productive skills. Receptive language skills refer to 

language skills learned.  

The receptive language skills refer to listening and 

reading, because language learners just receive and 

understand the language. This is to say that they do not 

need to produce language to do these in their learning 

process; they receive and understand the language 

through listening and reading the spoken and written 

language). These receptive language skills are also known 

as passive language skills. They can be differentiated from 
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the productive or active language skills of speaking and 

writing. 

Speaking is not necessarily an easy part of language 

learning. People might read and write quite effectively, 

and learn successfully through the written word, but the 

ability to speak does not always follow. In some ways, 

speaking is a different kind of engagement with the 

foreign language, and hence requires different kinds of 

learning activity. That is, learning the spoken foreign 

language can be a challenge in its own right (Knapp and 

Antos, 2009: 401). 

3.2 The Nature of Spoken Language 

Spoken language is commonly understood as what 

students say. Teachers are alert to how well students talk 

and listen in class. However, there is a deeper meaning of 

language, which focuses on the processing of language 

rather than the output of language. This notion of 

language here refers to complex underlying symbolic 

system which human being use to make sense of the 

world. Therefore, it enables to talk about an underlying 

capacity for language. A student’s spoken language skills 

provide the best indication of this underlying capacity for 

language. Also, a language skill presents chance, interest, 

motivation, and purpose. Language is important and it is 

needed for the development of self-concept, development 

of a concept of self as a student, self-monitoring, being able 

to appropriately conflict with others, getting on with 

others, playing some social roles, taking a part in and 

demonstrating learning. Thus, it can be said that language 

is a key to all learning. Teachers can gain a good insight 
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into students’ underlying language ability through looking 

at their spoken language skills. 26 

3.3 The Formal Patterns of Spoken Language 

Over the last 20 years, research has revealed more 

and more clearly many of the major characteristics of 

spoken language. It was proposed that speaking and 

writing differed. Features can also be cross-classified –for 

example some kinds of real time features, such as repairs 

(‘other-repairs’ for instance) are interactive; real time 

features such as reduced forms are likely to be closely 

associated with avoidance of elaboration, and with 

features occurring under ‘shared context’ such as ellipsis; 

stance and vernacular are likely to be particularly closely 

related. 

Table 1. Contextual features of conversational talk 

 

Shared context 
Use of ellipsis; pro-forms 
Deictic features 
 

Avoids elaboration 

Frequent use of pronouns 
Less noun phrase modification 
Frequent use of primary and modal verbs 
Frequent use of that- and wh- complementation 
Considerable use of vague language 

 

Interactiveness 

                                                 
26 http://education.qld.gov.au/studentservices/learning/disability/specialists/slt/ 

docs/ aa-slkeylearning05.pdf (24-09-2017, 20:45). 
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Use of negatives 

Initiation-response pairs 

Attention signalling 

Vocatives 

 

Stance 

Endearments (or the opposite) 

Interjections 

Exclamations 

Evaluative predicative adjectives 

Stance adverbials (or ‘disjuncts’) 

 

Real time 

Dysfluencies – e.g. repairs 

Reduced forms 

Restricted and repetitive repertoire 

 

Vernacular 

Style and dialect variation 

(Knapp and Antos, 2009:405-406) 

 

3.4 Socio-psychological Processes of Spoken Language 

One of the outstanding models of spoken language 

processing is that these have been developed to describe 

L1 use, but they are helpful in discussing L2 speech 

processing. In this relation, there are four key phases of 

language processing: (1) conceptualisation,(2) formulation, (3) 

articulation, and (4) monitoring.   
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Firstly is the phase of conceptualization. 

Conceptualization for language production is the cognitive 

process that builds up conceptual representations for 

speaking and produces preverbal structures out of these 

representations. The preverbal structures can be encoded 

linguistically by a subsequent component (Guhe, 2003). 

This is the phase in which the speaker marshals intentions 

and meanings to be expressed. 

Second is the phase of formulation. Formulation here 

refers to thinking for speaking that requires 

representations for speaking. However, for producing 

incremental preverbal messages a speaker additional 

representations apart from the representation of the states 

of affairs. This is the phase where speakers seek and 

sequence lexical elements, add morpho-syntactic features, 

and prepare a phonological speech plan. It covers 

grammatical encoding, morphological encoding, and phonetic 

encoding.  

The first two phases of language production are 

conceptualization and formulation. It is commonly 

presupposed that they are processes which take place in 

temporal succession, without overlap in time. Put 

differently, the content of an utterance is thought to have 

been selected before the formulation process starts. There 

is evidence that runs counter to this assumption and 

exposes the conceptualization process as being strongly 

dependent upon the formulation process. These phases of 

conceptualization and formulation will be continued to the 

next phase, namely: articulation and followed by the next 

phase, namely: monitoring. 
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Third is the phase of articulation. This is the phase 

that refers to the point where speakers convert their speech 

plan into the stream of sounds. It can be also said that 

articulation has to do with how speech sounds are 

produced using speech organs or the "mechanics of 

speech." Mechanics here involve the process through 

which speech sounds, syllables, and words are formed 

when your tongue, jaw, teeth, lips, and palate alter the air 

stream coming from your lungs and through the vocal 

cords. 

Fourth is the phase of monitoring. This is the phase 

of the process whereby speakers check that their plans and 

production of speech match their intentions, and are 

accessible to their interlocutors within the relevant socio-

psychological context 

The four processes can be reasonably easily 

distinguished, and taken together provide an account of 

speaking which has the virtue of integrating the processing 

of pragmatics, lexico-semantics, morpho-syntax, 

phonology and phonetics within a complex multi-level 

capacity. 

3.5 Qualities of Spoken Language 

The term ‘quality’ is being used here to refer to 

features commonly associated with performance, such as 

fluency, complexity and accuracy. Since the realisation of both 

accuracy and complexity can be related to the construct of 

fluency, in what follows we will focus principally on 

fluency. 

The term ‘fluency’ is defined as “an ability in the 

second language to produce or comprehend utterances 
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smoothly, rapidly, and accurately”. Fluency is mainly of 

interest because it is related to communicative 

effectiveness. Just as effective reading depends in part on 

the reader achieving a necessary speed of word recognition 

sufficient to ensure that the last part of a clause is 

understood before the first part has faded from working 

memory (Nation 1993, 2001), so for speech to be effective 

both for speaker and listener depends on the speaker being 

able to access words and phrases sufficiently fast. Hence it 

not only “improves the quality of performance” – it also 

“facilitates communication” (Segalowitz, 2003: 401). 

Fluency is reflected in the rate of delivery of the 

stream of speech. Rate of delivery can be divided into 

speed, and what might be termed ‘regularity’, meaning the 

amount and distribution of pausing. The interest in rate of 

delivery derives from the assumption that all things being 

equal, both speed and regularity change as a function of 

proficiency. 

Speed of delivery is generally measured in terms of 

number of syllables per minute. However speed is only 

one facet of fluency: there is also the matter of how 

pausing is distributed throughout the speech.  

Speaking refers to the language delivery of 

language the speaker’s mouth. This is based on the concept 

that a language is a means of communication which uses 

speech sounds as its medium. Speech sounds are sounds 

which are produced by using human’s speech organs. This 

is to say that a language is basically spoken. Two or more 

persons use a language for a conversation or a dialogue. 

Speaking can naturally flow from one to another in the 
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dialogic form. Also, this can be in the speech and/or 

presentation. This can be formal or informal: 

 The informal speaking is usually conducted in the 

invironment of family and/or close friends. 

 Formal speaking is generally conducted in business 

and/or academic settings, or at the time meeting 

persons at the first time. 

Probably, speaking is one of the skills that most 

learners of a language want to master as soon as possible. 

It used to be the only language skill that was difficult to 

practise online. This is no longer the case. English learners 

can practise speaking online using voice or video chat and 

services like Skype. They can also record and upload their 

voice for other people to listen to.27 

Developing the speaking skills will involve gaining 

fluency in spoken interactions with others, and at the same 

time  practicing pronunciation. Using new language skills 

as often as will make us be able to speak to people – other 

students from our language class, native speakers we 

might meet around town or language partners in online 

exchanges.  

We need to practice pronunciation to try reading 

aloud or repeating after a recorded text, to try to reproduce 

the pronunciation and intonation of the original 

language.28 We make a recording of ourself and listen back 

                                                 
27 (https://www. englishclub.com/speaking/what-is-speaking.htm). 
28 https://kv1devlalilibrary.wordpress.com/.../4-essential-skills-in-lang 
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to try to identify our own strengths and weaknesses as a 

speaker. 29 

3.6 Summary 

In general, languages are taught and assessed in 

relation to the four language skills, namely: listening, 

speaking, reading, and writing. These four language skills 

are, then, classified into two types: receptive and 

productive skills. Receptive language skills refer to 

language skills learned. One of the language skills 

discussed here is ‘speaking skill’.  

As has been discussed before, a language is 

basically spoken. Spoken language is commonly 

understood as what students say. Speaking is based on the 

spoken or oral language. In the activities of teaching and 

learning, the spoken language plays important roles. 

Language is important and it is needed for the 

development of self-concept, development of a concept of 

self as a student, self-monitoring, being able to 

appropriately conflict with others, getting on with others, 

playing some social roles, taking a part in and 

demonstrating learning. Thus, it can be said that language 

is a key to all learning. Teachers can gain a good insight 

into students’ underlying language ability through looking 

at their spoken language skills. 

Features of spoken language can  be cross-classified 

–for example some kinds of real time features, such as 

repairs (‘other-repairs’ for instance) are interactive; real 

time features such as reduced forms are likely to be closely 

                                                 
29 (http://www.language learningportal.com/articles/en-GB/1062/4-essential-skills-in-
language-learning.html). 
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associated with avoidance of elaboration, and with 

features occurring under ‘shared context’ such as ellipsis; 

stance and vernacular are likely to be particularly closely 

related. 

One of the outstanding models of spoken language 

processing is that these have been developed to describe 

L1 use, but they are helpful in discussing L2 speech 

processing. In this relation, there are four key phases of 

language processing: (1) conceptualization, (2) 

formulation, (3) articulation, and (4) monitoring. 
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PART 4 

LANGUAGE AND PUBLIC SPEAKING 

 

 

Public speaking is the process through which a 

speaker conveys information to a group of listeners that is 

usually called as an audience. Public speaking is a way of 

making our ideas public— of sharing these ideas with 

other persons and of influencing them (Lucas, 2012: 3). 

Public speaking is a vital means of civic engagement. It is a 

way to express our ideas and to have an impact on issues 

that matter in society. As a form of empowerment, it can 

make a difference in things to which people care about 

very much. The key phrase here is “make a difference.” 

This is the thing that most of us want to do in life—to 

make a difference, to change the world in some small way. 

Public speaking gives us a chance to make a difference in 

things to which we care about (Lucas, 2012: 5). 

Usually, itt is conducted in front of a large audience, 

such as in campus, school, and the workplace and even in 

our surroundings. The advantages to know how to 

communicate to other people include developing our 

critical thinking and verbal or non-verbal communication 

skills.30  

It involves communicating information before a large 

audience. What makes public speaking different than, say, 

just talking to a crowd of people, is in the way information 

is conveyed. Information is an important part of public 

                                                 
30 https://study.com/academy/lesson/what-is-public-speaking-and-why-do-i-need-
it.htm 
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speaking. This means that the information is purposeful in 

public speaking. Therefore, public speaking is meant to 

inform, persuade or entertain an audience. 

4.1 Elements of Public Speaking 

There are five elements of public speaking, and it 

basically boils down to who is saying what to whom using 

what medium with what effect. In other words, it refers to 

“who speak what language to whom and when/where”. 

This also involves some questions: (1) who is the source of 

the message? (e.g speaker), (2) What is the message itself? 

(e.g. content of information conveyed), (3) to whom the 

message is addressed? (e.g. the audience), (4) When or 

Where does the communication happen? (e.g. setting of 

time/place), and (5) what is the medium? (e.g. the actual 

delivery method and ending in the effect). We should 

think of the effect as the speaker's intent for the speech. 

Thus we can say that public speaking is a process of 

communicating to a large group. It involves a sender, 

receiver and a message. The message is sent through 

various channels and generally results in feedback from 

the audience.31  

4.2 Studying Public Speaking 

 Studying public speaking will provide some 

advantages: 

(a) Studying public communication can help us exercise our 

constitutionally guaranteed freedom of speech. Few nations 

have a bill of rights that invites their citizens to convey 

                                                 
31 (http://study.com/academy/lesson/what-is-public-speaking-and-why-do-i-need-
it.html). 
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opinions and ideas, yet freedom of speech is essential 

to a democratic form of government. 

Being a practicing citizen in a democratic society 

therefore depends upon knowing about current issues 

and being able to speak about them in conversations, 

in speeches, and even through the mass media. It also 

involves being able to critically examine messages 

from others. Our public speaking course can help us 

become a fully functioning member of our local 

community and our democratic society at large. 

Democracy presents many opportunities, but it thrives 

only when everyday citizens embrace its freedoms as 

responsibilities to actively uphold (Nelson, 2009: 7). 

(b) Studying public speaking can teach us important life skills. 

It involves the learning skills which we will use at 

some point in our life, such as (a) critical thinking, (b) 

solving, (c) decision making, (d) conflict resolution, (e) 

team building, and (f) media literacy. Studying 

communication from the beginning in our campus 

career can also enhance our success throughout the 

campus. We should consider the centrality of oral 

communication to all of our classes. Regularly we are 

called on to ansour questions in class, to give reports, 

to offer explanations, and to make presentations. In 

addition, our oral and written work depends on our 

ability to think critically and creatively, to solve 

problems, and to make decisions. We will mostly be 

engaged in the projects in which skills such as team 

building, conflict resolution, and presenting will be the 

keys to be successfull. These same skills will be 

essential throughout our life (Nelson, 2009 : 7). 
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(c) Studying public speaking can help us succeed professionally. 

A look at the job postings in any newspaper will give 

us an immediate understanding of the importance of 

improving our knowledge and practice of 

communication. The following excerpts from classified 

advertisements in the employment section of the 

Sunday paper are fairly typical: “We need a results-

oriented, seasoned professional who is a good 

communicator and innovator” reads one ad for a home 

health care manager; another advertisement, this one 

for a marketing analyst, reads: “We should be creative, 

inquisitive, and a good communicator both in writing 

and speaking”; and also an advertisement for a 

computer-training specialist calls for “excellent 

presentation, verbal, and written communication skills, 

with the ability to interact with all levels within the 

organization.” (Nelson, 2009: 7-8). 

4.3 Types of Public Speaking 

At least there three types of public speaking: 

Informative Speaking, persuasive speaking, and 

Entertaining speaking. 

(a) Informative speaking 

Informative speaking is one of the types of public 

speaking. As it implies in its name, this type of public 

speaking is meant to share someone’s knowledge with his 

audience Reasons for making an informative speech vary 

widely. For example, we might be asked to instruct a 

group of coworkers on how to use new computer software 

or to report to a group of managers how our latest project 

is coming along. Thus informative speaking is meant to 
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provide information to others known as the audience 

Wrench, J.S., 2012:10-11). 

Informative speaking may be integrated into many 

different fields of occupations. The lecturer of Physics 

frequently gives materials on their expertise, for instance, 

to medical students, other experts in physics, and also to 

patients. Teachers may present some information to 

parents and also to their students. Firefighters conduct  

demonstrations on how to control a fire effectively in the 

building. Thus, informative speaking is one of the common 

parts of the various jobs and other daily activities. As a 

consequence, learning to speak in an effective way will be 

an important skill at the present time (Wrench, J.S., 2012). 

Suppose we are preparing to give an informative 

speech about early childhood health care. If our audience 

is a group of couples who have each recently had a new 

child and who live in an affluent suburb, we can expect 

that they will be young parents in high socioeconomic 

status; in this case, they will likely be easy to know about 

the best health care for children of them, whether they are 

in health condition or they are having various medical 

problems (Baker, 2003). 

In contrast, if our audience is a group of nurses, 

they may differ in age, but will be similar in education and 

occupational prestige. They will already know quite a lot 

about the topic, so we will want to find an aspect that may 

be new for them, such as community health care resources 

for families with limited financial resources or for referring 

children with special needs (Baker, 2003). 

(b) Persuasive Speaking 
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Persuasive speaking is aimed at persuading 

someone else. This is a second reason for speaking to the 

listeners in order to to persuade them. In the daily lives, 

we are frequently called on to make sure, motivate, or 

persuade individuals in order to change their beliefs, to 

take a certain action, or reconsider a decision they made. 

For the sake of advocating for music education in certain 

local school, making sure clients to buy our products, or 

inspiring students of a given school to attend education in 

a college need to influence other persons via public 

speaking (Wrench, J.S., 2012: 11). 

For some individuals, elected officials need giving 

persuasive speeches for the sake of attaining and 

continuing success in their career. Whether public 

speaking is something we do every day or just a few times 

a year, persuading others is a challenging task. If we 

develop the skill to persuade effectively, it can be 

personally and professionally rewarding. 

The first thing, we should do when we have specific 

audience is that we need to carefully think through our 

approach to the content for them. We probably need to 

change our topic focusing only on the advantages of 

veganism without trying to explicitly persuade our 

audience. The last thing we should take as a speaker is that 

we stand in front of the audience who has a negative 

attitude to our topic before we start speaking. There will be 

any person of audience who is not in agreement with us. In 

this case, if we think through our topic with our audience 

in mind, we will be able to find an interesting topic for us 

as speakers and it is beneficial to our audience as well 

(Baker and Westrup. 2003). 
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(c) Entertaining speaking 

Speaking for entertaining involves varieties of 
speaking occasions starting from introductions to wedding 
parties, to presentation and acceptance of awards, to 
delivery of ingeulogies at funerals and memorial services, 
also to speeches of after-dinner and speeches for 
motivation. In this relation to persuasive and informative 
speaking, there are professionals, starting from informal 
leaders up to comedians, who make money only from 
delivery of entertaining speeches. For anyone who has 
seen the best man delivering a speech at wedding party, 
for instance, he will say that speaking to entertain is a task 
that needs good preparation and practice it in order to be 
effective (Wrench, J.S., 2012 : 11). 

In the other side, people may have some living 
problems influencing either their physical or mental 
condition. A person who has a living problem tends to be 
stressed. He is able to find out a solution via oral 
communication. Oral communication can be an 
entertainment for someone who has a living problem. 
Through this, he may forget his problem, at least, for a 
moment. Communication may provide a form of 
relaxation and escapism from an otherwise demanding 
world 

4.4 Process of Public Speaking 

It has been believed that to get our message to be 

heard depends on three basic components: (1) message, (2) 

skill, and (3) passion. A message is a set of verbal and/or 

nonverbal symbols that represent the feelings, values, 

ideas or intentions of the source. Also, it can be understood 

as "a component in the communication process providing a 

person’s thoughts and feelings by using symbols, 

language, or other symbols delivered to others. The 
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message must be clear, correct, to the point, concrete, 

concise, to the point, comprehensive, concrete, and 

complete. 

The first component is message. In public speaking, 

according to Wrench, et al., the part of getting our message 

across is the message itself. In this case, what we say 

should be clear and coherent. When what we say is clear 

and coherent, our audience may have high attention to it. 

On the other side, when our message is having ambiguous 

meaning, our audience may stop to pay attention. The 

message must be clear and coherent in its content (Wrench, 

et al., 2012:17) 

The second part of getting our message heard is that 

we should have effective skills in communication. In this 

relation, we may have the bbrilliant ideas in the world in 

one side, but we do not have basic skills in public 

speaking. As a consequence, we will face a problem for 

getting anyone to listen. We, therefore, need to learn for 

having skills in public speaking. If we possess the skills in 

public speaking, we may expect that we are able to 

effectively communicate our ideas to others (Wrench, et al., 

2012:17). 

Lastly, if we want our message to be heard, we must 

communicate passion for our message. A mistake may 

occur when we as public speakers are picking topics in 

which we have no emotional investment at all. When an 

audience can tell that we do not really care about our topic, 

they will just tune us out. Passion is the extra spark that 

draws people’s attention and makes them want to listen to 

our message (Wrench, et al., 2012:17). 
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4.5 Differences between Public Speaking and 

Conversation 

Despite having similarities, public speaking is 

different from everyday conversation. In comparing the 

two oral language production, firstly, we imagine that we 

tell a story to one friend. Secondly, we imagine that we tell 

the same story to 7 or 8 friends in a group. And then, at 

present, let us imagine that we tell the same story to a 

larger group consisting 20 or 30 persons. Based on the 

illustration above, we know that the size of our audience 

grows from one person, seven/eight persons, up to a 

larger group of persons. In this case, we will adapt those to 

three major differences between conversation and public 

speaking: 

(a) Public speaking is more highly structured.  

Usually it relates to the very limited time 

belonging to the speaker. In this relation, in many 

cases, the situation does not enable for listeners to 

interrupt by giving questions or comments. The 

speaker must complete his goal of speaking in the 

speech conveyed. Before delivering the speech, the 

speaker must prepare everything by himself for 

anticipating questions that may arise in the listeners’ 

minds. As a result, public speaking needs to be 

planned in detail and to be well-prepared; whereas 

ordinary conversation does not need them much.  

(b) Public speaking requires more formal language.  

Slang, jargon, and bad grammar have little place 

in public speeches. Therefore, we need to improve the 

quality of public speaking skill through more formal 
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education. Bad public speaking will be negatively 

perceived by listeners. In this relation, speakers should 

elevate and polish their language skills when 

addressing a speech before an audience. A speech 

should be “special.” 

(c) Public speaking requires a different method of delivery. 

When we make conversation informally, most of us 

talk quietly, involving interjection of stock 

phrases/clauses such as “something like”, “what is it”,  

“as we know,” adoption of a casual posture, and use of 

vocalized pauses such as “uh,” “er,”and “um”. Public 

speakers should be effective by adjusting their voices 

to be clearly heard by all the audience.  

They avoid distracting mannerisms and verbal 

habits. Lucas states: “With study and practice, we will be 

able to master these differences and expand our 

conversational skills into speechmaking. Our speech class 

will provide the opportunity for this study and practice” 

(Lucas, 2012 : 8). 

4.6 Models of Public Speaking 

Some might think public speaking is merely talking 

before a large group of people. It's actually more than that. 

In fact, public speaking is a process that involves two or 

more people, and it can actually be interactive. Let's 

explore two models of public speaking: (1) Interactional 

model, and (2) Transactional model 

The interactional model of public speaking adds 

three more elements to the mix: encoding, decoding and 

feedback. Encoding is the use of words and tones to get 

the message to the listener and can even involve gestures. 

It is done to convey thoughts, as well as inject feelings into 
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the message. Decoding, on the other hand, happens when 

the listener tries to make meaning out of the message. Of 

course, the message is what the speaker is trying to say. 

Schramm also thought that the audience would 

provide feedback by showing response to the speaker's 

message. This can be direct, like yelling out a question, or 

indirect, like making curious faces or even rolling eyes. 32 

The basic premise of the transactional model is that 

individuals are sending and receiving messages at the 

same time. Whereas the interactional model has 

individuals engaging in the role of either source or receiver 

and the meaning of a message is sent from the source to 

the receiver, the transactional model assumes that meaning 

is cocreated by both people interacting together 

(University of Minnesota, 2016). 

4.7 Personal Benefits of Public Speaking 

Oral communication skills are needed very much. It 

said to be the number one skill, therefore, college 

graduates found useful in their professions. High 

Education curriculum competencies and skills former 

students found essential to their careers. The fact itself 

shows that learning on public speaking is very useful. 

However, there are many other benefits of effective 

communication for higher education students. Many 

students take public speaking courses every year. Let us 

discuss some personal advantages we will get from a 

public speaking and from giving public speeches (Wrench, 

2012:12). 

                                                 
32 (http://study.com/academy/lesson/public-speaking-as-a-communication-process. 

html). 
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In order to have public speaking skill, we need 

attending public speaking course. Its advantage is that we 

can increase ability to think critically. Critical thinking 

skills are useful for the problem solving. For instance, 

when we prepare a speech of persuasion speech, we have 

to think via real problems that are affecting our campus, 

community, or the other areas and we also have to provide 

alternative solutions to these problems. We will also have 

to think about the positive and negative consequences of 

our solutions and then communicate our ideas to others. 

(Saylor URL: http://www.saylor.org/books). 

4.8 Developing Critical Thinking Skills  

Critical thinking competency is a prerequisite to 

participating effectively in human affairs, pursuing higher 

education, and succeeding in the highly competitive world 

of business and the professions. The effective 

characteristics of critical thinkers: 

a. They raise important questions and/or problems, 

through clearly and explicitely formulating them; 

b. They gather and assess some relevant informations, and 

by using their abstract ideas they interpret it effectively 

as to come to reasonable conclusions and/or solutions, 

and then testing them against some relevant criteria as 

well as standards; 

c. They think openly in the frame of alternative systems of 

thinking, recognizing as well as assessing, as it is 

needed to be, their some assumptions, and implications, 

as weel as some practical consequences; and 

d. They effectively communicate with some others for the 

sake of making solutions towards complex problems 

(Freeley & Steinberb (2012: 3). 
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4.9 Dealing with nervousness 

When we deliver a public speaking, we probably have 

psychological problems; one of them is nervousness. Here 

are six time-tested ways we can turn our nervousness from 

a negative force into a positive one. 

(a) Acquire Speaking Experience 

You have already taken the first step. You are enrolled 

in a public speaking course, where you will learn about 

speech making and gain speaking experience. Think back 

to your first day at kindergarten, your first date, your first 

day at a new job. You were probably nervous in each 

situation because you were facing something new and 

unknown. Once you became accustomed to the situation, it 

was no longer threatening (Lucas, 2012: 10). 

(b) Make a preparation 

Many people say they are afraid of public speaking 

because they "can't remember what to say". When they 

have to give a speech, they write it down on two or three 

(or more!) pages, and then of course they have trouble 

remembering. Writing your speech down word for word is 

very dangerous way to prepare. Some famous people, such 

as politicians, do have completely written speeches, but 

they have two important advantages. First, they have 

professional speech writers who will make sure the words 

are perfectly clear and perfectly organized. Second, 

politicians will usually have a "teleprompter", something 

like a TV screen, from which they can read their speech. 

They rarely, if ever, memorize their speeches! 
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A much more effective, and efficient, way to prepare 

a speech is to use the "Rule of 5". This is not an absolute 

guide that you must follow, but it is a very useful method 

that is especially useful when you have to give a 

presentation soon. When I prepare a speech, I do not write 

down everything.33 

(c) Think positively 

You need, of course, to change such unprofitable 

thinking about speaking in public, to turn unhealthy 

thoughts into a constructive mind-set. Banish the negative 

self-talk that’s been undermining your achievements, and 

you'll be able to build a repertoire of positive coping 

statements to take their place. By doing so, you’ll discover 

how to evaluate your speaking performances more 

realistically, using accurate measures of your progress 

(Genard, 2013). 

(d) Use the power of visualization 

To speak successfully, you need to use the exact 

same technique, since visualizing delivering an effective 

presentation makes it easier to achieve that result. As is 

well known, speech anxiety is one of the most prevalent 

forms of communication apprehension. It affects speakers 

of all abilities and levels of influence. People struggle with 

overcoming it because that outcome usually isn't possible 

just by reading books and articles on the subject. More 

than that is needed because public speaking is a form of 

performance. So approaches and techniques that deal with 

body language, physical activation, and the ability to stay 

                                                 
33 http://www.teacherjoe.us/PublicSpeaking02.html (accessed:03/23/2018, 08:38 PM) 
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focused in the presence of an audience are all needed as 

well (Genard, 2016). 

(e) Know that most nervousness is not visible 

Most people experience some level of speech 

anxiety when they have to speak in front of a group; in 

fact, public speaking is many people’s greatest fear. Speech 

anxiety can range from a slight feeling of “nerves” to a 

nearly incapacitating fear. Some of the most common 

symptoms of speech anxiety are: shaking, sweating, 

butterflies in the stomach, dry mouth, rapid heartbeat, and 

squeaky voice. To minimize nervousness,  

(a) We have to identify the cause of our nervousness. We 

write down the reasons why you are nervous to give a 

speech or presentation. This will help us pinpoint 

specific things to work on. If we are afraid you will 

forget what we wanted to say then spending extra time 

practicing our speech should reduce that anxiety; 

(b) We have to choose topics that we are interested in. We 

do not always get to choose topics that we speak 

about. If we are able to choose our topic pick one that 

interests us; 

(c) We have to prepare our speech early and thoroughly. 

From the beginning we have to prepare our speech. If 

we prepare our speech at the last minute, we may have 

some problems. These will increase our anxiety. After 

we have prepared our speech practice, we have to 

practice, and practice. Practice delivering our speech at 

least 7 to 10 times before our actual presentation,  

(d) We have to know our topic. If we have studied the 

topic thoroughly we will be certain that we are 

presenting accurate information and we will be able to 
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answer questions that the audience may ask. These 

things will greatly increase our confidence, 

(e) We should set realistic expectations. No one is perfect. 

Public speaking is difficult to master even seasoned 

speakers make mistakes. Think realistic things like, “If 

I lose my place I will calmly scan my notes and then 

continue my speech” or “Small mistakes aren’t going 

to ruin my speech.” 

(f) Replace negative thoughts with positive ones and 

visualize success. Thinking negative thoughts 

increases anxiety. When a negative thought comes to 

mind try to immediately replace it with positive 

thoughts. For example, if we think, “I’m going to 

forget what to say and just stand there,” replace that 

with thoughts like, “I’ve done a great deal of research 

and I know this topic well” and “I have practiced my 

speech many times and I’m going to deliver it just like 

I practiced.” Other performers such as athletes and 

musicians have found that visualization can be a 

powerful tool to improve performance. See yourself 

delivering the speech with confidence and successfully 

conveying your message. 

(g) Continue gaining experience. One of the best ways to 

combat speech anxiety is to gain speaking experience. 

Take any opportunity that you have to speak in public. 

Speak in your classes or volunteer to give 

presentations for groups you are involved in - 

anything that gives you a chance to hone your 

speaking skills.34 

(h) Don’t expect perfection 

                                                 
34 http://www.speaking.pitt.edu/student/public-speaking/speechanxiety.html 
(accessed at 03/23/2018, 09:17 PM) 
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Be sure that no one in the world is perfect. Everyone 

has his own strength and weakness. The most 

important thing, when we conduct a public speaking, 

we have a belief that we can do it. The materials we 

want to deliver must be well-prepared. Good luck! 

4.10 Summary 

Public speaking is the process through which a 

speaker conveys information to a group of listeners that is 

usually called as an audience. Public speaking is a way of 

making our ideas public— of sharing these ideas with 

other persons and of influencing them. Information is an 

important part of public speaking. This means that the 

information is purposeful in public speaking. Therefore, 

public speaking is meant to inform, persuade or entertain 

an audience. There are five elements of public speaking, 

and it basically boils down to who is saying what to whom 

using what medium with what effect. In other words, it 

refers to “who speak what language to whom and 

when/where”. 

Studying public speaking will provide some 

advantages: Studying public communication can help us 

exercise our constitutionally guaranteed freedom of 

speech; (b) Studying public speaking can teach us 

important life skills, (c) Studying public speaking can help 

us succeed professionally. At least there three types of 

public speaking: informative speaking, persuasive 

speaking, and entertaining speaking. It has been believed 

that to get our message to be heard depends on three basic 

components: (a) message, (b) skill, and (c) passion. 

In comparison with conversation, public speaking 
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(a) is more highly structured, (b) requires more formal 

language, (c) requires a different method of delivery. In 

relation to the model of public speaking, there are two 

models of public speaking: (a) Interactional model, and (b) 

Transactional model. The interactional model of public 

speaking has three more elements to the mix: encoding, 

decoding and feedback. Whereas the transactional model 

of public speaking has the basic premise, that individuals 

are sending and receiving messages at the same time. 
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PART 5 

LANGUAGE AND CLASSROOM 

INTERACTION 
(a language plays an important role in a classroom interaction) 

 

 

Interaction can be defined as a reciprocal action 

between two or more individuals. Interaction is more than 

action followed by reaction; it includes reciprocal acting, 

that is: acting upon each other. Classroom interaction can be 

defined a practice that enables to enhance the development 

of the important language skill, namely: speaking and 

listening for the students learning a language. Brown 

(2001: 165) depicts the connection "the heart of 

communication”, it is the thing that communication is 

about". Interaction occurs as long as people are 

communicating each other and giving action and receiving 

the reaction in one another anywhere and anytime 

including in classroom setting. Thus, interaction between 

students and teacher is fundamental to learning process. 

Classroom interaction is collaborative exchange of thought, 

feeling, or ideas between two or more people resulting in 

reciprocal effect on each other such as the action 

performed by the teacher and the students during 

teaching-learning process. 

The interaction in classroom is one of the 

fundamental parts in teaching learning process. The 

process that occurs in the construction zone can be 

illustrated by how the teacher and the child interact with 
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each other in the classroom environment. The teacher 

introduces a topic and the child responds by giving an 

answer to the question or even putting forward a question. 

The teacher will react by affirming or negating it. The child 

may modify his ideas or put forward a question to the 

teacher. The actions taken by the teacher and the child will 

be a mixture of giving information, feedback and social 

management. The verbal transaction will continue until 

some form of common ground is established and the 

objective of the teaching-learning process is attained 

(Jamaliah Ahmad, 1996: 63). 

5.1 Teacher and Student Behaviors in Classroom 

5.1.1 Teacher Behaviors in Classroom 

In the classroom, teachers should play their roles. 

Essentially, they manage the classroom activities based on 

their well-prepared materials. They often help clarify the 

material; they try to increase their students’ participation 

in the classroom; and they try to increase affective 

learning.  

Teachers play important roles in creating and 

maintaining the students’ lives in their classroom 

environment. Teachers are popularly known for having the 

role as educators. They should care that their main role is 

educating the students. 

Also, teachers play many other roles in their classroom. 

Teachers (1) set the tone of their classrooms, (2) build a 

warm environment, (3) mentor and nurture students, (4) 

become role models, (5) and listen and look for signs of 

trouble. 
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Teacher behaviors that should be performed in the 

classroom are as follows: 

(i) Setting up and guiding students through meaningful real-

world problems 

Students will go deeper into constructing lessons if 

the material of the class relates to their real world/daily 

life. They always strive for high practical relevant things. 

They should be shown concrete examples and see the 

relation of academic topics to them; therefore they are able 

to make the concepts less abstract and scary. 

Teachers may talk about their own experiences, call 

current events or ask students to talk about their family 

values, self-esteems, beliefs, or motivation, and/or 

something else. Current events or phenomena are not just 

aids for teachers in English Language Teaching. Media is 

the most important tool that teachers use to bring the real 

world to classroom. Using YouTube, streaming videos, 

podcasts and news feeds, it is much easier to bring the 

material to life and arouse the students' interest. Students 

can saturate their natural curiosities by examining topics 

related to the internet. Teachers may use social media to 

make their interactions with the real world interactive. 

They can add comments to articles and tweet and blog 

their opinions about global and local issues. 

Using real-world examples and tackling real-world 

problems as teaching strategies in the classroom can make 

learning on important issues more meaningful to students, 

and it can help spark excitement in learning. This is 

supported by research showing the value of authenticity 

when students are exposed to teaching strategies based on 
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the use of real-world lives and scenarios. Not only does it 

make it more meaningful for students, but they become 

engaged in learning and become more aware of the choices 

they make in society. These strategies are: Invite Guest 

Speakers to the Classroom, Take a Class Field Trip, 

Simulate a Real-Life Experience, and Give Students a Real, 

Tangible Problem to Solve. 35 

(j) Defending solution processes' efficiency and usefulness 

Practical learning has recently become one of the most 

promising areas of modern education, as it provides an 

independent learning environment. This method of 

teaching enables students to resolve practical training 

issues that focus on practice effectively. This method is 

implemented in teamwork of students. In working 

together on issues (which focuses on practice), students 

develop their own approaches to comprehensive solutions, 

justify the solution, and make presentations of their 

working result.  

This teaching method relies on “Meaningful Student 

Involvement” through which the teaching process is 

directed to engage students in each step of the educational 

processes for the sake of strengthening the students’ 

commitment to education, community and democracy. 

Instead of simply listening to the often contrived collective 

“student voice, Meaningful Student Involvement 

recognizes the unique knowledge, experience and 

perspective of each individual student. For many students, 

                                                 
35 http://www.teachhub.com/teaching-strategies-demonstrate-real-

world-experiences 



Language in Oral Production Perspectives | 87 
 

meaningful involvement in their education opens the ways 

to learning; whereas poor student involvement in the 

process of education can lock up students’ spirit for 

leadership through experience. (Fletcher, 2003: 5). 

(k) Moving around the room monitoring/questioning  

Teachers should determine their position when they 

are in front of class. It depends on situation and condition. 

For example, we may choose a standing position in order 

that students will see us. This standing position is 

appropriate to classroom activities, especially when we 

want the attention of the whole class, for clarifying 

language or giving instructions. Therefore, when we are 

seated while clarifying or giving instructions, there are 

some problems in managing the class, among others, that 

the students are in a greater possibility of losing some  

attention, that they may give the impression of a lack of 

interest and motivation on ourselves. There are times 

when sitting is a good idea, however. If standing may 

distract some students and crouching for a long of time is 

uncomfortable for the teacher’s physic, in this case, then 

sitting in a place which is easily accessible to all students 

while they are doing their assignments, for instance, in the 

middle of the class and not at the front of the class, has the 

advantage for making the students feel comfortable in the 

process of learning whilst leaving us ready to answer all 

questions. Crouching in, around or behind pairs and 

groups have several advantages. First is that the teacher 

gives the message to the group when he is moving to come 

to the students in pair or in group, and he is not going to 

stay with one student. Second is that physically he is at the 

same height as his students. In this relation, it is suggested 
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that the teacher to make interaction in more personal and 

less threatening. This is in turn leads to a more 

communicative atmosphere. 36 

There are some common problems with positioning 

in the classroom activities. The following are some 

common problems when teacher is teaching in front of 

class in relation to the position. 

Teacher to whole class  

Problem Students are not following the class; they 
are not paying attention; they are missing 
instructions, etc. 

Cause Teacher is being seated, or he is standing 
to one side where not all students can see 
them. 

Solution Stand at the front of the class or where all 
students can see you and create eye 
contact with everyone before speaking. 

 

During pair or group work 

Problem Teacher is impeding student-to-student 
communication due to too much teacher 
control. 

Cause Teacher sitting in with the group or 
pair, or remaining too long with one 
group or pair; teacher towering over 
students as they work. 

Solution Remain accessible but outside student-

                                                 
36 https://www.teachingenglish.org.uk/article/teacher-positioning-classroom, accessed 

at 03/14/2018, 07:15 pm 
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to-student interaction, seated in the 
middle of the class or at the front, or 
move around the class and crouch to 
attend to students. 

 

(l) Encouraging students to consider multiple ways to solve 

problems/test solutions  

The teachers may use some approaches to problems 

in the classroom activities. These are: (1) by phrasing 

questions and critiques carefully; using this way they can 

generally avoid defensive or hostile responses, (2) by 

correcting wrong answers or point out weaknesses without 

discouraging your students, (3) by showing students the 

courtesy of listening to and responding to their answers 

when they offer an idea, (4) by asking the student to clarify 

it using class material rather than dismissing a weak or 

inaccurate idea immediately, by giving opportunities for 

students to talk their way into a more thoughtful response, 

and (5) being careful about teasing or sarcastic humor, 

since these are all too often easily misinterpreted.37 

(m) Guiding students in the use of manipulatives/technology  

In the digital era, everything is tried and developed 

to be online and paperless. In most cases, the online 

technology supports tools that allow: (1) manifold types of 

interaction (e.g. discussion fora, chats, email, document 

sharing, etc.), (2) content management (publishing, access, 

exploration and integration of multimedia resources), (3) 

assessment (self-assessment questionnaires, automatic 

                                                 
37 Adopted and adapted from: https://teachingcommons.stanford.edu/resources/ 

teaching-resources/ interacting- students/classroom-challenges, accessed at 03/15/ 
2018, 08:19 AM 

https://teachingcommons.stanford.edu/resources/teaching-resources/
https://teachingcommons.stanford.edu/resources/teaching-resources/
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correction of assessment tests, work publishing, portfolio 

creation) and (4) support to the organization (institutional 

operations, in particular secretarial services). In the 

educational field, the applied technology is called online 

learning or e-learning. Online learning itself is any learning 

that employs the Internet to facilitate the teaching and 

learning to students separated by time, distance, and both 

(Dempsey and Eck in Reiser and Dempsey, 2002: 283). 

(f) Promoting student use of inquiry/creativity 

through questioning/collaboration  

In the classroom activities, teacher should promote 

students the use of Inquiry, Creativity through questioning, 

and Collaboration. 

  Inquiry 

Inquiry refers to "a seeking for truth, information, or 

knowledge. It also indicates “ a searching information 

through questioning on something." Some individual 

persons continue the inquiry process from the time of their 

birth until death. It is true although they may not reflect on 

the inquiry process. A new-born child begins to 

understand the new world through inquiring.38  

Inquiry based learning is more than asking a 

student what he or she wants to know. It is about 

triggering curiosity. Activating a student’s curiosity is a far 

more important and complex goal than the objective of 

mere information delivery. Via the inquiry process, 

individual persons construct their understanding on both 

the natural world and the human-designed one. It also 

                                                 
38 http://www.thirteen.org/edonline/concept2class/inquiry/index. html 
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implies that inquiry is referred to as a "need or want to 

know" premise. It is not so much to seek the right answer -

- because frequently there is no one right answer -- but 

rather to seek appropriate resolutions to questions and 

issues. For educators, inquiry implies emphasis on the 

development of inquiry skills and the nurturing of 

inquiring attitudes or habits of mind that will enable 

individuals to continue the quest for knowledge 

throughout life. 39 

During the inquiry process, teacher questioning is 

designed to encourage students to explain and argue their 

answers with logic (e.g., higher order thinking), not to 

evaluate whether the responses are right or wrong in the 

form of being asked to provide factual information (e.g., 

lower order thinking). Finishing the question sequence in 

an assessment remark is not desirable as students should 

be required to self-evaluate their responses based on 

evidence and justify their claims by providing evidence. 

(Morge 2005, in Kim 2015).  

Creativity through questioning 

Teachers should not pressure students to respond 

with specified answers to their questions. This may lead to 

students becoming hesitant to use reasoning during 

argument-based inquiry classes as students may feel 

pressured to respond to their teachers’ questions with 

specified answers. Teachers should be encouraged to use 

open-ended questions rather than close-ended questions to 

promote their students' use of reasoning while learning 

                                                 
39 https://www.edutopia.org/blog/what-heck-inquiry-based-learning-heather-wolpert-
gawron, accessed at 03/15/2018, 10:45 
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new concepts (Crawford, 2000 in Kim, 2015:38). 

Teachers’ questions often have a structured and 

repetitive process. The process consists of (1) 

establishing the framework, background, or context of 

the question; (2) asking the question, and (3) reacting to 

the question by correcting, clarifying, expanding, and 

praising (Kim, 2015:20). 

Collaboration 

Co-operative learning, peer learning, or 

collaborative learning are all terms used to describe 

groups of learners, whether small or large, who are 

engaged in different learning environments to learn to 

solve problems, to understand the cause and effect, to 

develop and defend different perspectives, and grow as 

learners and decision makers.  

In collaborative learning learners are interacting 

with one another while they learn actively and apply 

course material. In cooperative learning, learners 

discuss issues in small consensus groups. They plan and 

carry out long -term projects in research teams, tutor 

one another, analyze and work on problems together, 

unravel difficult lab instructions together, read aloud to 

one another what they have written, and help one 

another edit and revise research reports and term 

papers. 

5.1.2 Student Behaviors in Classroom 

In general, negative student behaviors are as 

follows: (1) lateness or leaving early, (2) inappropriate 

cellphone and laptop usage in class, (3) side conversations, 
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(4) disregard for deadlines, (5) grade grubbing, (6) sniping 

remarks and (7) cheating. Based on the teacher behaviors 

above, positive student behaviors can best developed and 

supported through: (1) relationship-based whole-school 

practices, (2) classroom practices, (3) clearly communicated 

behavioral expectations. Some students present 

challenging behavior and require extra support and 

interventions to address this behavior and to develop 

positive behaviors. 

5.2 Aspects of Classroom Interaction 

Language, defined by Finocchiaro (1964) as a 

system of arbitrary vocal symbols, which permit all people 

in a given culture, or other people who have learned the 

system of that culture to communicate or to interact (Mu’in 

& Kamal, 2006). 40 

Socially, a language has functions for 

communication or interaction. Communication or 

interaction may take place in an oral or spoken form. In 

this relation, a language is always spoken. This statement 

implies that all people the world over, regardless of their 

race or ethnic group, always speak a language. This means 

that they always have a way of communicating ideas by 

using sounds that are produced by their speech organs. 

Human language can be said to be an oral-auditory 

communication system. Why? Oral-auditory 

communication has many advantages over other possible 

means of communication (Mu’in, 2006). 

                                                 
40 (FMu’in, 2006 & also look at in:  http://www.literature.freeservers. 
com/image_polat/llat.html). 
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Teachers and learners are involved in a social 

interaction, especially in the classroom. They will use a 

language for interaction, which is referred to as talk-in 

interaction. This is the key medium of social life, and a vast 

number of social actions in life and at the school are 

organized and shared in naturally occurring conversations. 

It is through these different talks-in-interaction at different 

contexts that social institutions and actions are produced 

and composed (Watson, 1992). Education, especially 

classroom condition, is the main mode in which teaching, 

learning, and other allied phenomena within the classroom 

environment are produced, organized, and shared by the 

participants in the classroom. 

Based on Foreign Language Interaction Analysis 

(FLINT) system there are three kinds of interactions. They 

are teacher’s talk, students’ talk, and teacher and students’ 

talk.   

5.2.1 Teacher Talk 

Teacher talk is crucial and important, not only for 

the organization and for management of classroom but 

also the process of acquisition. According to Ur (1996:228) 

teacher talk is one of the interaction patterns, this may 

involve some kind of silent student response, such as 

writing from dictation, but there is no initiative on the part 

of the student. In teaching process, teacher usually gives 

many characteristics of foreigner talk such as applying 

slower and louder than normal speech, using simpler 

vocabulary and grammar and the topics are sometimes 

repeated.  
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Regarding the functions of speaking, furthermore, 

Brown and Yule (in Richards, 2009) differentiate three 

versions of talk that need to be approached differently. 

They are: talk as an interaction, talk as transaction, and talk as 

performance that need to be approached differently.  

 Talk as interaction, according to Richard (2009) is 

what generally known as daily conversation - the one 

performed as social functions. Thus, greeting one another, 

carrying out small talk and chit chat, talking about one’s 

hobbies or routine activities, as well as discussing current 

activities, for instance, belong to this category. Some talk is 

performed in a casual ways, some others, on the other 

hand, are more formal. The features of this type involve, 

among others, the inclusion of relationship, social function, 

and degree of politeness.  As a result, skills on how to open 

and close conversations, choose a topic, interrupt, take 

turn, ask and give small information, etc. are important to 

be focused on.  

Secondly, talk as transaction deals with situations 

where speakers have to make themselves unmistakably 

understood. In this type of talk, the message is the most 

crucial element and skills, accordingly, should be 

concentrated on the way to get message across although it 

does not always be accompanied by accuracy. Richards 

goes on by giving example of this kind of talk: asking for 

direction, asking for particular thing in a shop, ordering 

food, making telephone call, discussing a plan, and the 

like. Thus, the skills needed in transaction talk are: 

explaining an intention, describing something, agreeing 

disagreeing, clarifying and conforming information. 
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 The last version of talk, talk as performance, refers 

to talk in public, for instance, giving announcement, 

speech, reporting, etc., which is, generally, in the form of 

monolog. It is the impact of this talk which becomes the 

central point, and it involves skills to use appropriate 

opening and closing, present information in certain 

sequence, employ appropriate vocabulary, correct 

grammar and pronunciation, and maintain audience 

attention.  

Language use in L2/foreign language classrooms, 

however, serves a distinct purpose, one that is quite 

unique from that of other classrooms. In most L2 

classrooms, language is not only the medium of instruction 

but also the objective of learning. In other words, “the 

medium is the message” in language teaching. While 

teachers who teach in students’ L1 also use the language as 

medium and object of instruction, one difference between 

L1 and L2 classrooms is the fact that, unlike L1 students, 

L2 learners in many cases have yet to develop high levels 

of proficiency in the target language. The classroom 

interaction analysis may be directed to the micro-levels of 

teacher-student interaction, focusing on the distribution 

and functions of teacher and student contributions to the 

three-part exchange structure: teacher initiation, student 

response, and teacher feedback (or IRF).In order to gain a 

deeper appreciation of the complexity of L2 classroom 

discourse, researchers may use different analytical 

frameworks, including interaction analysis, discourse 

analysis, and conversation analysis (Friginal, et al 2017: 66-

67). 

According to Moskowitz‟s FLINT (Foreign 
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Language Interaction) analysis system in Brown (2001:170), 

teacher talk has eleven categories which enable to be 

analyzed in classroom interaction. Those categories of 

teacher talk are divided into two kinds of influence; 

indirect and direct influences. The indirect influence is an 

effect on which learners are lead to the warm classroom 

atmosphere and try to break the ice in order to encourage 

them to participate and learn in classroom interaction.  

Categories of teacher talk which are included in this 

indirect influence are mentioned and described as 

follows:” The teacher talk has seven categories, namely (1) 

deals with feelings, (2) praises or encourages, (3) uses ideas 

of students, (4) asks question, (5) gives information and 

corrects without rejection, (6) gives direction, and (7) 

criticizes students’ response and behavior (Moskowitz, 

1971 as cited in Brown, 2001: 170). Students talk can be 

used by the students to express their own ideas, initiate 

new topics, and develop their own opinions. Categories of 

students talk including students response (specific), 

students initiated, silence and confusion (Moskowitz, 1971 

as cited in Brown, 2001: 170). 

1. Dealing with feelings 

The teacher cannot be a selfish, teacher should take 

care of students’ feeling in order to make a good and 

comfort interaction among the teacher and the students in 

the classroom. Brown (2001:170) state that deals with 

feeling means in a non-threatening way, accepting, 

discussing, referring to or communicating understanding 

of past, present or future feelings of students.  

2. Praising or encouraging 
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Praising, complimenting, telling students what they 

have said or done is valued, encouraging students to 

continue, trying to give them confidence, confirming that 

answers are correct (Brown 2001:170). Teaching activities is 

not only conducting the lesson plan. Motivation for the 

students is also important to achieve the objective of the 

study. 

3. Joking 

In order to make students do not feel bored, the 

teacher needs to make some jokes, therefore the situation 

in teaching-learning process will not too tense. As mention 

by Brown 2001:170 “Intentional joking, kidding, making 

puns, and attempting to be humorous, providing the 

joking are not at anyone’s expense (unintentional humor is 

not included in this category)”. 

4. Using ideas of students 

Teacher should not be a selfish in delivering 

teaching material. Using ideas of the student will 

encourage student talk during teaching-learning process 

and of course it will also encourage their knowledge. 

Teacher’s attention to the student’s contribution is a great 

appreciation. As Brown (2001:170) states that using ideas of 

student reflect from “clarifying, using, interpreting, and 

summarizing the ideas of students. The ideas must be 

rephrased by the teacher but still be recognized as being 

student contributions”.  

5. Repeating student response verbatim 

One of the categories of teacher talk that teacher 

must have is repeating student response verbatim, it aims 
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to make sure the exact words of students after they 

participate. 

6. Asking questions 

Asking questions makes students encouraged to 

participate in teaching-learning process, Brown (2001:170) 

states that asking question to which the answer is 

anticipated(rhetorical questions are not included in this 

category).  

Another influence in teacher talk is direct influence. 

The direct influence is done whose aim is to encourage 

students to involve directly in teaching and learning 

activity. The features are described as follows. 

7. Giving information 

Teaching learning process means transferring 

knowledge and also giving information or ideas about a 

topic. It is teacher’s role to giving information, facts, own 

opinion, or ideas: lecturing or asking rhetorical questions 

(Brown 2001:170).  

8. Correcting without rejection 

Rejection will not give good influence for the 

student; instead it will make students feel un-confidence to 

express their ideas. Brown (2001:170) stated that correcting 

without rejection is telling students who have made a 

mistake the correct response without using words or 

intonations which communicate criticism.  

9. Giving directions 

Giving directions, requests or commands that 

students are expected to follow; directing various drills; 
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facilitating whole class and small group activity (Brown 

2001:170). Giving direction will train the student to learn. 

10. Criticizing student behavior 

Rejecting the behavior of students, trying to change 

the non-acceptable behavior, communicating anger, 

displeasure, and annoyance with what students are doing.  

11. Criticizing student response 

 In teaching and learning process, teacher needs to 

criticize students’ mistake such as in giving response. 

Brown 2001 stated that criticized student response be like 

telling student his or her response is not correct or 

acceptable and communicating criticism, displeasure, 

annoyance, rejection by words or intonation. (p.170) 

 From the elaboration above, it can conclude that 

there are many categories of teacher talk that can help 

teacher to encourage student talk based on the character of 

students during teaching-learning process effectively. 

5.2.2 Student Talk 

Students talk can be used by students to express 

their own ideas, initiate new topics, and develop their own 

opinions. As the result, their knowledge will develop. 

Students talk will show the activity concentration of 

students to their teaching learning activity. According to 

Moskowitz’s FLINT in Brown (2001:170) there are seven 

categories of students talk described as follows: 

1. Student response specific 

It is a specific response from the students related to 

certain topic of teaching material which they’ve just 

learned. Responding to the teacher within a specific and 



Language in Oral Production Perspectives | 101 
 

limited range of available or previously practiced answers, 

reading aloud, dictation, drills. 

2. Student response, open-ended or student-initiated 

Teacher asks students about the materials that have 

already been explained, and students give response with 

their own ideas. FLINT in Brown (2001:170) stated that 

student response, open-ended or student-initiated be like 

“Responding to the teacher with students’ own ideas, 

opinions, reactions, feelings. Giving one from among many 

possible answers that have been previously practiced but 

from which students must now make a selection. This 

interaction initiates the participation of the students. 

3. Silence 

In some situation, there is a time when the students 

are just silent without giving any response to teacher’s 

questions. Silence is pauses in the interaction. Periods of 

quiet during which there is no verbal interaction (FLINT in 

Brown 2001:170). 

4. Silence-AV 

FLINT in Brown (2001:170) mentioned that silence 

in the interaction during which a piece of audio visual 

equipment, e.g., a tape recorder, filmstrip projector, record 

player, etc., is being used to communicate.  

5. Confusion, work-oriented 

FLINT in Brown (2001:170) stated that it is more 

than one person at a time talking, so the interaction cannot 

be recorded. Students are calling out excitedly, eager to 

participate or respond, concerned with the task at hand.  

6. Confusion, non-work-oriented 

It is a crowded situation. It usually occurs when the 
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teacher divided the students into some groups and asks 

them to move and find their friends in the same group, in 

this case more than one student was talking moreover all 

of them do talking. FLINT in Brown (2001:170) state that 

more than one person at a time talking to the interaction 

cannot be recorded. Students out of order, not behaving as 

the teacher wishes, not concerned with the task at hand.  

7. Laughing 

Teaching and learning process not always occurred 

seriously, sometimes it completed with laugh that might 

come from the teacher or/and the students. It makes the 

situation of teaching and learning activity is not bored.  

Laughter usually consists of laughing and giggling by the 

class, individuals, and/or the teacher. (FLINT in Brown 

2001:170). 

8. Using the Native Language  

In teaching and learning process of EFL sometime 

appeared the native language; it might come from the 

teacher or the students to clarify the certain word. FLINT 

in Brown (2001:170) mentions that the use of the native 

language by the teacher or the students. 

9. Nonverbal 

Nonverbal is all gestures that students made, such 

as nodding head when they are showing understanding of 

teacher’s explanation. Nonverbal gesture or facial might be 

expression by the teacher or the students while 

communicating without using words. This category is 

always combined with one of the categories of teacher or 

student behavior (FLINT in Brown 2001:170). 

In this research, the researcher uses this FLINT 
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analysis form to observe the classroom interaction that 

conducted by the ninth grade teacher and students. The 

indicators of the observation can be seen in this following 

table: 

Table 

Indicators of FLINT Observation Sheet 

INTERACTION CATEGORIES 

T
E

A
C

H
E

R
 T

A
L

K
 

IN
D

IR
E

C
T

 I
N

F
L

U
E

N
C

E
 

1. Deals with Feelings: the teacher treats the students in a non-

threatening way (e.g. asks students’ problem), accepting discussing, 

referring to, or communicating understanding of past, present, or 

future of students.  

2

. 

Praises or Encourages: the teacher praising, complementing, telling 

students why what they have said or done is valued. Encouraging 

students to continue, trying to give them confidence, confirming that 

answers are correct. 

 a. Jokes: the teacher made an intentional joking, kidding; 

making puns, attempting to be humorous, providing the joking 

is not at anyone’s expense. (Un-intentional humor is not 

included in this category). 

3

. 

Uses Ideas of Students: the teacher clarifying, using, interpreting, 

and summarizing the ideas of students. The ideas must be rephrased 

by the teacher but still be recognized as being student contributions. 

 a. Repeats student response verbatim: the teacher repeats 

the exact words of students after they participate. 

4

. 

Asks Questions: the teacher asks questions to which the answer is 

anticipated. (Rhetorical questions (the question might be one that 

does not have an answer: e.g. who know?)  are not included in this 

category) 
 

D
IR

E
C

T
 I

N
F

L
U

E
N

C
E

 5

. 

Gives information: the teacher gives information, facts, own 

opinion, or ideas: the teacher does lecturing or asking rhetorical 

questions. 

 a. Corrects without Rejection: the teacher tells students who 

have made a mistake the correct response without using words 

or intonations which communicate criticism (corrects the 

students’ mistake without any comment). 

6

. 

Gives Direction: the teacher gives directions, requests, or 

commands that students are expected to follow; directing various 

drills; facilitating whole-class and small-group activity. 
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7

. 

Criticizes Student Behavior: the teacher rejects the behavior of 

students’ trying to change the non-acceptable behavior (e.g. cheating 

when the task does); communicating anger (e.g. fights between 

students), displeasure, annoyance (e.g. students make a 

fuss/shouting), dissatisfaction with what students are doing. 

 a. Criticizes Students Response: the teacher tells the student 

his response is not correct or acceptable and communicating 

critic, displeasure, annoyance, rejection by words or 

intonation.  

S
T

U
D

E
N

T
 T

A
L

K
 

8. Student Response, specific: the students respond to the teacher within a 

specific and limited range of available or previously practiced answers 

(related what they’ve learnt). Reading aloud, dictation, drills. 

9. Student Response, open-ended or student-initiated: the students 

respond to the teacher with students’ own ideas, opinion, reaction, and 

feeling. Giving one from among many possible answers that have been 

previously practiced but from which students must now make a 

selection. 

10. Silence: pauses in the interaction. Periods of quiet during which there is 

no verbal interaction.  

 a. Silence-AV: silence in the interaction during which a piece of 

audiovisual equipment, e.g., a tape recorder, filmstrip projector, 

record player, etc., is being used to communicate. 

11. Confusion, Work-Oriented: more than one person at a time talking, so 

the interaction cannot be recorded. Students calling out excitedly 

(answer with a shout), eager to participate or respond (chorally in giving 

response to the teacher’s question), concerned with the task at hand. 

 a. Confusion, non-worker-oriented: more than one person at a time 

talking so the interaction cannot be recorded. Students out of (make a 

fuss beyond learning material), not behaving as the teacher wishes, 

not concerned with the task at hand. 

12. Laughter: laughing and giggling by the class, individuals, and/or the 

teacher. 

13. Uses the Native Language: use of the native language by the teacher or 

the students. This category is always combined with one of the category 

from 1 to 9. 

14. Nonverbal: gestures or facial expression by the teacher or the student 

that communicate without the use of words. This category is always 

combined with one of the category of teacher or student behavior.  

Foreign Language Interaction (FLINT) system developed by 

Moskowitz 1971 (in Brown, 2001:170) 

 

5.3 Patterns of Classroom Interaction 
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As stated by Sinclair and Coulthard (1975) in Ur 

(1996:227) the most common type of classroom interaction 

is that known as IRF “Initiation-Response-Feedback‟. The 

teacher initiates an exchange, usually in the form of 

question; one of the students’ answers, the teacher gives 

feedback (assessment, correction, comment) initiates the 

next question and so on. 

To be detailed, the type of IRF can be classified into 

various patterns of interaction, they are: 

1. Group work 

The students work in small group on task that 

entails interaction: conveying information, for example, or 

group decision-making. The teacher walks around 

listening, intervening little if at all. 

2. Closed-ended teacher questioning (“IRF‟) 

Only one “right‟ response gets approved. 

Sometimes a cynically called the “Gus what the teacher 

wants you to say‟ game. 

3. Individual work 

The teacher gives a task or a set of tasks and student 

works on them independently; the teacher walks around 

monitoring and assisting where necessary. 

4. Choral responses 

The teachers give a model which is repeated by all 

class in chorus; or gives a clue which is responded to in 

chorus. 

5. Collaboration 

The students do the same sort of task as in 

“individual work‟, but work together, usually in pairs, to 
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try to achieve the best result they can. The teacher may or 

may not intervene. (Note that this is different from “Group 

Work‟, where the task itself necessitates interaction). 

6. Student initiates, teacher answers 

For example, in a guessing game; the students think 

of questions and the teacher responds; but the teacher 

decides who asks. 

7. Full  Class Interaction 

The students debate a topic or do languages task as 

a class; the teacher may intervene occasionally, to stimulate 

participation or to monitor. 

8. Teacher Talk 

This may involve some kind of silent student 

response, such as writing from dictation, but there is no 

initiative on the part of the student. 

9. Self-access 

Students choose their own learning tasks, and 

work autonomously.  

10. Open – ended teacher questioning 

There are a number of possible “right‟ answers, 

so that more students answer each cue (Ur, 1996:228). 

In conclusion, this research will be analyzed the 

patterns of classroom interaction using the categories of 

IRF.  

5.4 Summary 

Classroom interaction can be defined a practice that 

enables to enhance the development of the important 

language skill, namely: speaking and listening for the 

students learning a language. Interaction occurs as long as 
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people are communicating each other and giving action 

and receiving the reaction in one another anywhere and 

anytime including in classroom setting. The interaction in 

classroom is one of the fundamental parts in teaching 

learning process.  

Based on Foreign Language Interaction Analysis 

(FLINT) system there are three kinds of interactions. They 

are teacher’s talk, students’ talk, and teacher and students’ 

talk.  The teacher talk has seven categories, namely (1) 

deals with feelings, (2) praises or encourages, (3) uses ideas 

of students, (4) asks question, (5) gives information and 

corrects without rejection, (6) gives direction, and (7) 

criticizes students’ response and behavior. Students talk 

can be used by the students to express their own ideas, 

initiate new topics, and develop their own opinions. 

Categories of students talk including students response 

(specific), students initiated, silence and confusion. 
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PART 6 

LANGUAGE AND  MASTER OF 

CEREMONY 

 

 

MASTER OF CEREMONY: THEORITICAL 

PERSPECTIVE 

Being a Master of Ceremonies (M.C.) or giving a 

speech can be fun if a person understands what is expected 

of him and has the knowledge of what to say, as well as 

how to say it. A master of ceremonies (also known as an 

MC or emcee) is the official host for a staged event, 

performance, or party. According to the World Book 

Encyclopedia Dictionary, an M.C. is a person in charge of a 

ceremony or entertainment who makes sure that all parts 

of the program take place in proper order. At a club dance 

the speaker may make the announcements for the evening 

and introduce special guests. At meetings a person may 

want to speak on subjects that are brought up before the 

assembly. At festivals or big affairs, the M.C. may have the 

job of introducing many callers and special guests, some of 

whom the M.C. may not know.  

Normally, a master of ceremonies introduces 

speakers, makes announcements, and engages with the 

audience to keep the ceremony agenda flowing as 

smoothly as possible. While being a master of ceremonies 

might seem like a daunting task, there are a few ways you 
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can nail your responsibility as MC, and radiate confidence 

and charisma to keep the ceremony entertaining for all.41 

Preparing Before The Event 

1. Know your event. Knowing your event is important 

for all types of ceremonies, whether it’s a wedding, 

graduation, bar mitzvah, celebrity roast, etc. The 

type of event will dictate the type of atmosphere 

you, the MC, need to create. Knowing what’s going 

on, what should be talked about and what is coming 

next is key to being a successful MC.  

Consider meeting with the people organizing 

the event, and going over the planned structure and 

reviewing the itinerary of the event in detail. 

2. Know your responsibilities. The MC is responsible 

for creating and sustaining the intended atmosphere 

throughout the event. The intended atmosphere 

may vary depending on the type of event, although 

most events that hire an MC are looking to create a 

fun and energetic atmosphere. As MC, your main 

responsibilities include: 

 Keeping the event flowing and bridging between 

segments of the event. 

 Keeping the interest of the audience and make 

sure they’re having fun. 

 Helping the audience feel respected and 

engaging with them during the event. 

 Helping the speakers feel valued. 

 Keeping the event on time. 

                                                 
41 (http://www.wikihow.com/Be-a-Good-Master-of-Ceremonies). 
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 Keeping everyone updated on what is happening 

at the event. 

3. Know your role expectations. Being an MC means 

that you have a great sense of humor, you can work 

a crowd, and you’re a practiced public speaker. This 

means that you have to be prepared to improvise, so 

you can react efficiently to whatever that may arise. 

For example, you may have to momentarily 

entertain the audience while waiting for the next 

speaker to get out of the bathroom or for the broken 

microphone to be replaced. 

 Remember to smile. Smiling reinforces the fun 

and lighthearted ambiance of the event, and 

makes you appear to be an enthusiastic MC. 

 Keep in mind that just because you’re the MC, 

you are not the celebrity of the show. You are 

supposed to make others feel like they’re the 

stars of the show. 

4. Do your research. Contact your key speakers to find 

out some background information on them, and use 

that information to prepare your introductions for 

the speakers. This background research will help 

you construct introductions that sound more 

personal and genuine. 

 Find out if there are any special audience 

members who should be recognized during the 

event.  

 Make sure you review everyone’s name and 

title so you know how to say it on stage when 

the time comes to make their announcement. 
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4 Stay organized. Create or review a given agenda for 

the event, and plan out, minute by minute, the event 

schedule. Take into consideration the time it takes to 

get on and off the stage, make introductions for 

guests, and speeches or thank yous from guest 

members.  

 Consider making a rough script of what you’re 

going to say throughout the night. This script is 

something that you can memorize, have small 

notecards to keep yourself on task, or have an 

outline projected throughout the event for you 

to follow.  

 It may be helpful to tell the lead organizer of the 

event that, as MC, you’re only going to answer 

to one person in charge. If any changes need to 

be made to the program, the only way you are 

going to allow that to happen is if the one 

person in charge approves the changes. This 

will reduce mix-ups and miscommunication 

during the event, and help the event run 

smoother. 

 

During The Event 

1. Remain calm. Being an MC is a lot of pressure. The 

event’s success is largely contributed to how well the 

MC keeps things on track. While the event’s 

proceedings can get hectic, it is important to remain 

calm and focus on maintaining your MC persona. To 

keep your cool, try: 
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 Continuing on if you mess up. Stopping will only 

make your mistake that much more obvious. Try to 

roll with the punches and continue on from your 

mistake. If you do this successfully, the audience 

will most likely forget your misstep. 

 Finding a spot to look at while talking. Looking at 

the individual audience members might make you 

more nervous while speaking. Instead, try looking 

over the heads of the audience members to reduce 

intimidating one on one eye contact. 

 Slowing down with your words. Nothing shows 

you’re more nervous as an MC, than talking too 

quickly. Talking too quickly can lead to 

mispronunciations and stuttering, which can affect 

people understanding you. Take your time, and 

pause slightly in between sentences. 

2. Prepare the opening of the event. Introduce yourself 

and welcome the audience to the event. Identify the 

specific, principal groups of your audience, and 

welcome them individually. These welcomes don’t need 

to be long-winded, but they do need to be authentic. 

For example, you might say something like, “To all 

of our Packer fan dairy farmers who traveled all the 

way from Wisconsin and had to drive through Bear 

territory to get here, a warm welcome. 

3. Introduce the speakers. The MC has the key 

responsibility of introducing different  speakers that 

come up on stage, as well as other key people at the 

event. The more pertinent a guest is, the more detailed 

and tailored your introduction of them should be. Once 
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you have made your introduction for a speaker, lead the 

audience in applauding the speaker until they reach the 

speaking microphone. When the speaker is finished 

giving their speech, lead the audience again in applause 

until the speaker is off the stage and on their way back 

to their seat. 

 Since one of the biggest responsibilities as MC is to 

keep the event running on time, don’t be afraid to 

notify a speaker if they are past their assigned time. 

You can try to give them a note or give them some 

kind of visual cue, such as spinning a finger 

pointing upward to try and communicate to “wrap 

it up.” 

 Before you go on to introduce the next segment, 

thank the speaker for their presentation, and lightly 

touch on something they mentioned while speaker 

on stage. This reference can be something that was 

funny, interesting, or stirring. This shows you are an 

attentive MC, and it confirms the value of the 

speaker’s presentation 

4. Bridge between segments. Connecting one segment to 

the next can be easier by using some humor to bridge the 

two. Before the event starts, try to prepare some talking 

bits like remarks, anecdotes, or jokes that can be used in 

between segments.[12] Also, comment on what just 

happened. Try and find something funny or meaningful 

about the previous speaker or performance, and 

transition from there onto the next speaker or 

performance. 

 If you find yourself in an awkward spot, try asking 

your audience questions. Questions should be kept 

http://www.wikihow.com/Be-a-Good-Master-of-Ceremonies#_note-12
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to a “yes” or “no” answer, but by asking questions, 

you can keep your audience engaged and focused, 

while reinforcing your command as MC. 

 Nothing is worse than an MC not acknowledging 

something that just occurred on stage. It gives the 

impression that the MC isn’t aware of what is going 

on. 

 If the event is a few hours long it could be helpful to 

give a short summary of the performances and 

presentations that have occurred during breaks in 

the action. You could also disclose what’s to come 

next. 

5.  Be prepared for anything. As mentioned earlier, a great 

MC must always be on their toes. Live events are 

notorious for having slight hiccups: a server might spill 

a drink, the wrong music might play, or the scheduled 

speaker might be on their way back from the bathroom. 

Keep control of the event by being ready to smooth over 

any distractions or mishaps to keep the mood light. 

 If something goes wrong or someone is acting 

unruly, the MC must stay positive. 

 Remember that it’s not your job to reprimand 

someone, it’s your job to keep things running 

smoothly in spite of something going wrong. An 

MC having a negative attitude in any way, would 

be extremely distasteful and inappropriate 

6.  Close the event. Your closing of the event should be as 

exciting and sincere as your opening. Normally to close 

the event, the MC thanks all of the attendants, speakers, 

and performers. It’s good manners to also thank 

everyone who helped to put the event together. 
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Summarize what took place at the event and what was 

learned, and then depending on what kind of event it 

was, encourage the audience members to take action. 

 This could mean coming again for the next 

gathering, donating money, or continuing to 

pioneer in a certain field. Whatever it may be, 

encourage for the audience to participate.42 

 

MASTER OF CEREMONY: PRACTICAL PERSPECTIVE 

A few points to check off 

when you are an M.C. are as 

follows: 

1. Start the program on time 

and end it on schedule. 

2. If you are introducing a 

number of people, callers, etc., 

plan what you are going to say well in advance and 

make yourself some notes. Notes on 3" X 5" cards are 

handy for immediate reference. 

3. Be at the activity at least 30 minutes early, to check the 

sound, to see if there are any last minute changes and 

to become familiar with the hall, equipment and the 

program. 

4. Be sure to acknowledge and give credit to those who 

deserve it. 

5. Group the necessary announcements in such a way that 

they can be delivered without losing your audience. 

                                                 
42 Adopted and adapted from: http://www.wikihow.com/Be-a-Good-
Master-of-Ceremonies. 
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6. Get the attention of the audience. Often a clever 

gimmick can be worked out to get their attention. 

7. Remember, being an M.C. is an honor. Treat this honor 

with careful consideration and you will add pleasure 

for everyone, even yourself. 

8. Practice your presentation (pronunciation, intonation, 

facial expression, pause, etc.) 

9. The M.C. should dress according to the activity 

10. If the callers, cuers, are donating their time, give them 

praise and solicit applause from the dancers. 

“Applause” is their pay! 

11. Look at your listeners while you speak. Eye contact is 

essential. Watch and listen for feedback from your 

attendees. 

12. Make advance arrangements for mealtime logistics. 

13. End the program strongly. Extend thanks to those who 

made the program possible, then leave the audience 

with something to remember. 

 

Learn some more expressions for mc-ing. 

Before the event/seminar 

 Example 1 

Ladies and gentlemen, as we are about to begin, please be 

seated. I have a few housekeeping notes to make before 

we begin today’s program.  First, I would like to seek 

your cooperation in completing this seminar. Kindly 

switch your mobile phones to silent mode to avoid 

interruption. Thank you for your kind cooperation and 

attention. 
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 Example 2 

We’d like to give a few reminders: Food and beverages 

are not allowed in the auditorium. Emergency exits are 

located through the side doors on both sides of the stage 

and through the main stairway outside the Auditorium 

entrance. The emergency exit for wheelchairs is through 

the main entrance at the back of the auditorium. In an 

emergency situation, please follow the directions given. 

Addressing the audience 

 To the royal family/king/queen: 

His most Gracious Majesty, King... 

Her most Gracious Majesty, Queen... 

His Royal Highness, the Duke of York. 

Her Royal Highness, the Princess of Wales. 

 

 To the president, minister, and head of department 

The Honorable, the President of.... 

Honorable... (name), Speaker of the House of 

Representatives. 

Your Excellency,... 

His Excellency,... 

 

 To the ambassador and the staff: 

The Honorable,......., the... Ambassador to... (The 

Honorable, Robert L. Berry, the US Ambassador to 

Indonesia)  

His Excellency Robert L. Berry, the US Ambassador to 

Indonesia and Mrs. Berry. 
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 To the religius people: 

Your Excellency, Reverend... 

Your Excellency,... 

Our Holiness, Pope... 

The Very Reverend Father.... 

 

 To the public: 

Ladies and Gentlemen, 

Dear friends, 

Dear Brothers and Sisters, 

Distinguished Guests,  

 

Greeting, welcoming, introducing oneself and 

introducing the event 

 Example 1 

Good afternoon, everybody. Welcome. 

My name is Caroline Alegre, and I am the Advocacy 

Program Manager for People With Disabilities Foundation. 

I am very pleased to be the MC for today’s seminar 

entitled, “Reasonable Accommodations in Housing for 

People with Psychiatric and/or Developmental 

Disabilities.” This is the 15th, 3-hour seminar in a series of 

educational seminars, ranging in topics from 

Multiculturalism to employment and post-secondary 

education, in the psychiatric and/or developmentally 

disabled community. 

 Example 2 

Good morning. Excellences, Honorable speakers, 

Distinguished guests, Ladies and Gentlemen. I, Mary 
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Liana, will be your master of ceremony this morning. 

Welcome to International Seminar on Profiling 

Professional EFL Teacher. We would like to thank 

everyone here for making time to attend this opening 

ceremony and this remarkable seminar. 

To start the opening ceremony this morning, allow me to 

read today’s agendas...... 

 Example 3 

I would like to extend a very warm welcome to all of you. 

We appreciate you taking time off your busy schedules to 

join us today. We hope you will learn a lot today, we have 

lined-up for you to be fruitful and engaging. 

Inviting guest of honor to speak/speaker 

May I invite Mr./Mrs....... to come up on stage to deliver 

his speech. 

May I now call upon Prof. Sutarto Hadi, M.Sc. M.Si, the 

Rector of Lambung Mangkurat University to deliver his 

remarks/a welcome speech, please. 

We invite/would like to invite..............., the Rector 

of................... to deliver his speech and officially open this 

seminar. The floor is yours. 

Thanking the speakers 

Thank you very much for the wonderful remarks,... 

Thank you very much,......., for the remarkable speech. 

Closing 

 Those are the agendas we have presented to you all this 

morning. Thank you so much for your attention. See 
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you on the next occasion. 

 Thank you for coming today and for participating in 

this important discussion. With that said, I will pass the 

microphone to April Banerjee, PWDF’s Manager for 

Public Awareness and Education. 

 

You can practice being a master of ceremony using 

the following scripts. 

Sample script: 

 

The 7th General Conference of Mayors for Peace, Nagasaki 

Brick Hall, Japan 2009 

MC: Tomihisa Taue, Vice President of Mayors for Peace 

 

Hello, everyone. Mayors for Peace are a conference of 

mayors who are determined to protect citizens of the 

world from nuclear weapons. My name is Tomihisa Taue, I 

serve as Vice President of Mayors for Peace. I shall be 

serving as the Master of Ceremony, as we are hosting this 

conference. So, ladies and gentlemen, we would now like 

to begin the 7th General Conference of Mayors for Peace. 

I would like to welcome participants from overseas as 

well as from Japan. Thank you very much for coming all 

the way to Nagasaki. I would also like to express my 

thanks to our citizens who have come to this hall in spite of 

very hot weather.  

The 7th General Conference of Mayors for Peace in 

Nagasaki, held under the theme of “NUCLEAR 
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WEAPONS ABOLITION IS IN OUR HAND! –Let‟s get the 

Hiroshima-Nagasaki Protocol adopted in 2010 – ” will be 

the first and largest conference of cities and municipalities 

seeking the abolition of nuclear weapons since the Prague 

speech by President Obama. I hope that you will work 

with us to make this 7th General Conference of Mayors for 

Peace in Nagasaki a successful one. 

Now, ladies and gentlemen, I would like to introduce 

to you the guests of honor. ---- 

Now, then, may I now call upon President of Mayors 

for Peace, Mayor Akiba of Hiroshima City, please. --- 

Now, we would like to receive greetings from the 

guests of honor. I invite His Excellency Father Miguel 

d.Escoto Brockmann, President of the United Nations 

General Assembly to deliver his remarks. 

Thank you very much for your greatly informative 

explication, Your Excellency. 

May I now call upon Mr. Genjiro Kaneko, the 

Governor of Nagasaki Prefecture to say a few words of 

greeting, please. 

Now ladies and gentlemen, allow me to introduce to 

you our keynote speaker. He is a well-known peace 

activist from the State of Maine in the United States, Mr. 

Bruce Gagnon. Today he is going to deliver a speech 

entitled of “Creating an Integrated Vision for Nuclear 

Abolition”. Mr. Gagnon, you have the floor, please. 

Now let’s proceed to the arts and performances 

showing a part of the diverse cultures in Nagasaki. I will 

turn the mike over to a different MC. Thank you very 
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much for your support. 

 

SCRIPT FOR MC: Seminar/Conference 

 

MC: 

 

Assalamualaikum Wr Wb.  

Good morning. 

His Excellency the Rector of …….., …………. 

Honorable the Dean of Faculty of Teacher 

Training and Education …………… 

Respectable the Chair of English department …………….. 

Honorable all lecturers of English Department 

Respectable all boards of English Student 

Association (ESA) 

Honorable all participants of this Seminar 

 

First of all, let’s thank the Almighty Allah Swt. who 

has given us some mercies and blessings so that we can 

attend this agenda without any troubles and obstacles. 

Secondly, sholawat and salam may always be given to our 

prophet Muhammad SAW who has guided us from the 

darkness to the lightness. 

 

I, ………., will be your master of ceremony this 
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morning. 

Welcome to International Seminar on Profiling 

Professional EFL Teacher. We would like to thank 

everyone here for making time to attend this opening 

ceremony and this remarkable seminar. 

To start the opening ceremony this morning, allow 

me to read today’s agendas: 

1. Opening by reciting basmallah 

2. Singing the Bahasa Indonesia national anthem 

3. Speeches 

4. Prayer 

  

Distinguished guests, Ladies and gentlemen, 

Let’s open this ceremony by reciting basmallah.  

The second agenda is singing the Bahasa Indonesia 

national anthem. Ladies and Gentlemen, please all rise. ---- 

Please, be seated. 

Now we are moving to the third agenda. Allow us to 

invite ………….. as the Head of the organizing committee 

to deliver his short remark. The floor is yours. 

Thank you very much ……………. 

We invite the Rector of................... to deliver his 

speech and officially open this seminar. The floor is yours. 

Ladies and Gentlemen, 

The next agenda is prayer. We invite............... to lead 

the prayer. The floor is yours. 
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Ladies and Gentlemen,  

This is the end of the opening ceremony. Now we 

proceed to the seminar agenda. The speakers in this 

seminar are............................(introduce the name and the 

affiliation) 

This agenda will be guided by........................... as the 

moderator. We invite all the distinguished speakers and 

the moderator to come to the stage, please. 

 

MODERATOR: 

His Excellency the Rector of …….., …………. 

Honorable the Dean of Teacher 

Training and Education Faculty…………… 

Respectable the Chair 

of English 

department …………….. 

Honorable all lecturers of 

English Department 

Ladies and Gentlemen, 

 

Good morning. I am............... It’s an honor for me to 

be the moderator in this seminar. This seminar will be 

divided into three sessions, namely (1) presentation by the 

speakers, (2) question and answer session, and (3) 

conclusion. 

Let me introduce the speakers. 

The first speaker today is His Excellency Dr. Djunaidi 
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Mistar. He is an assistant director and one of lecturer in 

postgraduate UNISMA. He has received his bachelor 

degree at State University of Malang and his master degree 

at the same university with the same major. Then he got 

scholarship to take his Ph.D. in Monash University, 

Australia. Besides, in 2010, he was visiting scholar from 

Indonesia in East Lansing Michigan State University 

focused on language assessment. He is also very active 

writing in International Journal.  

The second speaker is....................................................... 

Ladies and Gentlemen, Let’s hear from the first 

speaker. Please welcome His Excellency Dr. Djunaidi 

Mistar to deliver his presentation entitled 

“…………………..”.  

Dr. Djunaidi Mistar, the floor is yours. 

Thank you very much ………..  

  

Now let’s hear from the second speaker. Please 

welcome His Excellency.........................................to deliver 

his presentation entitled “...............................” 

The floor is yours. 

Thank you very much ………..  

 

Ladies and Gentlemen, we have heard and seen the 

fruitful presentation from the speakers. Now we move to 

question and answer session. I will divide this session into 

2 sessions. Each session consists of 2 questions. For those 

who would like to ask, please raise your hand and mention 
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your name before asking question. --- 

 

Ladies and Gentlemen, we finally come to the end of 

this seminar agenda. Before I close the agenda, I would like 

to draw the conclusion from what the speakers have 

presented….. 

(Giving Conclusion…) 

 

Finally, I thank all the speakers,................and............... 

who have delivered informative and inspiring 

presentation. I also thank you all, the audience, for your 

attention and active participation. Please give applause to 

the speakers today. 

The next agenda will be guided by the MC. Thank 

you so much and good morning. 

 

MC: 

For the next agenda, we invite all the honorable 

speakers to come to the stage to receive a token of 

appreciation. We invite the Rector of............. to hand a 

token of appreciation to.................. We also invite the Dean 

of.......................... to hand a token of appreciation 

to.................... Please give applause to the excellencies and 

the speakers. 

 

Ladies and Gentlemen, 

We finally come to the end of today’s agenda. Let us 
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close the seminar by reciting Hamdallah.  

Those are the agendas we have presented to you all 

this morning. Thank you so much for your attention. See 

you on the next occasion. 

Wassalamualaikum Wr.Wb. 

 

MC in a Conference in Cambodia 

 

Sonak Kuoy:  

Good afternoon. Excellencies, Lok Chumteav, 

honourable speakers, distinguished guests, ladies and 

gentlemen. 

 On behalf of the organisers, APNIC and MekongNet, 

we wish to extend our warm welcome and thank you 

to all participants, guests of honour, delegates and 

renttives from the Government of Cambodia, Ministry 

of Information, Ministry of Post and 

Telecommunication, NiDA, and foreign and local 

participants to this APNIC 34 Conference in Cambodia. 

 Today we have about 200 participatants, industrial 

experts and professionals joining this Conference and 

the participants come together here to discuss on 

Internet governance, open debate on the policy and we 

hope to be able to conclude certain agendas in this 

Conference today for the region at large. 

Excellency, Lok Chumteav, ladies and gentlemen, to 

begin with, I would like to invite Ms Sok Channda, the 

president and CEO of MekongNet, to deliver her welcome 
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speech. 

Ms Channda, please. 

 

Sonak Kuoy: Thank you very much Ms Sok Channda 

for the remarkable speech. Next I invite Mr Chun Vat, 

Secretary General of NiDA, to deliver a speech. 

Sonak Kuoy: Thank you, HE Chun Vat. Next, I 

would like to invite Mr Paul Wilson, Director General of 

APNIC, to deliver a welcome speech. 

Sonak Kuoy: Thank you very much, Mr Paul Wilson, 

for a meaningful speech. Next, I would like to invite Mr 

Maemura Akinori, Chair APNIC Executive Council. 

Sonak Kuoy: Thank you, Mr Maemura Akinori, 

Chair APNIC EC. Next I am honoured to invite His 

Excellency, Khiev Kanharith, Minister of Information 

Cambodia, to deliver a welcome speech.  

Sonak Kuoy:  Next, I would like to invite all guests of 

honour to return to their reserved seats, as we are having 

the Peacock Pusat Dance to commemorate this Opening 

Ceremony as well. 

The Peacock Pusat Dance is originated in Pusat, one 

of the provinces in Cambodia. It usually played in the new 

year celebration to pray for the rain and good crops in the 

next season. 

His Excellency, ladies and gentlemen, please 

welcome our peacock performance. 

Please give a round of applause for your 
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performance. 

Sonak Kuoy: Next, I would like to invite Ms 

Kanchana Kanchanasut to give the keynote speech about 

the Greater Mekong Subregion and the Internet. She is a 

doctor from Asian Institute of Technology, Thailand. 

Please, Ms Kanchanasut. 

Sonak Kuoy: Thank you, Dr Kanchana, from AIT 

Thailand for your presentation and the sharing of the 

keynote on Greater Mekong Subregion and the Internet. 

Next I would like to invite Mr Kuo Wei Wu for the keynote 

speech on the Internet Evolution and Regulation 

Governance. 

Sonak Kuoy: Thank you, Mr Kuo-Wei. Ladies and 

gentlemen, this is the end of the Opening Ceremony. I am 

thankful to all guests of honour and participants in this 

ceremony. We will have a coffee break, about 10 minutes, 

and we will come back to the APOPS session. 

Thank you.43 

 

 

MC Script for Investiture 

  

Before the investiture: 

  Eloise: Good afternoon, ladies and gentlemen. 

Welcome to Chestnut Drive Secondary School. Thank you 

for gracing our school’s 2nd Students Leaders’ Investiture. 

                                                 
43 (https://conference.apnic.net/34/program/keynotes/transcript) 
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My name is Eloise  

Fatullah: and I am Fatullah. We would be your MCs 

for this afternoon’s ceremony. Today’s program sequence 

is reflected in the program sheet. If you do not have a copy 

of the program sheet, you can raise your hands and our 

Peer Support Leaders will hand you a copy. [pause to 

allow PSLs to give copies to guests who do not have 

program sheet]  

During the ceremony, we would request the audience 

to stand when the Guest of Honor arrives and at the 

singing of the School song.  

 Eloise: The ceremony would be starting shortly. We 

would appreciate it if you could kindly switch your mobile 

phones to silent mode. Thank you.  

The beginning of the investiture: 

[Diyanah signals NCC contingent commander to get 

ready. Diyanah signals to MCs that Guard of Honor is 

ready.]  

Fatullah: Ladies and Gentlemen, please join our 

hands together to welcome our Guard of Honor, the NCC 

contingent.  

[NCC contingent marches in. Stand in position. 

Commander to bring contingent at-ease]  

[Ashwini waits for GOH at foyer and escorts him up 

to the hall entrance when he arrives.] [Diyanah signals to 

MCs that GOH has arrived. Student Councilors and 

Student Leaders are ready to enter hall]  

Eloise: Ladies and Gentlemen, may I present to you, 



132 | Language in Oral Production Perspectives 
 

our Student Councilors and Student Leaders. [NCC 

Contingent commander brings contingent at attention. 

AVA plays grand entrance music. Student Councilors and 

Student Leaders enter the school hall when they hear the 

music.]  

Fatullah: Ladies and Gentlemen, please stand and let 

us welcome our Guest-of-Honour, Mr. Tony Wong - 

Jensen.  

Fatullah: Ladies and Gentlemen, please remain 

standing for our school song.  

[Flag bearer marches to center of aisle, hoists up the 

school flag. Commander gives command for all to stand at-

attention. AVA plays the school song. School song ended.]  

   

Fatullah: Please be seated.  

Eloise: A very good afternoon and may I extend a 

warm welcome to our Guest-of-Honour, Mr. Tony Wong - 

Jensen, our Principal, Mr. Teoh Teik Hoe, our Vice 

Principal, Mr. Mohammad Nasim, distinguished guests 

and everyone present. We want to thank you for being 

here to celebrate this occasion together with us.  

Today we celebrate the investiture of our new 

Student Councilors. We would also like to thank our 

graduating student leaders in the Student Council, 

Uniform Groups and Band for their contributions to the 

school.  

Fatullah: The theme of today’s ceremony is Thinker · 

Inspirer · Servant. This is also the motto of our school’s 
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Student Council. The student leaders of our school aspire 

to develop these qualities in our lives. You would hear 

more about this from our Student Council Presidents later.  

It is now my pleasure to call upon our Guest-of-

Honour, Mr. Tony Wong - Jensen, up on stage to deliver 

his speech.  

 Eloise: Thank you, Mr. Wong. We would now invite 

Mr. Wong to give away certificates of appreciation to our 

graduating senior NCOs of the Uniform Groups and Band. 

These students have served well and are held in high 

regards as leaders in their respective CCA groups (call the 

names). Thank you Mr. Wong for giving away the 

certificates.  

  Fatullah: The Student Council has undergone major 

changes in the last 2 years. The current retiring batch of 

graduating Student Council leaders was instrumental in 

implementing many changes. Now, let us sit back and 

enjoy a video that they have put together to share with us 

their journey. After the video, the out-going President of 

the Student Council, Ms. Ashwini will present her speech. 

[After video, Ashwini walks to podium to deliver her 

speech. After speech, move quickly to seat.]  

Eloise: Thank you, Ashwini. I would now invite our 

Vice Principal, Mr. Mohamad Nasim to come on stage to 

present the certificates of appreciation to our out-going 

Student Councilors.  

Mr. Nasim, please.  

Eloise: Presenting to you, our graduating student 
councilors… (call the names) Thank you, Mr. Nasim.  



134 | Language in Oral Production Perspectives 
 

Fatullah: We would now invite the out-going and in-

coming Vice Presidents to come on stage for a simple 

handover ceremony.  

 Liana Nadhirah Bte Saheid, Vice President and 

Head of Voice of CDians will now hand over her 

appointment to Faye Tan Yong Heng.  

 Quah Kok Kiong, Vice President and Head of Daily 

Operations will now hand over her appointment to 

Charmaine Ng Sum May.  

 Sinn Chansereyroth, Vice President and Head of 

Peer Support Leaders will now hand over her 

appointment to Jesslyn Trixie Ogmund.  

     

Eloise: We would now invite the outgoing and in-

coming Presidents to move to the front of the stage for a 

simple handover ceremony.  

 Ashwini D/O Balachandran, President of Student 

Council will now hand over her appointment to 

Nurul Diyanah Bte Anbar.  

 Thank you, Presidents and Vice Presidents.  

   

Fatullah: Ladies and Gentlemen, we are coming to 

the most exciting part of our ceremony, the investiture of 

our junior Student Councilors. These Student Councilors 

have been stringently selected and trained. They have 

passed their training and are now conferred the Student 

Councilor badge.  

Eloise: We would start off with the Secondary 1 
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Student Councilors. They are.......  Let’s give a round of 

applause for the Secondary 1 Student Councilors.  

Fatullah: We would now invite the Secondary 2 

Students Councilors on stage. They are.... Let’s put our 

hands together for the Secondary 2 Student Councilors.  

Eloise: Most of our Secondary 3 student councilors 

are experienced student leaders. I would now invite my 

Senior Student Councilors on-stage. They are......  

I would like to invite the parents of these Secondary 3 

Student Councilors to come on stage to put the Student 

Council blazers on for their child. Let’s give the Secondary 

3 Students Councilors a big hand.  

Fatullah: I would now invite Mr. Teoh, our Principal, 

to come on-stage to give out the letter of appointments to 

our Vice President-designates. ----  

Ladies and Gentlemen, the new Vice Presidents: 

Charmaine Ng Sum May, Faye Tan Yong Heng, and  

Jesslyn Trixie Ogmund. 

Eloise: Ladies and Gentlemen, may I now present to 

you the new President of the 7th Student Council, Nurul 

Diyanah Bte Anbar to deliver her Presidential Acceptance 

speech.  

Fatullah: Ladies and Gentlemen, the 7th Student 

Council would now present the song, “You Raise Me Up” 

by Josh Groban. This is a song dedicated to all our parents, 

teachers and seniors who have helped us and will continue 

to help us in our growth and development as leaders. We 

hope you would enjoy the song and find inspiration in it.  
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Eloise: We have now come to the end of the 

ceremony. We would like to thank you for spending your 

time with us this afternoon. We would now invite our 

parents and guests to proceed downstairs for 

refreshments. Peer Support Leaders; please guide our 

guests to the reception area. 44 

 

 

 

 

 

 

 

 

 

 

 

   

 

 

 

  

                                                 
44 (https://cdssc.files.wordpress.com/2010/05/mc_script.doc 
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PART 7 

LANGUAGE AND MODERATOR 

 

 

MODERATOR: THEORITICAL PERSPECTIVE 

A moderator is defined as someone who leads a 

discussion in a group and tells each person when to 

speak: someone who moderates a meeting or discussion.45 

Moderator plays an important role in academic 

forum in the D-Day. Success or failure of the academic 

forum is influenced by the moderator in condicting his 

tasks, whether or not the event memorable for the 

participants, speakers, advertisers and the committee will 

be very visible in how the moderator duties. 

Preparison Before the D-Day 

1. reviewing each session material. 

      > ask the committe to send handouts of each speaker. If 

you cannot assest the material, you can search the 

material through internet or other sources. The most 

important thing is that you have knowledge on the 

meterial discussed in the acamdemic forum.  

 > make  a review and an opening speech. 

 > make a talk with the speaker(s) before the agenda to 

be conducted. 

2. preparing the following things: 

                                                 
45 (https://www.merriam-webster.com/dictionary/moderator). 
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> speaker’s CV 

> your own’s note on the speaker’s introduction 

> question form for the participant. 

> reminding note for the speaker. 

> some pieces of blank paper. 

> two ballpoints, one is for you and the aother is for the 

speaker. 

 

Sequences of activities conducted by a moderator are 

as follows:  

Pre-Activities: 

1) A moderator should come in time.  

2) A moderator should:  

(a) ask speaker’s CV or prepare it by himself,  

(b) remind the committe to serve drinking water for 

the speaker 

(c) make sure that electronic equipments are well-

prepared. 

While-Activities: 

3) A moderator is ready in his position. 

(a) He gives a greating.  

(b) He uses the well-prepared documents for 

handling the meeting.  

(c) He makes sure all the participants are ready to 

attending the meeting. 
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(d) He gives an introduction to material. 

(e) He invites the speaker to take a seat in his 

position. 

(f)  He introduces himself to speaker/presenter and 

audience. 

g) He reads CV carefully. Ask a speaker to avoid 

misspelling.  

h) He informs time alotment to a speaker. 

i)  He should not involve a speaker in an irrelevant 

thing. 

k) He should not ask a speaker to speak too much. 

4) Post-Activities 

(a) A moderator gives comments or review on the 

material discused. 

(b) He closes the session.46 

 

The abovementioned sequence of activities for 

moderator is the common one used by most of academic, 

business, and other field-based seminars, conferences, or 

panel discussion. Sometimes committee of a seminar or 

conference provide a specific moderator guidelines to ease 

individuals who are selected as moderator in the event. 

The following is the example of specific moderator 

guidelines. 

                                                 
46 (Adopted and adapted from: http://www.akhmadguntar.com/ 
panduan-menjadi-moderator-seminar-yang-handal/) 
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Moderator Guidelines 

 

I. Call to Order 

The moderator will address the audience 5-10 

minutes prior to session start time and inform them that 

they should be seated, as the meeting will begin shortly. 

The moderator will remind attendees that recording of 

sessions by video or still photography is prohibited. Only 

if permission is obtained from the speaker, non-flash 

photography is acceptable. 

II. Convene the Session 

 The moderator will call for audience attention, 

introduce himself and the co-moderator(s) and 

announce the overall subject of the session. 

 The moderator will introduce the first presenter and 

begin the session. 

 The moderator will encourage all presenters to 

adhere to their allotted times, ensure that all 

presenters comply with disclosure (see below), and 

will open the floor to questions at the appropriate 

times. A speaker timer on the podium will be in the 

room to assist the moderator. 

III. Moderator and Presenter Disclosure – Mandatory 

for Continuing Education Requirements 

 All moderators and presenters must include an 

opening slide listing any disclosures. For presenters, 

if unlabeled use of a commercial product, or an 

investigational use not yet approved for any 

purpose is discussed, the presenter must also 



Language in Oral Production Perspectives | 141 
 

include a slide disclosing that the product is not 

labeled for the use under discussion or that the 

product is still investigational. The presenter must 

also verbally disclose this use to the audience. 

 If the presenter fails to display a disclosure slide, it 

is the responsibility of the moderator to ask the 

presenter if there are any relationships to disclose 

before he proceeds with the presentation. 

 If the presenter references work within his 

presentation previously published by another 

author, he must include a complete citation at the 

bottom of the appropriate slide. 

 Presenters must exclude any information that may 

compromise or violate patient confidentiality. 

IV. No-Shows 

In the event of a no-show, the moderator should fill 

the time with questions and discussion, rather than go to 

the next speaker. This allows the remaining program to 

stay on schedule and attendees to hear designated 

speakers of their choice at the prescheduled time. 

V. Adjourn 

The moderator may want to briefly summarize the 

presentations and add a few last-minute comments. The 

moderator will adjourn as closely as possible to the 

scheduled adjournment time.47 

 

                                                 
47 (http://my.americanheart.org/idc/groups/ahamah-public/@wcm/ 
@sop/@scon/documents/downloadable/ucm_441944.pdf) 
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Listening skill is very important to be a good 

moderator. A moderator should understand what 

speaker’s talk is about, so he or she can respond to it well 

either in confirming the key points of the talk after the 

speaker’s session or in managing discussion between the 

speaker and the audience. A moderator as listener has 

ethical obligations, namely (1) to listen courteously and 

attentively; (2) to avoid prejudging the speaker; and (3) to 

maintain the free and open expression of ideas (Lucas, 

2012).  

According to Wrench, Goding, Johnson, and Attias 

(2012), we need to be able to manage six stages of listening 

if we want to be a good listener. The stages are as follows. 

1. The receiving stage of listening is the basic stage where 

an individual hears a message being sent by a speaker. 

2. The understanding stage of listening occurs when a 

receiver of a message attempts to figure out the 

meaning of the message. 

3. The remembering stage of listening is when a listener 

either places information into long-term memory or 

forgets the information presented. 

4. The evaluating stage of listening occurs when a listener 

judges the content of the message or the character of 

the speaker. 

5. The responding stage of listening occurs when a 

listener provides verbal or nonverbal feedback about 

the speaker or message. 

6. During the responding stage of listening, listeners can 

provide speakers with two types of feedback designed 

to help a speaker know whether a listener understands 

and what the listener thinks of a message. Formative 
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feedback is given while the speaker is engaged in the 

act of speech making. Summative feedback is given at 

the conclusion of a speech. 

The six stages of listening are actually part of critical 

listening. Critical listening in this context means using 

careful, systematic thinking and reasoning to see whether a 

message makes sense in light of factual evidence (Wrench 

et al., 2012). A moderator should be able to employ critical 

listening during the speaker’s talk in order to be able to 

give appropriate and relevant review or comments toward 

the material of the talk/presentation. When a moderator 

engages in comprehensive listening or critical listening, he 

or she must use their mind as well as their ears. When their 

mind is not actively involved, they may be hearing, but 

they are not listening. In fact, listening and critical thinking 

are so closely allied that training in listening is also 

training in how to think. 

The most important causes of difficulties in 

practicing critical listening are giving in to distractions and 

letting our thoughts wander. Sometimes, we listen too 

hard and we try to remember every word a speaker says, 

and we lose the main message by concentrating on details. 

In other situations, we may jump to conclusions and 

prejudge a speaker without hearing out the message. 

Nelson, Titsworth and Pearson (2008) give the following 

suggestions to help us to be an effective listener as our 

function as moderator: 

 Focus on the speaker as a source of information and 

concentrate your attention on the speaker.  
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 Focus on the main ideas the speaker is presenting. 

Keep in mind that you do not have to memorize the 

facts a speaker presents.  

 Be open-minded listeners  

 Focus on the intent as well as the content of the 

message. Use the time between your listening to the 

speech and the speaker’s delivery of the words to 

increase your understanding of the speech. Instead 

of embarking on mental excursions about other 

topics, focus on all aspects of the topic the speaker 

has selected. Consider the speaker’s background 

and his or her motivation for selecting a particular 

topic. Try to relate the major points the speaker has 

made to his or her stated intentions.  

Additionally, Templeton (2010) points out several 

ways to help us to be an effective listener while we are 

doing our function as moderator. You might also want to 

consider these ways as follows: 

 Maintaining eye contact 

Taking a gander at the speaker can enable you to 

center around the job that needs to be done. Read the 

speaker's non-verbal communication to enable you to 

comprehend the genuine significance of what he or she is 

stating. 

 Ignoring irritating propensities.  

This implies we have to center around the substance 

of the message, not the conveyance style. 

 Looking like we are listening 
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When you expect the body stance of a decent 

audience, you can listen better. You can sit up, gesture to 

demonstrate understanding, grin if it's fitting for the 

discussion, or simply coordinate the stance of the speaker. 

Every one of these strategies can enable you to remain 

mindful. 

 Having delay judgment 

Instead of evaluating what you are hearing too 

immediately, listen transparently until you've listened to 

the speaker. In the event that you feel judgmental about a 

message, don't quit tuning in. Endeavor to rehash to 

yourself the words you are hearing. In the event that 

inquiries jump out at you while you're tuning in, request 

elucidation when the speaker completes the process of 

talking. 

 Paraphrasing 

You can check for comprehension by summarizing 

your translation of what you've heard. Check for 

comprehension by rehashing what you think you heard 

yet in your own particular words. 

Furthermore, Wrench, Goding, Johnson, & Attias 

(2012) suggest that critical listening can be improved by 

employing one or more strategies to help the listener 

analyze the message: recognize the difference between 

facts and opinions, uncover assumptions given by the 

speaker, be open to new ideas, use both reason and 

common sense when analyzing messages, relate new ideas 

to old ones, and take useful notes. Particularly for the last 

strategy, taking notes, in order to increase our critical 

listening skills, we need to continue developing our ability 
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to identify the central issues in messages so that you can 

take accurate notes that represent the meanings intended 

by the speaker. 

 

 MODERATOR: PRACTICAL PERSPECTIVE 

The duties of a moderator are to: (1) open the 

discussion, (2) ensure equal participation among members, 

and (3) manage discussion. The following are some 

suggestions for moderators: 

a. Opening the discussion 

It is usually a good idea to begin with open-ended 

questions because they allow freedom in answering. Thus, 

a moderator can ask this type of question related to the 

topic which is going to be presented in order to attract the 

audience’s attention. 

b. Ensuring relatively equal participation 

Sometimes there are talk active audience and silent 

audiences. Try to have equal participation by asking 

question directed to the member of the audience. Thus, 

you encourage the silent audience to speak. On the other 

hand, you need to cut off the talk active audience so they 

will not dominate the talking. You can do this by asking 

the talk active to give a focused question and then give the 

question to other listeners. In this case, the moderator can 

say the following examples: 

 You’ve made some very interesting points. Let’s hear what 

the rest of the group thinks about your ideas before we go on. 
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 Excuse me, but the timekeeper has just signaled me that we 

have only ten minutes left, and we still have to cover some 

more points. 

 I’m sorry to cut you off, but I think we need to see where 

we’re going at the moment, so I’ll try to summarize the last 

few points. 

 

 

c. Managing the discussion 

The moderator can keep the discussion focused on 

the topic by two strategies: asking questions and 

summarizing. Sometimes group members talk on a very 

geenral level and accept statements without supporting 

information. A moderator needs to ask for more 

information and support. The following examples may be 

used: 

 That seems like an important point. Do you have some 

examples or statistics to back that up? 

 How does the information you’ve given us relate to the 

problem we are talking about? 

 Are we through talking about our experience with homeless 

people? If so, I’ll sum up the points we’ve made. 
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The moderator will also have to deal with any 

conflicts that may occur among group members. In this 

situation, the moderator should remain neutral, not taking 

sides with one of the people involved in the conflict. One 

strategy moderator can use is to interrupt the speaker to 

focus on the ideas being discussed.  

The moderator should also lead the discussion. 

Below are the examples of the expressions used in leading 

discussion: 

1) Getting started 

 Okay, are we ready to start? 

 Shall we begin? 

 Everyone ready to begin? 

2) Encouraging everyone to participate 

 So, who would like to comment on what John said? 

 What do you think about Mary’s point? 

 Does anyone have anything to add? 

3) Bringing people into the discussion 

 George, what do you think? 

 Ann, do you have anything to add? 

4) Controling people who talk too much 

 Let’s hear what others have to say. 

 I think you’ve got a good point here. Why don’t we find 

out what some others think about this? 

5) Clarifying 
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 I’m not sure we all understand what you mean. 

 I’m afraid we don’t really understand what you said. 

 Could you explain that again? 

6) Keeping the discussion on the subject 

 Yes, that’s an interesting idea, but it raises a different 

point. Could we come back to that a little later? 

 That’s an interesting idea, but isn’t that a different 

point? Perhaps we should finish this point before going 

on. 

7) Keeping the discussion moving 

 Perhaps we should go on to the next point. 

 We have only five minutes left, so we’d better move on.  

 Are there any more comments before we move on to the 

next point? 

8) Reaching agreement and summing up 

 Do we agree that...? 

 So, to sum up we’ve decided that.... 

Now, study the following format and expressions 

generally used by a moderator in a seminar/conference/ 

panel discussion. Practice the expressions with correct 

pronunciation, appropriate intonation, stress and pause. 
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Opening 

I’m....., the moderator of today’s seminar. I’m very 

pleased to see you here and welcome all of you to this 

studium generale with the theme.... 

I would like to extend a very warm welcome to all of 

you. We appreciate you taking time off your busy 

schedules to join us today. We hope you will learn a lot 

today, we have lined-up for you to be fruitful and 

engaging. 

We are honored to have several speakers today who 

have extensive expertise on this topic. They are... 

Introducing the speakers; structuring the 

seminar/discussion/conference session; signing the 

speakers to start their presentation 

Let me introduce the speaker in this seminar. 

Before the presentation begins, let me inform how the 

presentation will be going on. Firstly, Mr. Randy will be 

invited to present the material for about 10 minutes. 

Subsequently, there will be a question and answer session 

and followed by conclusion.  

Now, allow me to welcome the speaker, His 

Excellency Dr. Randy Teguh, M.Psi. to deliver his 

presentation. 

Without further ado I would like to welcome the 

speaker, to deliver the presentation.  Miss/Mr…….. the 

floor is yours.  

After the presentation 

Thank you very much for an interesting talk. Now, if 
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anyone has any questions, I'm sure... would be pleased to 

answer them. 

Thank you for the informative presentation. Now, we 

move on to the next session, which is question and answer 

session. I would like to give the first chance for three 

questions from the audience. 

After Q&A 

As a token of our appreciation... for his/ her time and 

his valuable contribution, may I call on/ call upon/ invite/ 

request... to kindly present a memento to the guest 

speaker. 

Closing 

Ladies and gentlemen, may I thank you very much 

for your (active) participation in this seminar/ session/ 

program/ conference. I hope you enjoy the program. Have 

a safe trip (back) home. Good Bye. 

Practice being a moderator by using the following 

scripts. 

 

Sample Script for Moderator in a Seminar (1) 

“Well, Ladies and Gentlemen, may I have your 

attention please. Our seminar is about to begin. Please 

have a nice seat. Thank you very much for preparing 

yourself to join our seminar.  

Assalamualaikum Wr. Wb, Good morning to you all.  

His Excellency the Dean of Faculty of Languages and 

Arts,......... 
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Respectable the Chair of English Department,........ 

The honorable all lecturers of the English Department 

and the honorable all participants of this Seminar. 

Ladies and Gentlemen, 

I’m....., the moderator of today’s seminar. I’m very 

pleased to see you here and welcome all of you to this 

Tuesday routine lecture seminar. This seminar is 

conducted by English Department and supported by 

IASPS (International Association of Students in Psychology 

and Social Sciences). This seminar will discuss about the 

physical and psychological development of the adolescent. 

Ladies and Gentlemen, 

The speaker today is Dr. Randy Teguh, M.Psi. He is 

one of lecturer in Psychology UNJ. He has received his 

bachelor degree in English Educational Program at State 

University of Jakarta, and taken his master degree at 

Padjadjaran University in Psychology. Then he got 

scholarship to take his Ph.D. at Monash University, 

Australia. 

Before the presentation begins, let me inform how the 

presentation will be going on. First, Mr. Randy will be 

invited to present the material for about 10 minutes. 

Subsequently, there will be question and answer session 

and followed by conclusion. Now, allow me to welcome 

the speaker, His Excellency Dr. Randy Teguh, M.Psi. to 

deliver his presentation. Please join me in welcoming Dr. 

Randy Teguh, M.Psi. with a round of applause.” 
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--------------Seminar session by Main Speaker------------- 

“Thank you very much Dr. Randy Teguh, M.Psi. for 

giving such informative and interesting presentation. 

Ladies and Gentlemen, now we come to question and 

answer session. I’d like to have 3 questions from the 

participants. Please. 

Well, ladies and Gentlemen, I have already had (...) 

questions here, the first question comes from (….) asking 

about (…..). The second one is from (….) asking about (….).  

Are you ready to answer them Mr. Randy? 

Ladies and Gentlemen, we finally come to the end 

part of this seminar. Before I close the seminar, I would 

like to take the conclusion from what the speaker has 

presented. In a nutshell......... 

I’d like to thank the speaker for informative and 

interesting presentation and all the participants for very 

active participation. Finally, please give applause for the 

speaker and for you all. Thank you. 

Wassalamualaikum Wr.Wb. 
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Sample Script for Moderator in a Seminar (2) 

 

Good morning / afternoon ladies and gentleman. 

Welcome to the …… plenary session of the 2013 

International Seminar on Mathematics, Science, and 

Computer Science Education. 

This event is organized by the Faculty of 

Mathematics and Science, Lambung Mangkurat 

University. 

My name is………… and I am your moderator for 

this session. 

Before starting today’s session, there is some 

information that I would like to notify. 

Firstly, This session will last for ….. minutes. 

Therefore, …. minutes will be allocated for the presenters’ 

presentation and …. minutes will be allocated for question 

and answer session. 

Secondly, I would like to kindly inform you that you 

may not turn on your cellphone and other electronic 

devices. 

--- 

Ladies and gentlemen. Now, I would like to 

introduce today’s presenters. First of all, I would like to 

introduce ………….. 

Ladies and gentlemen, without further a due. I would 

like to invite the first presenter to give his presentation. To 

Mr./Mrs. ……………….. the floor is yours. 
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--- 

Thank you very much …. As a token of our 

appreciation … for his/ her time and his valuable 

contribution, may I call on/ call upon/ invite/ request … 

to kindly present a memento to the guest speaker. 

--- 

Ladies and gentlemen, we have come to the end of 

this session. Thanks a lot for your kind attention and active 

participation. Have a great day. 

 

Sample Script for Moderator in a Seminar (3) 

 

Ladies and Gentlemen,  

Before we start the presentations and in order to 

avoid any disturbances during the presentations later, I 

would like to ask you to change the mode of your gadgets 

into silent.  

Let’s do it together (you show your gadget to the 

floor and change it into silent mode). 

Thank you.  

The honorable.................................................................... 

The honorable speakers, distinguished guests, fellow 

students, ladies and gentlemen. 

Good afternoon. Assalamualaikum Wr Wb. 

First of all, I would like to welcome you all to this 

prestigious seminar about.................................................held 
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by the student executive body of Teacher Training and 

Education Faculty, Lambung Mangkurat University. In 

this occasion we shall have outstanding presentations from 

our prominent presenters whom I believe shall enrich our 

insights and knowledge regarding the theme of this 

seminar. 

Before the presentations begin, allow me to introduce 

the presenters. 

Our first presenter is......................................................... 

S/he is......................................  (related to occupation).  

His educational qualification(s) is/are as follows:  

In........... (year) s/he attained his..................... Degree from........................ 

In........... (year) s/he attained his......................Degree from........................  

In........... (year) s/he attained his......................Degree from....................... 

 

Our second presenter is............................................................. 

S/he is................................................  (related to occupation).  

His educational qualification(s) is/are as follows:  

In........... (year) s/he attained his........................ Degree from.................. 

In........... (year) s/he attained his......................... Degree from..................  

In........... (year) s/he attained his......................... Degree from.................. 

 

Our last but definitely not least presenter is........................... 

S/he is...............................................  (related to occupation).  

His educational qualification(s) is/are as follows:  
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In........... (year) s/he attained his........................... Degree from................ 

In........... (year) s/he attained his........................... Degree from................  

In........... (year) s/he attained his............................ Degree from................ 

 

Without further ado, I would like to welcome our 

first presenter. S/he will deliver a presentation 

entitled........................................................................................... 

Ladies and Gentlemen, please welcome 

Mr/Ms................................................................ 

The floor is yours.  

 

(After the first presenter has delivered his 

presentation, say “let’s give once again a big around of 

applaus for Mr/Ms...............................”) 

Now, Ladies and Gentlemen, let’s welcome our 

second presenter. S/he will deliver a presentation 

entitled................................................................. Ladies and 

Gentlemen, please welcome Mr/Ms......................................... 

The floor is yours. 

 

(after the second presenter has delivered his 

presentation, say “let’s give once again a big around of 

applaus for Mr./Ms...............................”) 

Now Ladies and Gentlemen, let’s welcome our third 

presenter. S/he will deliver a presentation 

entitled................................................................... Ladies and 

Gentlemen, please welcome Mr/Ms................................ 
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The floor is yours. 

(beforehand, you must inform all presenters about 

the time for the presentation and during the presentation 

you must gradually inform the presenters about the 

remaining time for their presentations) 

 

(after all presenters delivered their presentations) 

Thank you very much for all presenters for their 

informative and interesting talk. 

Very well, Ladies and Gentlemen, now we come to 

question and answer session. There will be.............. 

sessions and each session is for three questions. Please 

mention your name  and state to which presenter you 

address your questions. Any questions? Please raise your 

hand! 

 

(during this session, write the name of those who ask, 

to whom and their questions. Be adaptable! If there are 

many who ask, collect all three then distribute the 

questions for the speakers to answer. If there are not many 

who ask, no need to wait for three questioner. Directly ask 

the speakers to answer the questions) 

 

(after the Q and A session ends) 

Ladies and Gentlemen,  

Finally we come to the end of presentation. We 

would like to say thanks again for all the presenters for 
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their informative and interesting talk and to audience for 

your active participation.  

Hopefully the presentation will be beneficial for 

everybody.  

Thank you for your attention 

Good afternoon, Wassalamualaikum Wr Wb. 
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PART 8 

LANGUAGE AND PRESENTATION 

 

 

PRESENTATION: THEORITICAL PERSPECTIVE 

A presentation can be regarded as a strategy of 

communication that can be adjusted to some speech 

situations, for example, conversing with a group of people, 

delivering a speech in a meeting or managing preparation 

to a teamwork. It can also be used as a broad term that 

encompasses other ‘speaking engagements’ such as 

making a speech at a wedding, or getting a point across in 

a video conference. To be effective, step by step 

preparation and the method and means of presenting the 

information should be carefully considered. A presentation 

requires you to get a message across to the listeners and 

will often contain a 'persuasive' element. It may, for 

example, be a talk about the positive work of your 

organisation, what you could offer an employer, or why 

you should receive additional funding for a project.48 

Presenter 

The role of the presenter is to communicate with the 

audience and control the presentation. 

Audience 

The audience receives the presenter’s message(s). 

However, this reception will be filtered through and 

                                                 
48 (https://www.skillsyouneed.com/present/what-is-a-presentation. 
html). 
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affected by such things as the listener’s own experience, 

knowledge and personal sense of values. 

Message 

The message or messages are delivered by the 

presenter to the audience. The message is delivered not 

just by the spoken word (verbal communication) but can 

be augmented by techniques such as voice projection, body 

language, gestures, eye contact (non-verbal 

communication), and visual aids.The message will also be 

affected by the audience’s expectations. For example, if 

you have been billed as speaking on one particular topic, 

and you choose to speak on another, the audience is 

unlikely to take your message on board even if you present 

very well. They will judge your presentation a failure, 

because you have not met their expectations. 

Reaction 

The audience’s reaction and therefore the success of 

the presentation will largely depend upon whether you, as 

presenter, effectively communicated your message, and 

whether it met their expectations.As a presenter, you don’t 

control the audience’s expectations. What you can do is 

find out what they have been told about you by the 

conference organisers, and what they are expecting to hear. 

Only if you know that can you be confident of delivering 

something that will meet expectations.49 

Effective speaking has nothing to do with the 

outdated concept of 'elocution' where everyone was 

                                                 
49 (https://www.skillsyouneed.com/present/what-is-a-presentation. 
html) 
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encouraged to speak in the same 'correct' manner.  Rather, 

effective speaking concerns being able to speak in a public 

context with confidence and clarity, whilst at the same 

time reflecting on your own personality.50 

Method 

How will the presentation be delivered? 

Presentations are usually delivered direct to an audience.  

However, there may be occasions where they are delivered 

from a distance over the Internet using video conferencing 

systems, such as Skype. It is also important to remember 

that if your talk is recorded and posted on the internet, 

then people may be able to access it for several years. This 

will mean that your contemporaneous references should 

be kept to a minimum.51 

Preparation  

Preparation is the single most important part of 

making a successful presentation. This is the crucial 

foundation and you should dedicate as much time to it as 

possible avoiding short-cuts. Not only will good 

preparation ensure that you have thought carefully about 

the messages that you want (or need) to communicate in 

you presentation but it will also help boost your 

confidence. 52 

                                                 
50 (https://www.skillsyouneed.com/ips/effective-speaking.html). 
51 (https://www.skillsyouneed.com/present/what-is-a-presentation. 
html) 
52 (https://www. skillsyouneed.com/present/prepare-presentation. 
html) 
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This covers the following elements of presentation 

preparation: objective, subject, (3) audience, place, time of 

day, and length of talk. 

Objective 

You have been asked to speak to a group of people.  

First, ask yourself 'why?' What is the purpose of the 

presentation, what is the objective, what outcome(s) do 

you and the audience expect? It is useful to write down the 

reason you have been asked to present so you can use this 

as a constant reminder while you prepare the presentation.  

There are many reasons for giving a presentation or talk, 

but never lose sight of your objective as determined when 

you were asked and accepted the invitation.53 

Subject 

The subject of what you are going to talk about comes 

from the objective but they are not necessarily one and the 

same thing.  

For example: 

(a) The subject may be given to you by an inviting 

organisation. 

(b) You may be knowledgeable in particular field. 

(c) The subject may be entirely your choice within certain 

limitations.54 

Audience 

                                                 
53 (https://www.skillsyouneed.com/present/prepare-presentation. 
html) 
54 (https://www.skillsyouneed.com/present/prepare-presentation. 
html) 
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Before preparing material for a presentation, it is 

worth considering your prospective audience. Tailoring 

your talk to the audience is important and the following 

points should be considered: 

(a) The size of the group or audience expected. 

(b) The age range - a talk aimed at retired people will 

be quite different from one aimed at teenagers. 

(c) Gender - will the audience be predominantly male 

or female? 

(d) Is it a captive audience or will they be there out 

interest? 

(e) Will you be speaking in their work or leisure time? 

(f) Do they know something about your subject already 

or will it be totally new to them?  Is the subject part 

of their work? 

(g) Are you there to inform, teach, stimulate, or 

provoke? 

(h) Can you use humour and if so what would be 

considered appropriate?.55 

Place 

It is important to have as much advance information 

as possible about the place where you are going to speak. 

Ideally, try to arrange to see the venue before the 

speaking event, as it can be of great benefit to be familiar 

with the surroundings.  It does much to quell fear if you 

                                                 
55 (https://www.skillsyouneed.com/present/prepare-presentation. 
html) 
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can visualise the place while you are preparing your 

talk.  Additionally, it would also give you the opportunity 

to try out your voice.  If at all possible, you need to know: 

(a) The size of the room. 

(b) The seating arrangements and if they can be altered. 

(c) The availability of equipment, e.g., microphone, 

overhead projector, flip chart, computer equipment. 

(d) The availability of power points and if an extension 

lead is required for any equipment you intend to 

use. 

(e) If the room has curtains or blinds. This is relevant if 

you intend to use visual aids, and so that you can 

ensure the correct ambiance for your presentation. 

(f) The position of the light switches.  Check if you 

need someone to help if you are using audio/visual 

equipment and need to turn off the lights. 

(g) The likelihood of outside distractions, e.g., noise 

from another room. 

(h) The availability of parking facilities so you do not 

have a long walk carrying any equipment you 

might need to take.56 

Time 

Often there will be no flexibility in the time of day 

that a presentation is made. 

                                                 
56 (https://www.skillsyouneed.com/present/prepare-presentation. 
html) 
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If you do have a choice of when to give your 

presentation - consider the following points: 

Morning: 

The morning is the best time to speak because 

people are generally at their most alert.  However, 

late morning may start to present problems as 

people begin to feel hungry and think about lunch. 

Afternoon: 

Early afternoon is not an ideal time to make a 

presentations since after lunch people often feel 

sleepy and lethargic.  Mid afternoon is a good 

time, whereas at the end of the afternoon people 

may start to worry about getting home, the traffic 

or collecting children from school. 

Evening or Weekend: 

Outside regular office hours, people are more 

likely to be present because they want to be rather 

than have to be there.  There is a higher likelihood 

of audience attention in the evening, providing of 

course that the presentation does not go on for too 

long when people may have to leave before the 

presentation has finished. 

Length of Talk 

Always find out how long you have to talk and 

check if this includes or excludes time for questions. Find 

out if there are other speakers and, if so, where you are 

placed in the running order.  Never elect to go 

last.  Beware of over-running, as this could be disastrous if 

there are other speakers following you.It is important to 
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remember that people find it difficult to maintain 

concentration for long periods of time, and this is a good 

reason for making a presentation succinct, well-structured 

and interesting. Aim for 45 minutes as a maximum single-

session presentation. 

Furthermore, anyone can give a speech. Not 

everyone can give an effective speech. To give an effective 

speech there are 6 elements you should consider. 

(a) Be Prepared - Being prepared is by far the most 

important element. How many times do you 

practice your speech? As a general rule, you should 

spend about 30 hours of preparation and rehearsal 

time for every hour you will be speaking. Use a tape 

recorder or videotape yourself. This will help you to 

get an accurate picture of how you speak. 

(b) Give of Yourself - Use personal examples and 

stories in your speech whenever possible. Make 

sure your stories help to emphasize or support your 

point. The stories must match your message. Use 

examples from your personal and professional life 

to make your point. In either case be willing to give 

of yourself by sharing some of yourself with the 

audience. 

(c) Stay Relaxed - To stay relaxed you should be 

prepared. Also, focus on your message and not the 

audience. Use gestures, including walking patterns. 

Practice the opening of your speech and plan 

exactly how you will say it. The audience will judge 

you in the first 30 seconds they see you. 

(d) Use Natural Humor - Don't try to be a stand up 

comedian. Use natural humor by poking fun at 
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yourself and something you said or did. Be sure 

NOT to make fun of anyone in the audience. People 

will laugh with you when you poke fun at yourself 

but don't over do it. 

(e) Plan Your Body & Hand Positions - During the 

practice of your speech look for occasions where 

you can use a gesture. Establish three positions 

where you will stand and practice not only how to 

move to them but where in your speech do you 

move. Pick three positions, one on center stage, one 

to your right, and one to your left. Do not hide 

behind the lectern. When you do move maintain eye 

contact with the audience. 

(f) Pay attention to all details - Make sure you have the 

right location (school, hotel, room & time). Make 

sure you know how to get to where you are 

speaking. Ask how large an audience you will be 

speaking to. Make sure you bring all your visual 

aids and plenty of handouts. Arrive early so you 

can check out where you will be speaking and make 

any last minute adjustments.57 

Organizing the presentation 

Organising the presentation material may include: 

blue sky thinking, selecting the main points, deciding 

whether to illustrate, introduction and conclusion.  

Blue Sky Thinking (The Ideas) 

Keeping your objectives in mind, write down all the 

points you wish to make, irrespective of order.  

                                                 
57 (http://www.ljlseminars.com/elements.htm). 
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Select Your Main Points 

The talk/presentation should be divided into three 

sections: (a) Introduction (beginning), (b) Main Content 

(middle), and (c) Conclusion (end) 

A useful structure would be the following: 

(a) Tell the audience in the introduction what your 

subject is and how you have organized the 

presentation (by stating the key elements). 

(b) Then tell them the details of the key elements 

and/or messages (by expanding and qualifying the 

key points in more detail and providing supporting 

evidence). 

(c) Then tell the audience what you have just told them 

(by summarizing the key points, concluding with 

the main subject again). 

Work on the main content first. 

From your notes decide on the most important things 

that need to be said.  If you have too much material, be 

selective.  

As a guide: 

(a) 3 key points are sufficient for a 10-15 minute 

presentation. 

(b) 6 key points are sufficient for a 30 minute 

presentation. 

(c) 8 key points are sufficient for a 45 minute 

presentation. 

Arrange the key points in logical order and expand 

them with supporting material - discussion, argument, 

analysis and appeal.  If you are hoping to persuade people 
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then it is advisable to address potential objections within 

the presentation so that you present a reasoned, well-

balanced view. 

 

PRESENTATION: PRACTICAL PERSPECTIVE 

Giving a presentation will be easy if we know what 

appropriate expressions to use. In general, there are five 

categories of expressions used for presentation, namely 

giving introduction, delivering main part of presentation, 

using visuals, making conclusion, and dealing with 

questions. Each category has several parts to be considered 

while giving presentation. 

In giving introduction, we should know how to 

welcome the audience, introduce ourselves, say what our 

topic is, and explain why our topic is relevant for our 

audience. The following are the examples of common 

expressions used for the specific parts of giving 

introduction.   

Welcoming the audience 

 Good morning/afternoon, ladies and gentlemen. 

 Hello/Hi, everyone. 

 First of all, let me thank you all for coming here 

today. 

 I’m happy that so many of you could come today. 

Introducing yourself 

 I will introduce myself. My name is Nuraini 

Rosalina. I am from.... 

 For some of you that do not know me, my name is... 
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 Probably, some of you know me; I am the new HR 

manager. 

 I am the Head of English Department at Lambung 

Mangkurat University. 

 I'm here in my capacity as the Head of Controlling. 

Saying what a topic is: 

 As we can see on the screen, our today’s theme is.... 

 The topic of today is.... 

 What I want to present to all of you is about.... 

 The subject of what I want to present is.... 

Explaining a relevancy of your topic to your 

participants: 

 What I want to talk is especially pertinent to those 

of you who.... 

 The topic of today is specifically compelling to those 

of us/you who....  

 The topic of today is very critical for you because.... 

 At the end of this discussion, I hope you have 

understanding on.... 

For more advanced introduction, we can consider to 

learn how to deliver the structure of our presentation and 

the organization of the presentation which conveys the 

information on timing, handouts and questions. Take a 

look at the following examples of useful phrases to talk 

about the structure and organization of a presentation. 

Structuring a presentation: 

 My presentation has been divided 3 main parts: a, b, 

and c. 

 In this presentation, I pay attention to 3 main issues. 
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 Firstly, I will look at...., secondly...., and thirdly.... 

 I will begin by explaining.... 

 After explaining this one, I will continue to.... 

 At last, I will suggest some solutions.  

Telling the information on timing, handouts and 

questions: 

 Timing 

My presentation will take about 20 minutes. 

It should take about 30 minutes to cover these 

issues. 

 Handouts 

Does everybody have a handout/brochure/report? 

Please take one, and pass them on. 

Don’t worry about taking notes. I’ve put all the 

important statistics on a handout for you. 

I’ll be handing out copies of the PowerPoint slides at 

the end of my talk. 

I’ll email the PowerPoint presentation to you. 

 Questions 

There will be time for questions after my 

presentation. 

If you have any questions, feel free to interupt me at 

any time. 

Feel free to ask questions at any time during my 

talk. 

The expressions in each specific part of introduction 

should be combined to make an spoken organized 

introduction. You might take a look at the following scripts 

of introduction as examples. 
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Script 1: 

“Ladies and gentlemen, thank you very much for 

coming along here today. I hope my presentation isn’t 

going to take too long and that you will find it interesting. 

The purpose of today’s presentation is to discuss how we 

can improve internal communications within our 

company.  

Now let me begin by explaining that I’d like to talk 

about the business case for better communication; 

secondly, I want to cover different styles and methods; and 

finally I would like to finish off by talking about some of 

the basics we need to have in place to deliver good quality, 

consistent communications across the company. I’d be 

very happy to invite you to ask questions at the end of the 

session and I’m sure there’ll be plenty of time for us to 

discuss some of the points that have been raised.” 

Script 2: 

 “Good afternoon, ladies and gentlemen. Thank you 

for finding the time to come and join me for this 

presentation this afternoon. My name is Tim Mason, I‘m a 

retail consultant, and many of you will have seen me 

shadowing you in your jobs and looking through the 

accounts and so on in the company over the last week. I’ve 

invited you here today to have a look at my findings. First, 

I’d like to have a look at the performance of the company, 

the sales of the company over the last three years; then I’d 

like to have a look at our market share in the womenswear 

market and look at our competitors; and thirdly, I’d like to 

suggest some improvements in our range of womenswear. 

At the end I’d be happy to answer any of your 



Language in Oral Production Perspectives | 175 
 

questions.”58 

  

To start the main part of the presentation, we need 

to be able to get the audience’s attention to make them 

interested in what we are going to deliver. Some 

techniques to get the audience’s attention are by asking a 

rhetorical question, starting with an interesting fact, telling 

them a story or anecdote, and giving the audience a 

problem to think. 

Asking a rhetorical question: 

 Is character building important for education 

development? 

 Do we really need quality assurance? 

Starting with an interesting fact: 

 According to an article I read recently, authentic 

assessment is used more frequently by English 

teachers and practitioners than the conventional 

assessment. 

 Did you know that tfast food consumption has 

increased by 600% in Europe since 2002? 

Telling the audience a story or anecdote: 

 I recall when I went to a gathering in Paris,....  

 At a gathering in Madrid, I was once asked the 

accompanying question:.... 

Giving them problem to think about: 

                                                 
58 http://www.bbc.co.uk/worldservice/learningenglish/business/ 
talkingbusiness/unit3presentations/1opening.shtml 

http://www.bbc.co.uk/worldservice/learningenglish/business/
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 Suppose you wanted to set up an English private 

course. How would you go about it? 

 Suppose you required to revamp the business office. 

What might be your initial step? 

While giving the main part of the presentation, we 

might learn the useful phrases to talk about main issues of 

our presentation, refer to other points, add ideas, and 

emphasize important points. The following are the 

examples of phrases used to do the functions. 

Talking about main issues of our presentation: 

 I think we first need to identify the problem. 

 Of course we’ll have to clarify a few points before 

we start. 

 We will have to deal with the problem of increasing 

prices. 

 How shall we cope with unfair business practices? 

 The question is: why don’t we tackle the 

distribution problems? 

 If we don’t solve this problem now, we’ll get into 

serious trouble soon. 

 We will have to take care of this problem now. 

Referring to other points: 

 I’d like to mention some critical points in connection 

with/concerning payment. 

 There are few problems regarding the quality. 

 With respect/regard to prices, we need more 

details. 

 According to the survey, our customers are 

unhappy with this product. 
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Adding ideas: 

 In addition to this, I’d like to say that our English 

program is going very well. 

 Moreover/Furthermore, there are other interesting 

facts we should take a look at.  

 As well as that, we can offer excellent conditions. 

 Apart from being too expensive, this model is also 

too complicated. 

 To increase sales, we need a new strategy plus more 

people. 

Particularly for emphasizing important points, we 

can use specific verbs, such as ‘stress’, ‘draw your 

attention’, ‘emphasize’. We can also use ‘what’ at the 

beginning of the expressions, such as ‘What is really 

important is how much we are prepared to invest’. 

Another example is ‘What we should do is talk about 

intercultural problems’. Moreover, we can use rhetorical 

questions to emphasize our points. The examples are ‘So, 

just how good are the results?’, ‘So, what will we do about 

it?’, and ‘Why do I say that? Because....’ Another way to 

emphasize important points is by using adverb and 

adjective construction. We might say ‘It would be 

completely wrong to change our strategy at this point’ or 

‘I think this fact is extremely important’. 

Sometimes we also need to paraphrase and clarify, 

give examples, and  analyze a point as well as give 

recommendations. Learn the following phrases. 

Paraphrasing and clarifying: 

 Simply put... 
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 In other words....... 

 So what I’m saying is.... 

 To put it more simply.... 

 To put it another way.... 

Giving examples: 

 For instance,,...  

 One of  the better examples of  ... 

 This can be illustrated in this way………………..  

 To give you an example,...  

 To illustrate this point... 

Analysing a point and giving recommendations: 

 Where does that lead us?  

 Let us consider this one in more detail...  

 What is it for...?  

 Translated into more genuine terms... 

 Why is this important? 

 The significance of this is... 

It is also important to remember that we need to 

give signposting during our presentation. Signposting can 

inform the audience that we signal the beginning of each 

part in our presentation, indicate the end of each part, refer 

back to previous points, move on to the next part, and 

reach the end of the main part of our presentation. The 

following are the examples of signposting. 

Signposting: 

 This leads directly to the next part of what I want to 

talk. 

 This conveys me to the finish of my second point 
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 I'd now like to move on to the next point. 

 I'd like to turn to… 

 Now I'd like to look at… 

 As I mentioned before,.... 

 Let’s go back to what we were discussing earlier. 

 This leads me to my last point, namely…. 

 Moving on now to … 

 Turning to... 

 Let’s turn now to … 

 The following issue/subject/region I'd jump at the 

chance to center around …  

 I would like to expand/elaborate on … 

 Presently we'll proceed onward to.....  

 I'd like currently to talk about... 

 Now, let us look at... 

 That is all I need to say in regards to.. 

 We've looked at...  

 So much for... 

Presentation generally contains numbers and 

visuals. It is important to know how to say numbers 

correctly. Numbers, especially long ones, are often difficult 

for audience to understand. Try to say numbers slowly and 

clearly, and point them while speaking. Here are some 

examples of saying numbers. 

 2m   : two million 

 1.6 bn  : one point six billion 

 1/3, ¾  : one-third, three-quarters 

 235m2  : two hundred and thirty-five square 

metres 

  98%  : ninety-eight per cent 
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 Rp150.000 : one hundred and fifty thousand 

rupiahs  

Visuals used in presentation are usually displayed 

on PowerPoint slides. The visuals can be in the form of 

picture, graph, animation, and videos. The visuals should 

be seen clearly by the audience and relevant to the content 

of the presentation. Moreover, when presenting text on 

PowerPoint slides, it is good idea to use the rule of six 

which means a maximum of six lines of one slide and a 

maximum of six words of one line. This makes our slides 

effective without too much information. The application of 

the rule of six can be seen in the following example. 

 

SAIC Group 2007 

 

 subsidiaries   :  55 

 joint ventures: 63 

 employees     : 60,000 

 vehicles          : 800,000 

 sales       : $12bn

  

 

(without the rule of six) 

 2007 – Car Production 

of SAIC in China 

 has 55 subsidiaries and 

63 joint ventures 

 employs more than 

60,000 people 

 produces about 800,000 

vehicles 

 generates sales of $12 

billion 

 

(with the rule of six) 

  

Other useful suggestions in making PowerPoint 

slides: 



Language in Oral Production Perspectives | 181 
 

 You need to make sure that the use of your PowerPoint 

slides will not exceed the time limits that you have for 

your presentation. 

 Ensure that the slides look good –using large fonts, 

readable colors, appropriate pictures. 

 Each slide should have a clear heading 

 The first slide should announce the title of your 

presentation, the  event and the date, your name and 

position. You should try to make the title catchy, so that 

you immediately have the interest of your audience. 

 The second slide should seize the attention of your 

audience for your presentation. It could be the central 

proposition of your presentation or a conventional 

wisdom that you wish to challenge or a relevant or 

witty quote from a leader in your field. 

 The third slide should set out the structure of your 

presentation. 

 The last slide may set out all appropriate contact details 

–e-mail, website, blog, and so on. 

In using visuals for presentation, we need to know 

some common expressions to use for introducing visuals, 

explaining them, and highlighting information displaed on 

the visuals. Here are the examples of the common 

expressions. 

Introducing visuals: 

 This graph shows you… 

 Now, take a look at this picture. 

 If you look at this, you will see… 

 I'd like you to look at this… 

 This chart illustrates the figures… 
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 This graph gives you a picture of… 

Explaining visuals: 

 Let’s now look at the next slide which shows.... 

 First, let me quickly explain the graph. 

 You can see that different colours have been used to 

indicate.... 

 The key in the bottom left-hand corner shows you.... 

Highlighting information: 

 I’d like to start by drawing your attention to this 

chart/.... 

 What I’d like to point out here is.... 

 I think you’ll be surprised to see.... 

 I’d like you to focus your attention on.... 

 Let’s look more closely at.... 

Examples of delivering content of presentation using 

visual aids: 

Script 1: 

“If you have a look at this first graph, you can see 

that our sales topped 50 million the year before last. Then 

last year sales dropped to 40 million, with a slight recovery 

at the end of the financial year. However, this year sales 

have continued to drop to an all time low of 30 

million. Now let’s look at our market share. As you can 

see, we have 25% of the market share, 10% down on last 

year.” 

Script 2: 

 “A good example of how important internal 



Language in Oral Production Perspectives | 183 
 

communications are is shown by some findings from 

research that we have recently undertaken. Good 

communications is a very key factor in staff motivation. If 

you look at this slide, you will see how important it is to 

get the basics in place. You need to identify your 

communication requirement, agree your objectives and 

success criteria, identify your target audiences, define the 

content of your message and determine the style of 

delivery. A good illustration of the communication 

process is when all those basics fall into place naturally.”59 

 

In addition to introducing and explaining the 

visuals, the location of the chart or picture on the slides 

should be identified precisely. For example, on a slide, the 

chart is in the centre, across the top, on the left or on the 

right.  

1. A : in the bottom left-hand 

corner 

2. B : in the centre 

3. C : in the upper right-hand 

corner 

4. D : across the top 

5. E : down the left side of the 

slide 

6. F : on the left 

7. G : on the right 

8. H : across the bottom  

 

The next category of expressions for presentation is 

making conclusions. In general, to move to conclusion 

                                                 
59 http://www.bbc.co.uk/worldservice/learningenglish/business/ 
talkingbusiness/unit3presentations/2body.shtml 

http://www.bbc.co.uk/worldservice/learningenglish/business/
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part, we should signal the end of our talk. We might 

summarize the key points and highlight one important 

point. Subsequently, we might give final statement about 

our presentation. 

The common phrases for making conclusions are as 

follows: 

 To sum up... 

 To summarise... 

 Right, we should whole up, will we?  

 We should outline quickly what we've taken a 

gander at...  

 On the off chance that I can simply total up the 

fundamental focuses...  

 At last, let me help you to remember a portion of 

the issues we've secured... 

 To conclude... 

 In conclusion... 

 In short... 

 So, to remind you of what I’ve covered in this talk,...  

 Unfortunately, I seem to have run out of time, so I’ll 

conclude very briefly by saying that ….. 

 I'd like now to recap... 

In addition to the abovementioned ways of making 

conclusions, some unique ways of making conclusions are 

using questions, quoting a well-known person, referring 

back to the beginning, and calling the audience to action. 

The following are the examples of using the ways.  

Using questions 

 All things considered, isn't that why we're here?  
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 Let me simply complete with an inquiry: If we don't 

do it, won't another person? 

Quoting a well-known person 

  As.... once said,....  

 To cite a notable businessman,....  

 To place it in words of....,.... 

Referring back to the beginning 

 Keep in mind what I said toward the start of my 

discussion today? Well,...  

 Let me simply return to the story I revealed to you 

before. Remember,.... 

Calling the audience to action 

 So that is the paln. Presently how about we go and 

set it in motion!  

 So presently it's your turn. 

 That is all I need to say in regards to... 

The following scripts might give you more 

comprehensible examples of using the listed expressions. 

Script 1 

Let me go back to the story I told at the start of my 

talk. Remember, the sales meeting in Vienna with 

disappointed Japanese businessmen? Three days later we 

got an email saying they were going with us after all. So, 

this just shows you that knowing your entire product 

range is the key to success.  

Script 2 

So, to conclude, I’m convinced that extensive reading 
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would be an excellent method to make our students love 

reading and make the better use of it for their reading 

comprehension improvement. And it would enrich their 

vocabulary and learn the language naturally. So, do we 

really want to miss this opportunity to help our students to 

be excellent readers?. 

Script 3 

Finally, let me highlight the key question once again: 

do we need a digital telephone system or can we upgrade 

the existing one? As I’ve shown in my brief presentation 

today, we must invest in the new system; an upgrade is 

just not feasible. I’d just like to finish with something 

former US president Bill Clinton once said: ‘You can put 

wings on a pig, but you don’t make it an eagle.’ 

Script 4 

Before I end my presentation today, I’d like to briefly 

recap the main reasons for doing business with us. We use 

state-of-the-art technology. We provide round-the-clock 

professional customer care. And, most important, we 

customize our products and services to give you what you 

need when you need it. So, the next step is yours. Set up an 

appointment with our project manager and our SAP 

consultant and we can work out the best practice solutions 

that suit your business.  

 

The last category of expressions for presentation is 

dealing with questions from the audience. Imagine it is the 

end of your presentation and you are asking if there are 

any questions. The phrases you might use are ‘If you have 
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any questions, I would be happy to answer them now’ or 

‘Are there any questions about any of that?’. Take a look at 

the following useful phrases for asking if there are any 

questions and the example of a dialog during question and 

answer session. 

 I’m happy to answer any queries/ questions. 

 Does anyone have any questions or comments? 

 Please feel free to ask questions. 

 If you would like me to elaborate on any point, 

please ask. 

 Would you like to ask any questions? 

 Any questions? 

 

Tim : 

 

Carrie : 

 

 

 

Tim : 

Ladies and gentlemen, if you have any 

questions, I'd be happy to answer them now. 

Yeah, can I just ask, graph number 3, that last 

one you showed us, can you explain to me 

where you’re intending to find the extra 

income to increase the designer range in the 

maternity wear? 

Yes, a very good question. I’ve looked at the 

office wear range and it’s quite heavy on 

material, holiday wear tends to be much 

lighter, much smaller amounts of material 

involved and I...60 

 

                                                 
60 http://www.bbc.co.uk/worldservice/learningenglish/business/ 
talkingbusiness/unit3presentations/3questions.shtml 
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 In this part, four common sub-categories are given, 

namely asking for clarification, avoiding giving an answer, 

admitting that we do not know the answer, and reforming 

questions. 

Asking for clarification: 

If you do not understand the question, politely ask 

the person to repeat or explain it. 

 I am so sorry. Would you rehash your inquiry, if 

you don’t mind.  

 I am apprehensive I didn't exactly get that.  

 I am apprehensive I don't exactly comprehend your 

inquiry. 

Avoiding giving an answer: 

Sometimes you may not want to answer a question, 

perhaps because it’s the wrong time for it or the question is 

irrelevant. When avoiding giving an answer, make sure 

that your tone of voice is friendly and your reply is polite.  

 If you don’t mind, I’d prefer not to discuss that 

today.  

 Perhaps we could deal with this after the 

presentation/at some other time. 

 I’m afraid that’s not really what we’re here to 

discuss today. 

Admitting that we do not know the answer: 

 I am sorry, that is beyond my competence. But I 

belive Mr. B could answer that question. 

 I am afraid I don’t have the right answer for this 

question, but I will try to answer it as far as I know. 
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 I am sorry I am not in a competence to give an 

answer. I hope Merry would help me to answer it. 

Reforming questions 

It is sometimes necessary to reformulate a question 

or say it in another way before answering it. This not only 

gives us time to think, but it also allows us to make sure 

we have understood the question. With an expansive or 

uproarious gathering of people, it enables alternate 

members to hear the inquiry again lastly, it allows us to 

change the tone of the inquiry. 

We can use the following phrases and the 

techniques in the table below to reformulate questions: 

 I see. Along these lines, what you're asking is:....  

 In the event that I comprehend you effectively, you 

need to know....  

 Alright, let me simply rehash your inquiry so 

everyone can hear it.  

 In the event that I could simply rethink your 

question,.... 

 

The question is: You formulate to 

make it: 

by: 

Negative 

 Isn’t there any 

better solution 

Positive 

 What would 

be a better 

solution? 

leaving out 

negative words 

such as no, never, 

none 

Agressive 

 Do you 

Neutral 

 You’re asking 

avoiding words 

which sound 
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honestly 

believe we can 

get the 

contract?  

whether I 

think it is 

possible to get 

the contract. 

agressive or have 

a negative 

meaning such as 

honestly, really, 

disaster  

 

Some important points are necessary to ponder in 

dealing with questions during or after our presentation. 

First, we need to listen to the questions carefully. Make 

sure that we have understoon the questions correctly. By 

using the aforementioned expressions, we can try to 

reformulate the questions in our words. If we want to 

postpone the question, we need to say the reason politely. 

We do not need to worry if we do not know the answer for 

the audience’s questions. We just need to say so and offer 

to find out. Last, check that the person who asks the 

question is satisfied with our answer. 

Body language is another element we need to 

consider in giving a presentation. For example, it is not 

good if we stand with arms crossed on chest. We should 

stand straight but relaxed. While giving the presentation, 

we can keep our hands by our side or use them to 

interactively explain our points. If we want to emphasize 

something, we can use a pointer to draw audience’s 

attention to important facts. We can also move or lean 

forward to show that something is important. Another 

important point is how we keep eye contact with the 

audience. It is not suggested to make eye contact with 

some individuals only. Instead, we should spread attention 

around the audience. 
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PROPOSAL/THESIS PRESENTATION 

When we study in college for higher education 

degree, we are usually required to take thesis course in 

which we are assigned to make thesis proposal for our 

research as the requirement of the course. The research is 

then conducted based on the thesis proposal and the report 

is written as a thesis. Both thesis proposal and thesis report 

are not only written, but they are also verbally presented 

using visuals. 

When you would like to present your thesis proposal, 

make sure that your presentation covers: 

 title of your thesis proposal 

 brief background of your study 

 research problems/objectives 

 hypotheses (if any; optional), significance of the 

study, scope, definition of key terms 

 a brief literature review 

 research method (research design, subjects/ 

samples, treatment (if any), instruments, and data 

analysis) 

*Note: you may also add other elements of your 

proposal as long as your presentation does not exceed the 

allotted time. 

Furthermore, the following items should be covered 

in your thesis presentation: 

 title of your thesis proposal 

 brief background of your study 

 research problems/objectives 
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 hypotheses (if any; optional), significance of the 

study, scope, definition of key terms 

 research method (research design, subjects/ 

samples, treatment (if any), instruments, and data 

analysis) 

 research findings and discussion 

 conclusions and suggestions 

 

Expressions for proposal/thesis presentation are 

much similar to those for public presentations in the 

previous section. You may refer back to the previous 

section on Public Presentation. The following expressions 

are provided to review what we have learned from the 

previous section. 

1. Overviews 

 My presentation is in three parts. 

 My presentation is divided into..... (three/four/ 

five/etc.) main sections. First, … Secondly, … 

finally… 

 I'm going to explain (three/four/five/etc.) main 

points. They are… 

 I’d like to talk about… 

 

2. Starting the presentation (the main body) 

 To begin with/to start with, I go on to the first 

point. 

 Let’s start/begin by looking at the illustration first. 
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 I’ll start by explaining about… 

 

3. Summarizing  

 This is the time to end  my presentation. I've talked 

about… 

 So, that concludes… 

 So, that was the results of my thesis. In brief, we…" 

 To summarize, I… 

 Well, in conclusion, … 

 I think all these findings prove that... 

 The conclusion I would draw from those/these 

findings are... 

 

4. Closing 

 Well, that’s all my presentation. Thank you. 

 Thank you very much for your attention 

 That’s all. Thank you. 

 That’s it. Thank you. 

 

Learn the following model script for thesis 

presentation.  

Assalamualaikum Wr. Wb. 

Good morning. 

The honorable thesis advisors and examiner. 
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My name is Rosyi Amrina. Today, I would like to 

present my thesis entitled “The Effectiveness of 

Collaborative Strategic Reading (CSR) on Reading 

Comprehension of Students across Different Learning 

Styles”. First, I will present a brief background of my 

thesis, and then I will deliver the method, findings, 

discussion, conclusion and suggestion as the last part of 

the presentation.  

To begin with, I go on to the background of my 

study. The teaching of reading nowadays is supposed to 

be directed to empower students to meet literacy 

challenges which mostly highlight reading comprehension 

as well as to enhance the 4 major 21st century skills, 

namely collaboration, communication, creativity and 

critical thinking. Due to this demand, conventional 

teaching strategy commonly used in teaching reading is 

considered ineffective to improve students’ reading 

comprehension and the four major skills given that this 

strategy provides inadequate instruction and practice of 

reading strategies. In my thesis, I studied Collaborative 

Strategic Reading (CSR), as the counterpart of conventional 

teaching strategy, to investigate its effectiveness on 

reading comprehension as observed from different 

learning styles. CSR is a multicomponent strategy which 

provides reading strategies, explicit instruction, modelling, 

scaffolding, cue cards and learning log. 

The present study is different from the previous 

studies. While the previous studies focus on the 

effectiveness of CSR on reading comprehension of students 
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from different school levels, my study focuses not only on 

the effectiveness of CSR on reading comprehension, but 

also on learning styles in the domain of information 

processing as the attribute variables. The learning styles 

are activist and reflector, previously studied by Honey & 

Mumford (2007) as well as Felder & Soloman (2011). In this 

study, I investigated whether students taught by using 

CSR have better reading comprehension than those taught 

by using conventional teaching strategy; whether students 

with active learning style taught by using CSR and 

conventional teaching strategy have better reading 

comprehension than those with reflective learning style 

and whether there is interaction between teaching strategy 

and learning styles (active and reflective). 

Now, we turn to the method. To answer my research 

problems, I conducted 2 x 2 factorial quasi-experiment. As 

you can see from the slide, the independent variable in 

my research design was teaching strategy in the form of  

CSR and conventional teaching strategy, the attribute 

variable was learning style and the dependent variable 

was reading comprehension. Here is the visualization of 

my research design. 

The samples in my study were 24 students in the 

experimental group and 23 students in control group. 

Those were from science major of SMAN 1Amuntai. The 

treatment was conducted for 8 meetings. CSR was applied 

at the experimental group while conventional teaching 

strategy was applied in the control group. The 

conventional teaching strategy here refers to the strategy 

used by the English teachers in the setting of the study...... 



196 | Language in Oral Production Perspectives 
 

I used for instruments to collect the data, namely 

reading comprehension test as posttest, learning style 

questionnaire, student perception questionnaire, and 

teacher interview which is used fro triangulation of data 

only. 

Now I will move to findings and discussion. I’d like 

to start by drawing your attention to the mean difference 

between the experimental and the control groups. The 

descriptive statistics analysis showed that the mean score 

of the experimental group was 75.10, while the mean score 

of control group was 66.30. Thus, from the descriptive 

data, experimental group has higher mean score than the 

control group. This finding also applies to the mean 

difference of posttest across learning styles as indicated by 

the figures on the slide. 

After fullfillment of statistical assumptions were 

investigated, the data were found homogeneous, normally 

distributed and the relationship among the data were 

linear. Accordingly, I used parametric statistics to test the 

hypotheses of my study.  

The first hypothesis testing was performed to find the 

effect of CSR compared to the conventional teaching 

strategy on reading comprehension. The result indicated 

that the difference between experimental and control 

groups was significance. Therefore, it can be concluded 

that the students taught using CSR have better 

achievement than their counterparts. This finding 

conforms to the theory of CSR and the previous studies in 

ELT field. 

The second hypothesis testing was conducted to find 
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reading comprehension of students across active-reflective 

learning styles. No significant difference was found in 

reading comprehension of students across learning styles. 

This finding is actually in line with Wichadee’s (2011) 

study. This finding might be influenced by the 

characteristics of each learning style and the components 

of teaching strategy which gave both parties equal benefits.  

Furthermore, based on the last hypothesis testing, 

there was no interaction between teaching strategy and 

learning style.    

As I have mentioned earlier, I used student 

perception questionnaire to find students’ perception on 

the implementation of CSR. Based on the analysis of the 

data, the students’ perception was found very positive, 

and this is alredy corroborated with teacher interview. As 

you can see from the slide, this finding is in the same vein 

as the findings of the previous studies. 

Now, we come to the conclusion part. I conclude 

three points from the results of my thesis. First, there is 

significance difference in the reading comprehension 

between students taught by using CSR and those taught by 

using the conventional teaching strategy. In other words, 

the students taught using CSR had better reading 

comprehension than those taught using conventional 

teaching strategy. Second, there was no significant 

difference in reading comprehension between students 

with active learning style and those with reflective 

learning style. Third, there was no interaction between 

teaching strategy and learning style.  
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Based on the findings of my study, I suggest that.... 

Well, that’s it. Thank you for your attention. 

Wassalam.  

 

As your independent practice, you can make a 

presentation draft of your research proposal which 

include: title of your thesis proposal, brief background of 

your study, research problems/objectives, hypotheses (if 

any; optional), significance of the study, scope, definition 

of key terms, a brief literature review, and research method 

(research design, subjects/samples, treatment (if any), 

instruments, and data analysis). Try to present it by using 

the expressions that you have learned. You might record 

yourself while giving the presentation for self-assessment.  
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PART 9 

LANGUAGE AND DEBATE 

 

 

Definition of Debate 

Debate is a formal discussion on a particular matter 

in a public meeting or legislative assembly, in which 

opposing arguments are put forward. A debate is a 

structured argument.  Two sides speak alternately for and 

against a particular contention usually based on a topical 

issue.  Unlike the arguments you might have with your 

family or friends however, each person is allocated a time 

they are allowed to speak for and any interjections are 

carefully controlled.  The subject of the dispute is often 

prearranged so you may find yourself having to support 

opinions with which you do not normally agree.  You also 

have to argue as part of a team, being careful not to 

contradict what others on your side have said.  

It is an excellent way of improving speaking skills 

and is particularly helpful in providing experience in 

developing a convincing argument. Those of you who are 

forced to argue against your natural point of view realize 

that arguments, like coins, always have at least two sides. 

Types of Debates  

Many different types of debates are used at the 

high school and collegiate level, as well as in the 

political arena. Every kind of debate has two sides, but 

there are two general types of debates: problem 

debates, which are centered on philosophical 
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questions, such as whether something is right or 

wrong; and proposal or mechanism debates, which 

deal with practical problems, such as how something 

should be done. The philosophical debate is marked by 

the use of THBT or This house believe that motion. 

Meanwhile, the proposal or mechanism debate has 

THW (This House Would) or THS (This House Should) 

in the motion. 

Philosopichal debate requires the speakers to 

argue on the philosophy relies on the motion without 

giving any mechanism or solution towards the 

problem. It is basically looking for the best argument 

based on a topic given. For example in the motion; 

THBT cigarrettes bring more harm than good, the 

speakers are supposed to argue and to prove the 

adjudicator on whether cigarrettes bring more harm or 

bring more good for the people. 

Debate Formats 

There are several different formats for debate 

practiced in high school and college debate leagues.  Most 

of these formats share some general features.  Specifically, 

any debate will have two sides:  a proposition side, and an 

opposition side.  The job of the proposition side is to 

advocate the adoption of the resolution, while the job of 

the opposition side is to refute the resolution. 

The resolution can take many forms, depending on 

the format.  But in most cases, the resolution is simply a 

statement of policy or a statement of value.  Some 

examples include, “Be it resolved, that the federal 

government of the United States should legalize 
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marijuana”; “Be it resolved, that when in conflict, the right 

to a fair trial ought to take precedence over freedom of 

speech”; “Be it resolved, that men should wear boxers 

rather than briefs,”; etc.  In many debate formats, there is a 

requirement that a policy resolution (a resolution 

regarding the policies followed by some organization or 

government) represent a change from current policy, so 

that the opposition team will be defending the status quo. 

Usually, there is also a judge present in the debate 

whose job is to decide the winner. 

Below are descriptions of some of the most common 

debate formats: 

a. Team Policy Debate 

Team policy debate is the oldest, and still probably the 

most popular, format of debate practiced in American high 

schools.  The proposition side is called the Affirmative or 

Aff, and the opposition side is called the Negative or 

Neg.  Each side is a team composed of two debaters, so that 

there are four people participating in the debate (not 

including the judge and audience). 

Format.  A round of team policy debate consists of 

eight speeches.  The first four speeches are called 

constructive speeches, because the teams are perceived as 

laying out their most important arguments during these 

speeches.  The last four speeches are called rebuttals, 

because the teams are expected to extend and apply 

arguments that have already been made, rather than make 

new arguments.  Here is a table of the eight speeches and 

their time limits:  
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Speech 1AC 1NC 2AC 2NC 1NR 1AR 2NR 2AR 

Time: 8 min 8 min 8 min 8 min 4 min 4 min 4 min 4 min 

 

(A stands for Affirmative, N for Negative, C for 

Constructive, R for Rebuttal.) 

Two things are of interest in this structure.  First, the 

affirmative team both begins and ends the debate.  Second, 

the negative team has two speeches in a row:  the first 

negative rebuttal (1NR) immediately follows the second 

negative constructive (2NC).  (Why?  Well, because it’s 

always been done that way.) 

In general, the members of each team alternate 

giving speeches, so that the same person gives both the 

1AC and the 1AR, the same person gives the 2NC and the 

2NR, etc.  Occasionally, the rules will allow a change in 

this format.  For example, affirmative teams will 

sometimes go “inside-outside” so that one person (usually 

the weaker member) gives the 1AC and the 2AR, while the 

other (stronger) debater gives the 2AC and the 1AR. 

Usually, there is a 3-minute cross-examination 

period after each of the first four (constructive) 

speeches.  The person who does the cross-examining is the 

person who will not be giving the next speech for his 

side.  For instance, the person who will give the 2NC will 

cross-examine after the 1AC.  (An exception to this rule is 

made when the affirmative team goes “inside-

outside.”)  When team policy debate is done without cross-

examination periods, the speech times are often extended 

to 10 minutes for constructive and 5 minutes for rebuttals. 
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Resolutions.   

Resolutions in team policy debate are always of a 

policy nature, usually governmental policy. The 

affirmative team almost always defends the resolution by 

means of a particular example, known as a “case”; if they 

can show the example (case) to be true, then the general 

proposition is also shown to be true.  For instance, the first 

resolution I ever encountered in team policy debate was, 

“The government should adapt and adopt a 

comprehensive, long-term political policy in this 

country.”  Some typical cases teams ran under this 

resolution were:  that the government should institute a 

program restricting the use of pesticides; that the 

government should institute a program to insure genetic 

diversity of crops; that the government should institute a 

program requiring farmers to switch from land-farming to 

hydroponics (i.e., growing food in great big tanks of 

water); that the government should abolish crop subsidies 

and price supports; etc. 

Style.   

Team policy debate should focus on evidence 

gathering and organizational competence. Being  

persuasive is not considered important – or at least, not as 

important as covering ground and reading plenty of 

evidence.  The best teams have huge file boxes packed to 

the gills with evidence on their own affirmative case and 

all the possible cases they might have to oppose.  If you 

ever walk into a high-level team debate round, expect to 

see debaters talking at extremely high speeds, reading out 

the contents of page after page of evidence, gasping for 
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breath between points, and using lots of jargon (“I cite 

Jorgenson, Jorgenson post-dates Bronstein, that kills PMR 

4, flow that Aff!”).  There is very little discussion of values 

such as freedom, justice, equality, etc.; usually, the ultimate 

criterion on any issue is how many dead bodies will result 

from taking or not taking a particular action.  This form of 

debate can be fun, it encourages good research and 

organizational skills, and it is good for getting novice 

debaters used to speaking in front of people.  But if you 

want to learn how to speak persuasively, this form of debate 

is not for you. 

b. Lincoln-Douglas Debate 

Lincoln-Douglas (or L-D) debate began as a reaction 

to the excesses of team policy debate in high school.  The 

idea was to have a debate focused on discussing the merits 

of competing ethical values in a persuasive manner.  The 

famed debates between senatorial candidates Abraham 

Lincoln and Stephen A. Douglas in the 1850s inspired the 

name and format for this style of debate.  L-D is a one-on-

one debate, and as in team policy debate, the proposition 

and opposition teams are called the Affirmative (or Aff) and 

the Negative (or Neg), respectively. 

Format.  A round of L-D debate consists of five 

speeches and two cross-examination periods.  The 

speeches and their times are as follows: 

  

Speech: Affirma-
tive 
Construc-
tive 

Cross-Ex 
of Aff by 
Neg 

Negative 
Construc-
tive 

Cross-Ex 
of Neg 
by Aff 

Affirma-
tive 
Rebuttal 

Nega-
tive 
Rebut
tal 

Affirma-
tive 
Rejoin-
der 

Time: 6 min. 3 min. 7 min. 3 min. 4 min. 6 min. 3 min. 
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 Notice that the Affirmative has more speeches than 

the Negative, but both have the same total speaking time 

(13 minutes). 

Resolutions.   

Resolutions in L-D debate are usually stated as 

propositions of value.  Although the propositions are 

sometimes related to issues of policy, this is not always the 

case.  Typical resolutions include:  “The spirit of the law 

ought to take precedence over the letter of the law to 

enhance justice,” “Cooperation is superior to competition,” 

“Violent revolution is a just response to oppression,” 

etc.  Unlike in team debate, the debaters are expected to 

debate the resolution as a whole, not just a particular 

example. 

Style.   

Back when I did L-D debate (more than ten years 

ago now), it was true to its original mission of restoring 

persuasion and values to high school debate.  Evidence 

was considered important, but it was not the be-all-and-

end-all that it is in team policy debate.  The emphasis was 

on speaking clearly, logically, and fluently.  Unfortunately, 

I have heard rumors that the bad habits of team policy 

debate have crept into L-D, and that high-speed reading of 

large quantities of evidence is now the norm on some 

debate circuits. 

 

c. NDT Debate 

NDT stands for National Debate Tournament.  This 
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is the oldest, and probably most popular, form of debate at 

the college level.  I never did this kind of debate, so I will 

keep my description short:  NDT is just like the team 

policy debate of high school, except more so.  My 

understanding is that the format is exactly the same as in 

team policy debate (4 constructive speeches, 4 rebuttals, 4 

cross-examination periods, etc.).  And the style is also the 

same:  huge quantities of evidence read at high velocity, 

with little pretense of persuasion. 

d. CEDA Debate 

CEDA stands for Cross-Examination Debate 

Association.  This is a newer form of college-level debate 

than NDT, and it was born as a reaction to NDT in the 

same way that Lincoln-Douglas debate was born as a 

reaction to team policy debate.  CEDA is a two-on-two 

debate, with a structure very similar to that of NDT and 

team policy debate.  The difference is in the style of 

resolution; while NDT resolutions are policy-oriented, this 

is not always the case in CEDA.  In addition, CEDA was 

intended to be a values-driven debate. 

By the time I reached college, however, CEDA 

debate had already succumbed to the pressure to be like 

NDT.  The CEDA debates I observed involved high-speed 

recitations of vast amounts of evidence – although, to 

CEDA’s credit, these tendencies were not so extreme as in 

NDT.  Still, it was bad enough to drive me away. 

By the way, in case you’ve seen that movie “Listen 

to Me,” starring Kirk Cameron:  CEDA is the form of 

debate they were doing in that movie.  Of course, they 

were doing it more persuasively in the movie than they do 
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in real life.  (Did I like the movie?  It was okay.  I gave it 

two stars out of a possible four.  The arrogant blowhard 

attitude exhibited by some of the debaters was totally 

accurate.  But the choice of debate topic in the movie – 

abortion – was totally unrealistic, because the creators of 

resolutions generally try to avoid issues that are so divisive 

that judges cannot be expected to judge debate rounds 

objectively.  And then there’s the fact that they won that 

final debate round on the basis of new arguments in 

rebuttals – something completely against the rules in all 

forms of debate.) 

f. Online Debate……………………………………….. 

           Internet debating designs are intended to enable 

debaters to take part in short level headed discussions 

utilizing texting or video conferencing programming. 

These civil arguments will have one debater speaking to 

the "affirmative" and another debater showing the 

"negative". While online civil arguments are not intended 

to supplant up close and personal correspondence, they 

are an approach to connect geographic separations and to 

take into account talk between individuals who may not 

generally have an opportunity to meet. 

IDEA t expects the open doors for debating on the 

Internet to enhance as innovation enhances and trusts this 

organization will be dynamic and open to change. 

Beginning in January 2012, IDEA will have video and 

content debating rivalries 

  g. Karl Popper Debate……………………………… 

             The Karl-Popper organization centers around 

important and frequently profoundly troublesome 
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recommendations, accentuating the advancement of basic 

reasoning abilities and resistance for varying perspectives. 

Debaters cooperate in groups of three and must research 

the two sides of each issue. Each group is given the chance 

to offer contentions and direct inquiries to the restricting 

group. Judges at that point offer helpful input, remarking 

on sensible blemishes, deficient proof or contentions that 

debaters may have neglected. 

This configuration was produced for use in 

auxiliary school projects and rivalries. It is prominent in 

Central and Eastern Europe and in Russia. In Africa it is 

winding up progressively prominent in Uganda, Kenya, 

Rwanda, Zimbabwe, Liberia and Nigeria. It is the 

arrangement utilized at the yearly IDEA Youth Forum – a 

fourteen day banter about occasion for optional school 

understudies from everywhere throughout the world. 

The recognizing highlights of the configuration are: 

cross-examination,, when four of the six debaters ask their 

rivals inquiries; and planning time, when debaters can get 

ready before their talks. This configuration stresses 

cooperation and is a decent arrangement for amateur 

debaters, in light of the fact that every speaker in this 

verbal confrontation talks once just and individuals from 

the group need to speak with each other amid the assigned 

planning time. 

 

h. Parliamentary Debate……………………………… 

            Many formats of debate are described as 

‘parliamentary’. This is extremely a catch-all term which 

just implies that they are approximately displayed on the 
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acts of the British parliamentary framework and different 

parliaments around the globe that received those practices. 

Practically speaking it implies that the movement for talk 

about is dealt with similarly as an administrative Bill put 

before the UK House of Commons. The movement 

dependably remains for the sake of the Government 

(likewise called 'the Proposition') and it is the activity of 

the Opposition to show that the movement is either 

illogical or corrupt. 

This is extremely a catch-all term which essentially 

implies that they are approximately displayed on the acts 

of the British parliamentary framework and different 

parliaments around the globe that received those practices. 

Practically speaking it implies that the movement for face 

off regarding is dealt with similarly as an administrative 

Bill put before the UK House of Commons. The movement 

dependably remains for the sake of the Government 

(additionally called 'the Proposition') and it is the activity 

of the Opposition to exhibit that the movement is either 

unfeasible or shameless. 

The recognizing variable of parliamentary formats, 

of which there are many, is the utilization of Points of 

Information (PoI). These focuses enable debaters to intrude 

on a speaker to make an inquiry or offer data which 

supports their side of the verbal confrontation. Both 

Proposition and Opposition speakers can offer PoIs, yet 

just to the opposite side. It isn't necessary to acknowledge 

a PoI, yet in focused open deliberation speakers are 

punished on the off chance that they neglect to take any. 

Generally the first and last segments of a discourse are 

'secured time' amid which PoIs may not be advertised. 
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In numerous parliamentary formats the wording of 

the House of Commons has additionally been embraced 

with the principal suggestion speaker being alluded to as 

the Prime Minister and the primary restriction speaker 

being known as the Leader of the Opposition. The seat or 

directing adjudicator is generally alluded to as Mister or 

Madam Speaker and all comments are routed to them not 

alternate debaters.  

i. British Parliamentary (BP)………………………… 

             This is the name of the configuration utilized for 

the World Universities Debating Championship and has, 

therefore, turn into the default design for some college 

social orders, particularly in the English speaking world. It 

is presumably the most generally utilized configuration in 

the World. Similarly the same number of college social 

orders discuss in their local language and English, so they 

tend to utilize a local or regional design as well as BP. 

Debates include eight speakers: four talking for a 

movement (motion) and four against. Each side is 

comprised of two groups of two persons. They conduct a 

debate to a motion (the plan to be examined) which is 

generally encircled with the wording This House 

Believes... or This House Would.... For instance if the 

motion is This House Would Support Assisted Suicide, it is 

the part of the Proposition (or 'Government') speakers to 

clarify why helped suicide is a smart thought and the 

resistance side ought to show that it isn't. As a type of 

parliamentary level headed discussion, in BP the 

government ought to propose a game-plan and bolster it 

with philosophical, down to earth and significant 

contentions. The weight of confirmation is on the 
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government, yet the resistance side should likewise exhibit 

the quality of their contentions. 

Regularly in BP, a motion is reported fifteen minutes 

before the verbal competition begins. Talks are 7 minutes 

long, with the first and last minutes (Points of Information 

can't be offered in 'ensured' time). The main suggestion 

speaker must exhibit a meaning of the motion that 

positions a thought in a genuine setting. Once a motion has 

been characterized, all speakers must address the 

definition, not some other variation that may be simpler 

for them.   

  ………………………………………………….

 

Figure 2. The Speaker’s Order in BP 

Roles of Speakers in BP 

1st speakers (Prime 

minister): 

 Aff: define the 

motion 

 Neg: 

accept/reject 

definition, rebut 

 outline team 

structure 

 deliver 1st part 

of case 

2nd speakers (deputy 

of prime minister/ 

whip): 

 rebut opponent 

 deliver 2nd part of 

case 

 summarize case 

 overview of the 

debate 
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j. Legislative Debate…………………………………… 

           The Legislative Debate depends on the idea of 

having representative student pioneers consider a portion 

of the issues that really go up against officials. In doing as 

such, Legislative Debate gives unparalleled understanding 

into the way enactment is drafted and builds up 

administration and pondering abilities vital to viable 

participation in fair procedures. Legislative Debate 

likewise offers a vehicle for instructing parliamentary 

technique and enables learners/students to disguise the 

value of processes of decision-making that draw on 

agreement building and majority rules. 

k. Middle School Debate……………………………… 

Encouraging debate and discourse exercises on the middle 

school level is predictable with IDEA's promise to engage 

youngsters as members of the popularity based 

procedures. Middle school learners can get profit 

extraordinarily from presentation to discourse and debate. 

They are at an age, mentally and socially, where they can 

make extensive walks in gaining research skill, media and 

contention education, reading comprehension, proof 

assessment, and public speaking as well as civic 

competence. At last, through developing middle school 

discourse and debate exercises, are youngsters and 

instructors empowered, as well as an appreciation of 

discourse (speech) and open debate is imparted in learners 

who may well seek after it to larger amounts. 

l. Mock Trial…………………………………………… 

             Mockt Trial is an activity in argumentation and 

lawful system and the only educational trial format based 

on the International Criminal Court built up by the Treaty 
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of Rome. The IDEA Mock Trial sharpens both legitimate 

thinking and court system, while it acquaints followers 

with a crucial field of open debate. Groups speaking the 

prosecution and defence go up against the parts of all 

lawyers and witnesses. A judge, or judging board, directs 

the round, gives instructive feedback and settles on a 

choice in light of each group's performance. Each case 

contended is a unique situation that the members must 

ace. Actualities are exhibited through an assortment of 

authoritative reports and through the declaration of 

witnesses. In spite of the fact that the hidden certainties are 

the same, each round unfurls contrastingly as per the 

actions, decisions as well as interactions of the followers. 

Groups challenge the certainties of the case through direct 

examination, round of questioning, re-direct and re-cross 

of both  prosecution and defence witnesses.. 

m. Cross-Examination (Policy) Debate……………… 

           Like different types of the debate, Cross-

Examination Debate centers around the main components 

of a questionable issue. The Cross-Examination Debate 

creates vital competences, , for example, basic reasoning, 

tuning in (listening), contention development, 

investigation, note-taking and backing competences. 

Cross-Examination Debate is different from the debate 

formats (except for two group Parliamentary Debate) in is 

utilization of a two man group, alongside an accentuation 

on interrogation between valuable addresses. While 

particular practices differ, Cross Examination Debate 

regularly compensates serious utilization of proof and is 

more centered around content than conveyance. 



214 | Language in Oral Production Perspectives 
 

n. Open Forum Debate……………………………… 

            Open Forum Debate offers the learners an 

interesting chance to create on-their-feet basic reasoning 

aptitudes by arranging them in settings much the same as 

US political television shows. Open Forum debaters must 

foresee various possibilities in arranging their cases and 

should figure out how to adjust to quickly changing 

conditions as discussion advance. Open Forum's open-

ended cross questioning arrangement empowers the 

improvement of novel rhetorical/expository techniques. 

Open Forum debate ought to be straightforward to lay 

gatherings of people, while giving the learners true open 

speech/speaking competences, through the exchange of 

hostile thoughts. 

D. The Basic Debating Skills 

When you are debating, it means that you are: 

 developing 

communication skills 

 assembling & organizing 

effective arguments 

 persuading & 

entertaining an audience 

 convincing audience 

that your arguments 

outweigh the 

opposition’s arguments 

In order to fulfill the requirements above, there are 

several skills the debater needs to master in delivering 

their speech. It includes the following aspects: 

a. Style  

Style is the manner in which you communicate your 

arguments.  This is the most basic part of debating to 

master.  Content and strategy are worth little unless you 

deliver your material in a confident and persuasive way. 
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b. Speed 

It is vital to talk at a pace which is fast enough to 

sound intelligent and allow you time to say what you 

want, but slow enough to be easily understood.   

c. Tone 

Varying tone is what makes you sound 

interesting.  Listening to one tone for an entire 

presentation is boring. 

d. Volume 

Speaking quite loudly is sometimes a necessity, but it 

is by no means necessary to shout through every debate 

regardless of context.  There is absolutely no need speak 

any more loudly than the volume at which everyone in the 

room can comfortably hear you.  Shouting does not win 

debates.  Speaking too quietly is clearly disastrous since no 

one will be able to hear you. 

 

e. Clarity 

The ability to concisely and clearly express complex 

issues is what debating is all about.  The main reason 

people begin to sound unclear is usually because they lose 

the “stream of thought” which is keeping them going. It is 

also important to keep it simple. While long words may 

make you sound clever, they may also make you 

incomprehensible.   

f. Use of notes and eye contact 

Notes are essential, but they must be brief and well 

organized to be effective.  There is absolutely no point in 
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trying to speak without notes. Of course, notes should 

never become obtrusive and damage your contact with the 

audience, nor should they ever be read from 

verbatim.  Most people sketch out the main headings of 

their speech, with brief notes under each.   

   When writing notes for rebuttal during the debate, 

it is usually better to use a separate sheet of paper so you 

can take down the details of what the other speakers have 

said and then transfer a rough outline onto the notes you 

will actually be using.   

Eye contact with the audience is very important, but 

keep shifting your gaze. No one likes to be stared at.  

g. Content 

Content is what you actually say in the debate. The 

arguments used to develop your own side’s case and rebut 

the opposite side’s. The information on content provided 

below is a general overview of what will be expected when 

you debate. The final logistics of how long you will be 

debating, how many people will be in your group and 

how the debate will unfold (i.e.: which team speaks first 

etc.), will all be decided by your tutorial leader. 

h. Case (argument)- the whole 

Introduction – The case your group is making must 

be outlined in the introduction.  This involves stating your 

main arguments and explaining the general thrust of your 

case.  This must be done briefly since the most important 

thing is to get on and actually argue it. It is also a good 

idea to indicate the aspects of the subject to be discussed 

by each of the team members.  
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Conclusion – At the end, once everyone has spoken, 

it is useful to briefly summarize what your group has said 

and why.  

i. Case (argument)- the parts 

Having outlined the whole of your argument, you 

must then begin to build a case (the parts).  The best way 

to do this is to divide your case into between two and four 

arguments (or divide your case based on the number of 

people in your group).  You must justify your arguments 

with basic logic, worked examples, statistics, and 

quotes.  Debating is all about the strategy of “proof”. 

Proof, or evidence, supporting your assertion is what 

makes it an argument. There are a number of ways of 

dividing up cases according to groups of arguments (e.g. 

political/economic/social or moral/practical or 

international/regional etc.) or just according to individual 

arguments if you can’t group any together.  Under each of 

these basic headings you should then explain the 

reasoning behind the argument and justify it using the 

methods outlined above.  It is usually best to put the most 

important arguments first.  Here is an example of a case 

outline: 

  “The media exert more influence over what people 

think than the government does.  This is true 

for three reasons.  Firstly, most people base their votes on 

what they see and hear in the media. Secondly, the media 

can set the political agenda between elections by deciding 

what issues to report and in how much detail.  Thirdly, the 

media have successfully demonized politicians over the 



218 | Language in Oral Production Perspectives 
 

last ten years so that now people are more likely to believe 

journalists than politicians.”    

All of the arguments in this case outline are debatable 

(almost immediately you can see the counter-arguments), 

but they give the case a wide range which cover all kinds 

of issues.  The trick is not to come up with a watertight 

case, but a well-argued one.  Think: “Can I argue that?” 

j. Rebuttal – the parts 

Arguments can be factually, morally or logically 

flawed. They may be misinterpretations or they may also 

be unimportant or irrelevant.  A team may also contradict 

one another or fail to complete the tasks they set 

themselves.  These are the basics of rebuttal and almost 

every argument can be found wanting in at least one of 

these respects.  Here are a few examples: 

1.   “Compulsory euthanasia at age 70 would save the 

country money in pensions and healthcare.”  This is true, 

but is morally flawed. 

2.  “Banning cigarette product placement in films will 

cause more young people to smoke because it will make 

smoking more mysterious and taboo.” This is logically 

flawed, the ban would be more likely to stop the steady 

stream of images which make smoking seem attractive and 

glamorous and actually reduce the number of young 

people smoking. 

3.  “My partner will then look at the economic 

issues...”  “Blah..blah..blah... (5 minutes later and still no 

mention of the economic issues)”  This is a clear failure to 

explain a major part of the case and attention should be 
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drawn to it.  Even better is when a speaker starts with, “to 

win this debate there are three things I must do…”.  If the 

speaker fails to do any of those things you can then hang 

her or him by the noose by repeating their exact words – 

by his or her own admission he or she cannot have won 

the debate. 

k. Rebuttal – the whole: 

It is very important to have a good perspective of the 

debate and to identify what the key arguments are.  It isn’t 

enough to rebut a few random arguments here and 

there.  Of course the techniques used above are invaluable 

but they must be used appropriately.  There are a number 

of things you should do to systematically break down a 

team’s case:   

1.  Ask yourself how the other side have approached 

the case. Is their methodology flawed?  

2.  Consider what tasks the other side set themselves 

(if any) and whether they have in fact addressed 

these.   

3.  Consider what the general emphasis of the case is 

and what assumptions it makes. Try to refute 

these.   

4.  Take the main arguments and do the same 

thing.  It is not worth repeating a point of rebuttal 

that has been used by someone else already, but 

you can refer to it to show that the argument has 

not stood up.  It is not necessary to correct every 

example used.  You won’t have time and your aim 
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is to show the other side’s case to be flawed in the 

key areas.  
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PART 10 

LANGUAGE AND PRONUNCIATION 
(A language is constructed from speech sounds. These are the sounds produced 

using speech organs. Learning a language is initially started from listening of the 

language orally produced by others) 

 

 

Understanding of language cannot be separated from 

its oral production. It is constructed from speech sounds. 

These are the sounds produced using speech organs. 

Learning a language is initially started from listening of 

the language orally produced by others. Using a language 

is based on a speaker’s competence in oral language use. 

This is in line with the definition of language initiated by 

Fromkin, et al as follows: “Language is a system of 

arbitrary vocal symbols, which permit all people in a given 

culture, or other people who have learned the system of 

that culture to communicate or to interact (Finocchiaro, 

1964). 

10.1 Language is Basically Spoken 

Language has been defined as a system of arbitrary 

vocal symbols by which a group of people conduct oral 

communication. There are four language skills that we 

should learn about; Listening, Speaking, Reading, and 

Writing. Basically, a language is spoken. This is why 

learning language is directed to learning to speak. 

Whereas, a written form of language is said to be a 

representation of what is actually spoken.  

English, as one of the language varieties, has 

become an international language which is used widely all 
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over the world. No wonder, to master English language is 

now becomes one of the most important thing to do. To be 

able to speak English well and make an understandable 

communication, it is important to learn the pronunciation. 

Phonetics as a branch of linguistics is the science of 

how to produce the correct pronunciation. It deals with 

sound features or qualities and their organization into 

speech sounds, or phones. Phonemes are originated from 

speech sounds. It is a speech sound which does not have 

meaning but it can distinguish the meaning. The science of 

phonemes called Phonology. In learning Phonology, 

spelling or the way to write words cannot be completely 

left out because words consist of phonemes. Thus, spelling 

is a way to write phonemes. There are 25 consonants and 

12 vowels in English. These thirty seven phonemes are the 

ways to write English pronunciation by using them.  

Phonetic Aspects cover: (1) Sound Segments, (2) 

Identity of Speech Sounds, (3) The Phonetic Alphabet, (4) 

Vowels and Consonants, (5) Prosodic Features, (6) Tone 

and Intonation, and (7) Phonetic Symbols and Spelling 

Correspondences. Whereas, Phonological Aspects cover: 

(1) The Phonological Units of Language: Vowel 

Nasalization in English, Allophones, and Complementary 

Distribution, (2)  Distinctive Features of Phonemes, (3) The 

Rules of Phonology, (4) Prosodic Phonology, and (5) 

Sequential Constraints of Phonemes (Fromkin, et al., 2003). 

Each spoken language has its own phonemic system 

that is different from many other languages and so does 

Bahasa Indonesia. In fact, many of Bahasa Indonesias 

learning English face difficulties pronouncing some 
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English words. On the other hand, as a consequence, a 

Bahasa Indonesia learner (a foreigner who learns Bahasa 

Indonesia) could have problems in pronouncing some 

words in Bahasa Indonesia, as well. It might happen 

because of two major problems; the differences in the 

phonemic systems between English and Bahasa Indonesia, 

and the non-existence of consonant clusters in Bahasa 

Indonesia. 

10.2 Problems in Pronunciation 

English spreading in the all over world has resulted 

in a new geographical distribution of the language. This 

also has shown its growth in cases of new uses and users. 

As a consequence, there are a great number of the world’s 

population have some level of fluency in English. David 

Crystal states a quarter of the world’s population is 

already fluent or competent in English, and this figure is 

steadily growing – in the early 2000s that means around 

1.5 billion people. No other language can match this 

growth, and this figure is growing steadily (Crystal, 

2003:6).  

Consequently, it can be seen that the non-native 

speakers of English now are greater in number than those 

of native speakers. However, these non-native speakers of 

English still have some problems of using English. The 

most common problem is on pronunciation. Pronunciation 

problem is basically caused by the differences phonology 

of the non-native speakers’ native language from that of 

English language. 

The ability of speaking English embodies the 

correctness of pronunciation and intonation and directly 
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affects the appropriate communication in conversation. 

The pronunciation of English has recently received more 

attention from language teachers and researchers who are 

interested in the learning and teaching of English as a 

second or a foreign language (ESL/EFL). The purpose 

behind their studies is probably to find interpretation of 

many learning problems of speech sounds and discover 

ways to teach English speech sounds more effectively. In 

fact, correct pronunciation of words is largely dependent 

on the pronunciation of speech sounds. This fact suggests 

that pronunciation problems of English speech sounds can 

affect the meaning of words leading to intelligibility 

problems. There are some factors affecting the learning of 

pronunciation of English speech sounds:  

(a) The irregular relationship that exists between 

English alphabets and phones of English influences correct 

pronunciation. 

Orthography is inadequate in comparison to 

orthographic systems of other languages. Even though 

many languages use the same Roman alphabets (A-Z), the 

pronunciation for these alphabets differs in each language. 

When the alphabets are combined together into a word, 

the actual sounds of vowels and consonants are much 

more than the total number of the alphabets. Some English 

vowels and consonants sounds do not exist in Bahasa 

Indonesia. It is also true for other languages as well. This 

new sounds are difficult to listen by non-native English 

speakers. 

(b) The number of vowels and consonants and their 

variations in Bahasa Banjar are different from those of 
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English; the vowels and consonants in English are not the 

same ones in Bahasa Banjar 

A unit of speech sound which can differentiate 

meaning is called as phoneme. A phoneme, according to 

Fromkin and Rodman (1978: 107) is a more abstract unit 

than a phone. Because of the abstract characteristic of 

phoneme, one should know the phonological rules of a 

certain language to know how to pronounce the phoneme. 

Vowels 

Vowels in Banjarese language are /a/, /i/ and /u/. 

These vowels can be put at the initial position, middle 

position and final position.  

Examples: 

Phonemes Initial position Middle position Final 

position 

/i/ 

/a/ 

/u/ 

/ilat/ ‘tongue’ 

/abah/ ‘father’ 

/uma/ ‘mother’ 

/kilik/ ‘pickaback’ 

/arah/ ‘direction’ 

/uyut/ ‘great-grand 

mother’ 

/tali/ ‘rope’ 

/asa/ ‘one’ 

/uhu/ ‘bad’ 

In Banjarese language, there are vowel system with the three phonemes, 

namely /a/, /i/, and /u/. Two of them have variation as follows: 

a. /a/ can be realized as [ə] 

/kamana/  -  [kəmana]  ‘where’ 

b. /u/ can be realized as [ɔ] 

/butul/ - [bɔtɔl]   ‘bottle’ 

/kawu/ - [kawɔ]   ‘you’ 

/rawut/ - [rawɔt]   ‘expression’ 

 

Consonants 

Consonants in Banjarese language are as follows: 

(/b/, /p/, /t/, /d/, /c/, /j/, /k/, /g/, /s/, /h/, /m/, 

/n/, /ny/, /ŋ/, /l/, /r/, /w/, /y/ 

 



226 | Language in Oral Production Perspectives 
 

Distributions of Consonants 

Phonemes Initial position Middle position Final position 

/b/ /bara/ ‘ember’ /tabas/ ‘slash’               - 

/p/ /parak/ ‘near’ /tapak/ ‘knock’ /calap/ ‘dye’ 

/t/ /tada/ ‘save’ /hatap/ ‘roof’ /ilat/ ‘tongue’ 

/d/ /dara/ ‘pigeon’ /hadap/ ‘to face’ - 

/c/ /calap/ ‘dye’ /racap/ 

‘frequently’ 

- 

/j/ /jajak/ ‘stampede’ /tajak/ ‘stick’ - 

/k/ /karak/ ‘crust’ /bakal/ ‘candidate’ /parak/ ‘near’ 

/g/ /garu/ ‘garuk’ /sagan/ ‘for’ - 

/s/ /sadaŋ/ ‘enough’ /pasan/ ‘bundle’ /hampas/ ‘throw’ 

/h/ /hadaŋ/ ‘wait’ /rahat/ ‘frequent’ /usah/ ‘chase’ 

/m/ /mara/ ‘direction’ /humap/ ‘sultry’ /masam/ ‘sour’ 

/n/ /nani/ ‘this one’ /manaŋ/ ‘win’ /sagan/ ‘for’ 

/ny/ /nyariŋ/ ‘loud’ /hanyar/ ‘new’ - 

/ŋ/ /ŋaran/ ‘name’ /buŋul/ ‘stupid’ /guriŋ/ ‘sleep’ 

/l/ /lapar/ ‘hungry’ /tilam/ ‘mattress’ /sumpal/ ‘plug’ 

/r/ /rancak/ ‘frequently’ /karap/ ‘kerap’ /libar/ ‘wide’ 

/w/ /warik/ ‘monkey’ /hawar/ ‘throw’ - 

/y/  /yakin/ ‘sure’ /uyah/ ‘salt’ - 

 

Diphthongs 

Diphthongs in Banjarese language are as follows: 

/ai/  /mamai/  ‘omel’ 

/au/  /mamau/  ‘hilang’ 

/ui/  /tangui/  ‘topi’ (berdaun lebar) 

 

Distribution of Diphthong 

Diphthong Initial position Middle position Final position 

/ai/ - /kaina/ ‘later’ /balanai/ ‘pot’ 

/au/ - /sauda/ ‘no’ /badau/‘large 

wounds’ 

/ui/ - /kuitan/ ‘parent’ /rupui/ ‘crumble’ 

 

The Phonemic System of English  

The number of English phonemes are more than the 

number of Banjarese phonemes. From this fact, it can be 

assumed that English learners with Banjarese language 

background would encounter many difficulties at their 

initial learning stages.   
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Vowels 

English vowels are classified into three groups: 

a. Front, Central and Back Vowels 

b. High, Mid, Low Vowels 

The terms ‘high’, ‘mid’ and ‘low’ in regard to vowel 

sounds refer to the differences of tongue height. The 

vowels are /i: /, /i/, /u: /, /u/ (for high vowels); /e/, /a: 

/, and /a/ (for mid vowels); and /æ/, /ɔ/, /ʌ/, and /ɔ: / 

(for low vowels). If the tongue is lifted and it reaches the 

highest position, high vowels are produced. If the tongue 

position is under the highest position, the produced 

vowels are mid vowels. Moreover, if the tongue is at low 

position, low vowels are produced.    

c. Rounded and Unrounded Vowels 

This classification is related to lip shape while 

producing speech sounds. If both lips (upper and lower 

lips) round while producing the sounds, vowels produced 

are round vowels. Round vowels are /ɔ/, /ɔ: /, /u/, /ʊ/ 

and /u: /.  

Diphthong 

There are 5 closing diphthongs and 4 centering 

diphthongs in English. The first 5 diphthongs are /eɪ/, 

/ou/, /əɪ/, /au/, and /ɔɪ/ and the last 4 diphthongs are 

/ɪə/, /uə/, /ɛə/, and /ɔə/.  

Consonants 

The classification of consonants can be explained as 

follows: 
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Based on the place where optimum obstruction occurs, English 

consonants can be classified as follows: 

1. Bilabial consonants  : /p/, /b/, /m/, /w/ 

2. Labiodental consonants  : /f/ /v/ 

3. Dental consonants  : //, // 

4. Alveolar consonants  : /t/, /d/, /n/, /l/, /s/, /z/, /ʃ/, /ʒ/, /r/, 

/tʃ/, /dʒ/ 

5. Palatal consonants  : /y/ 

6. Velar consonants   : /k/, /g/, /ŋ/ 

7. Glotal consonants   : /’/, /h/ 

Based on manner of obstruction, English consonants consists of: 

1. Plosive consonants  : /p/, /b/, /t/, /d/, /k/, /g/, /’/ 

2. Affricative consonants  :  /tʃ/, /dʒ/ 

3. Fricative consonants  : /f/, /v/, //, //, /s/, /z/, /ʃ/, /ʒ/, 

/h/ 

4. Nasal consonants   : /m/, /n/, /ŋ/ 

5. Lateral consonants  : /l/ 

6. Semi-vowel consonants  : /y/, /w/ 

Based on the activity of the vocal cords, English consonants are 

classified as follows: 

1. Voiced consonants  : /b/, /d/, /dʒ/, /g/, /v/, //, /z/, / ʒ/ 

2. Voiceless consonants  : /p/, /t/, /tʃ/, /k/, /f/, //, /s/, / ʃ/ 

 

(c) The habits of pronouncing speech sounds in the 

mother tongue when pronouncing English speech sounds; 

they are interfered by phonological system of their mother 

tongue.  

A person who is learning a second or foreign 

language encounters difficulties in the learning process. 

This is what we have been aware of. Since childhood, they 

have been speaking in their first language. This language 

has been instilled in themselves and become a part of their 

habits. Their speech organs have been accustomed to 

produce speech sounds of the language. This habit 

obviously make it difficult for them to change the ways of 

moving their speech organs to produce speech sounds of a 

foreign language.  
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 Speaking is a habit. The acquisition of habit is 

through repetitive and continous practice. To acquire a 

local language, a person must goes through imitation 

process and repetition of utterances expressed by the 

people around them. They can speak in a manner like the 

people do after learning the language for six to eight years. 

 At the years ahead, they want to learn a second or 

foreign language, which means that they will learn a set of 

new language habit. Since they already had habits in their 

first language, the effort of learning a new language will be 

collided with their established language habit. From this 

point, they encounter problems in leanring the foreign 

language.  

 With the presence of the problems, they might 

apply the features of the language they have mastered into 

the language they are learning. Accordingly, interference 

phenomena will occur. 

All in all, in the description of the theoretical 

framework, the researcher need to point up some issues 

related to interference, namely bilingualism, speakers who 

do interference (bilinguals) and the comparison between 

the phonemic system of Banjarese language and the 

phonemic system of English. 

If the person cannot differentiate the two languages 

during the contact, which means the two languages are 

used alternately, related to the use of the rules of each 

language,  the person will do code-switching, code-mixing 

or interference.  

Several works have been conducted on the influence 

of L2 in learning English language. William F, Mackey (in 

Fishman, 1972) states “the use of features belonging to one 
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language while speaking or writing another”. In English, 

/p/ and /b/ sounds are two different phonemes and each 

one is distinguished by a native speaker. In Bahasa 

Indoesia, the situation is different, in which Bahasa 

Indonesia and English determine that the two are different 

phonemes. However, in Bahasa Indonesia /p/ and /b/ 

never occur phonetically in the final position. In the final 

position /p/ and /b/ are realized as [p]. For instace 

/sebab/ is realized as [sebap], and is seldom –even- never 

realized as [sebab]. In Bahasa Indonesia, /p/ and /b/ can 

be said as the same phonemes; suppose /sebab/ is realized 

as [sebab] it is still the same meaning as when being 

pronounced as [sebap]. 

 So this is the reason why most Indonesian speakers 

mispronounce words with /b/ in the final position; they 

tend to pronounce /b/ as [p]. The reason for shifting from 

[b] to [p] is the fact that the two sounds are regarded as 

two allophones of one phoneme. 

10.3 Some Common Problems in Pronunciation 

Non-native speakers frequently use the style of 

pronunciation on the basis of their mother tongue at the 

time of speaking in English. This is to say that they tend to 

speak English with the style of their native language. This 

is usually seen from their accent. For instance, when 

speaking in English Indonesian people are using 

Indonesian style or accent English. 

The following are common problem areas that can 

interfere with intelligibility when speaking in English. 

(a) The very first highlighted problem area is 

intonation.  
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Intonation refers to the heigh or low tones in orally 

producing sentences that give emphasis to certain words 

in the sentence. Intonation also refers to the nonlinguistic 

oral features such as: pitch, resonance, loudness, quality 

and flexibility. “There are two basic types of English 

Intonation: falling intonation and rising intonation. Other 

main types of intonation include: high fall, low fall, fall-

rise, high rise, midlevel rise, low rise. Falling intonation is 

the most common type of standard unemphatic intonation 

in English”. In linguistics, intonation is the variation of 

pitch when. Intonation and stress  are two main elements 

of linguistic prosody. Intonation is a part of 

suprasegmental phonology. Intonation helps to recognize 

the language that you hear in the same way as the melody 

of a song helps to recognize the song that you hear.  

The lacking of good intonation skills among non-

native speakers can cause an equally devastating effect on 

the communication and thus can make conversation 

uncomfortable and unpleasant for the listeners. Intonation 

passes on linguistic information as well as playing a key 

role in regulating a conversation. Also, intonation is crucial 

since it acts as reflecting factors such as physical state, age, 

gender, psychological state and sociolinguistic 

membership of an English speaker (Dalton and Seidlhofer, 

1994). Often the use of inappropriate intonation among 

non-native speakers (NNS) may give rise to different kind 

of misunderstandings. For example, the relatively flat and 

low intonation of German learners of English may make 

them sound “bleak, dogmatic or pedantic”, and as a result, 

listeners may consider them uncompromising and self-

opinionated (Trim, 1988). This example illustrates that a 
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pronunciation problem based on intonation may lead to ill-

founded stereotypes to a particular national or linguistic 

groups. 

To overcome intonation problem among non-native 

speakers, they need have knowledge about the 

paralinguistic vocal features of English intonation. These 

vocal features which comprises of pitch, loudness, 

resonance, quality and flexibility need to be understood. 

With that, a complete intonation skill can be understood by 

the speakers. At the same time, NNS have to listen to as 

much spoken English as possible from audiovisual 

learning aids or from the native speakers, and always be 

aware of where the voice rises and falls. It is vital for 

speakers to convey the appropriate attitude and feelings 

while speaking as this plays crucial part in having a good 

English intonation. For example, when delivering a public 

speaking about the awareness of nature in front of 

audience, the speaker needs to speak loudly in a 

convincing and passionate tone so that the messages can 

be effectively conveyed. 

(b) Non-native speakers often have pronunciation 

problem in the area of stress.  

Stress is extremely important in English and carries a 

great deal of information. There is stress on both word and 

sentence levels. Stress can show contrast, if the information 

is old or new, the focus of the message and other 

information about the speaker’s intent. 

In English phonology, stress is extremely important 

as it carries a great deal of information. Stress is in both in 

word and sentence levels, and it reflects the focus of 
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message in speaking as well as other information about the 

speaker’s intention. Non-native speakers most commonly 

commit error in putting the emphasis on the wrong 

syllables or on the wrong words. In words of more than 

one syllable, one syllable will be more heavily stressed 

than the others, so that those sounds jump out to the 

listener. For example, in the word ‘biology’ stress is 

supposedly to be put on “ol” and not on “bi” because the 

syllable that is stressed is said to carry the primary stress. 

This condition becomes a problem as when the word stress 

pattern is changed, many native English speakers will not 

able to comprehend what is being said and it leads 

disruption in communication and delivery of messages. 

There are many ways on how problem in word and 

sentence stress can be overcome. The most efficient way is 

to always refer to dictionary as this is the best way to know 

where the stress falls on long words. Every word in the 

dictionary is completely equipped with their phonetic 

symbols.  

Continuous practice by repeating the words using 

its respective stress can be helpful as it helps speakers to be 

familiar with the correct pronunciation of every word. 

Indeed, flipping the thick dictionary and taking it 

everywhere as our ‘best friend’ can be a bit tedious, but 

aren’t practice makes perfect? In the fast-forward 

technology era today, electronic dictionary comes handy 

and even equipped with the audio pronunciation. 

Therefore, the problem with stress can be handled easier if 

the technology is used wisely. 
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(c) Rhythm is another problem area that arises 

among non-native speakers.  

Observation to NNS of English over a number of 

years concludes that perhaps the most widely encountered 

difficulty among foreign speakers of English is rhythm. 

Speech rhythm in English is a way of describing the 

regularity of certain language elements in speech that are 

perceptually similar such as the sequences of stressed 

syllables (Carr, 2008). Abercrombie (1967) argues that 

linguistic rhythm is based on the isochrones of either 

syllables, or stress intervals, for all human language.  

Languages around the world have been suggested 

to be grouped into three categories based on rhythm 

characteristics, including stress-timed (English, German 

and Russian), syllable-timed (Italian, French and Spanish) 

and mora-timed (Japanese). Hereby, the non-native 

speakers from syllable-timed and mora-timed languages 

are most likely to face problem with English rhythm. 

For instance, Vietnamese is described as a syllable-

timed language and this nature means that native 

Vietnamese speakers can be expected to have difficulty 

acquiring appropriate English rhythm patterns (Nguyen, 

1970). English and Vietnamese are different in their 

prosodic system, with the fact that Vietnamese, as a tonal 

language, has no system of word stress. As an example, 

“We have ham for dinner” has no unstressed syllable 

between the target stressed syllables “have” and “ham”; 

the interstress interval is one. On the other hand, “We’re 

having some ham for dinner” has two unstressed syllables 

between the target stresses, with an interstress interval of 



Language in Oral Production Perspectives | 235 
 

three. Native Vietnamese speakers are expected to show 

different speech rhythm in the shortening of the initial 

stressed vowel and reduction, or compression, of 

unstressed syllables with increasing numbers of unstressed 

syllable in the interstress interval.    

As it is quite difficult for non-native speakers to 

completely grab the correct pronunciation of English, some 

non-native countries have taken the initiative to import 

English teachers from native countries to teach English not 

only to the students but also to the local teachers. The 

action taken by countries such as Japan, Sri Lanka and 

Malaysia is proven helpful in a way that the ideal role 

model of English speakers. These English native teachers 

will provide a nature of correct English speaking thus 

helping the NNS to get used to the right pronunciation in 

term of rhythm, stress and others. The power of originality 

carried by the native English teachers is important to get 

rid of false security among NNS that they sometimes do 

not realize mistakes they make in speaking English. 

People throughout the world have realized the 

importance of English for their bright future and self-

development. Therefore, to be competent and proficient 

English speakers, NNS need to make some efforts in 

overcoming the problems in speaking especially 

pronunciation. In the rapidly growth ICT era today, 

information and knowledge spread really fast and they can 

be gained easily within our fingertips. Learn, read and 

speak English a lot so that the quality of English can be 

improved every day.  
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The virtual social space can be beneficial too as NNS 

can foster friendship with native-speaking friends from 

thousand miles, thus a healthy English-speaking 

communication can be held. “Rome was not build in a 

day”, so with being a proficient speaker. Therefore, 

continuous practice and ultimate passion in learning 

English language is the key to be a proficient English 

speaker. 

Non-native English speakers often use the 

pronunciation and communication style of their native 

language when speaking in English, resulting in accented 

speech.  The following are common problem areas that can 

interfere with intelligibility when speaking in English.  

10.4 Teaching Pronunciation 

According to Yoshida, teaching pronunciation can 

be a challenge. It requires some technical knowledge about 

phonology, an ability to predict the problems students 

may have, plus a good supply of strategies, tools, and 

activities to help students understand and practice. 

Teaching pronunciation implies that the teacher can 

provide a good pronunciation model for students to 

follow, give explanations and demonstrations of things the 

students need to know, and lead them through a series of 

practice activities to help them make their new 

pronunciation habits automatic.   

English teachers tend to give emphasis on language 

components such as grammar and vocabulary, and on 

three language skills: listening, reading, and writing skills. 

Speaking –together with pronunciation- is often treated as 

an unimportant thing to be taught to students. Many 
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teachers say: “there’s just not enough time to teach 

pronunciation”. At the same time, students often think: “it 

isn’t that important—after all, it won’t be tested on their 

college entrance exams!” But if students need or want to 

speak English understandably, pronunciation is important. 

Many of our students will need to speak and understand 

English in real life to communicate with both native 

speakers of English and speakers of other languages. Even 

if their grammar and vocabulary are strong, if their 

pronunciation is not easy to understand, their 

communication will fail. Actually it is a must for us to give 

students the tools they will need to be able to communicate 

successfully in English.   

The sounds of language are studied through 

phonetics and phonology. The knowledge of phonetics 

and phonology should be adopted and implemented in 

teaching pronunciation. Teaching pronunciation itself 

should focus both on the sounds of language (vowels and 

consonants) and on suprasegmental features—that is, 

vocal effects that extend over more than one sound—such 

as stress, sentence and word intonation, and speech 

rhythm..  

There are some strategies of teaching pronunciation. 

Teaching pronunciation can be conducted through: (a) 

tongue twister, (b) reading aloud, (c) spelling and 

dictation, (d) repetition, (e) phonetic training, (f) 

awareness-raising activities, and (g) ear training. 

The following are the basic principles of 

pronunciation teaching: 



238 | Language in Oral Production Perspectives 
 

Pronunciation teaching must include more than just 

“repeat after me.” Having students listen to a recording or 

to the teacher’s voice and then repeat is a useful part of a 

pronunciation lesson, but by itself it is not enough. 

We can teach most effectively by encouraging 

students to use more than one of their senses. We can use 

many different ways of learning—using sight, sound, and 

movement—to help students understand and remember 

better. 

It’s best to keep our lessons practical. For most 

students, theory and technical explanations are hard to 

understand and are easily forgotten. Simple, concrete 

demonstrations followed by lots of practice produce better 

results. Lessons are needed to put our students’ level of 

understanding. 

We should include communicative practice 

whenever possible. Students need to work toward using 

their new pronunciation in real speech. In class, we can 

help them practice in ways that are similar to real 

communication. 

We should train students to become independent 

and autonomous learners. Our students won’t be with us 

forever. Someday they’ll be facing pronunciation puzzles 

on their own. If we can help them build up their own skills 

in listening and imitating, it will be a big help to them in 

their future learning. 

Teaching Pronunciation through Tongue twister 

The implementation of tongue twister in the 

teaching pronunciation may follow the following 
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procedures: (1) the classroom activities start with the 

introduction of the English phonemes and demonstration 

of how to pronounce them in words by the teacher, (2) the 

students listen to the teacher and are given chance to 

repeat the phonemes solely and in words. At the next step, 

(3) the students get the texts of tongue twisters which 

contain the learned phonemes. Before they practice the 

tongue twisters, (4) they listen to the tongue twister audio 

and listen to their teacher modelling the tongue twisters. 

Afterwards, (5) the students are asked to read the tongue 

twisters aloud several times along with the teacher. At this 

moment, the students did not get any correction since the 

teacher only notes problem areas on the copy of the text. 

After the problem areas are identified, (6) the activity can 

be continued by demonstrating line by line of the tongue 

twister to produce the problematic phonemes and the 

students are asked to repeat the line. Subsequently, (7) the 

students are asked to repeat the whole tongue twister 

slowly and then more quickly. Then, (8) the students work 

in pairs to take turns practicing the tongue twister as quick 

as possible without mistakes(Mu’in, Amrina & Amelia, 

2017). 

Teaching and learning activities will be continued in 

the next meeting. These are started with the review of the 

phonemes as well as the tongue twisters which have been 

learned. The procedures from the modelling to pair 

practice are repeated for the next phonemes with different 

tongue twisters. The whole treatments can be conducted 

for 14 meetings (Mu’in, Amrina & Amelia, 2017). 

Teaching Pronunciation through Reading aloud.  
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Reading aloud (RA) is regarded to be able to 

provide a valuable pronunciation practice for the students. 

Gabrielatos (2002) exploring reading aloud as 

pronunciation practice articulated that “I mentioned above 

that learners may be able to pronounce words correctly 

while reading aloud. Some teachers might argue then, that 

RA provides good pronunciation practice. Before 

addressing this assumption we need to clarify the term 

'pronunciation'. The term is sometimes understood by EFL 

teachers as referring only to the 'correct' pronunciation of 

individual sounds and words in isolation). 

Through RA, the students are trained to be able to 

practice their pronunciation from written to spoken 

discourse. Conversely, performing pronunciation through 

RA tends to be misunderstood as the activity to reach 

accurate pronunciation of individual sounds and isolated 

words (Gabrielatos, 2002). 

Learners may be able to pronounce words correctly 

while reading aloud. Some teachers might argue then, that 

RA provides good pronunciation practice. Before 

addressing this assumption we need to clarify the term 

'pronunciation'. The term is sometimes understood by 

EFLteachers as referring only to the 'correct' pronunciation 

of individual sounds and words in isolation. In this case, 

'pronunciation' will be used in a more comprehensive way, 

to include also the interacting phonetic and phonological 

aspects. Thus, pronunciation is one of the areas of oral 

language production that can be improved through 

classroom procedures involving RA. 
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Teaching Pronunciation through Spelling and Dictation 

Dictation is a great tool for teaching spelling 

because it allows children to use their spelling skills in a 

“real world” application. In dictation, we say a sentence, 

and then your child repeats it and writes it.  

Dictation is very simply, we dictate a phrase or 

sentence and our student writes it down. Writing from 

dictation allows our student to concentrate on the writing 

and spelling process without having to compose original 

sentences. Spelling dictation benefits our student in a 

number of ways: 

Firstly, spelling dictation gives your student the 

chance to practice newly learned words in context. If your 

student just learned to spell birthday, for example, writing 

the sentence “Is your birthday in April or May?” puts the 

new word in a real-life context. 

Secondly, spelling dictation tests the mastery of a 

spelling pattern or rule. Learning how to spell birthday in 

a list of other IR words such as girl, shirt, circle, and third 

is an efficient way to learn the basics, but putting the word 

in a sentence provides mixed practice with other spelling 

concepts. You’ll be able to see if your child has mastered 

the spelling of birthday, or if you need to keep practicing 

it. 

Thirdly, spelling dictation reviews old spelling 

words in a meaningful way, and the last, spelling dictation 

moves your student from the easier task of spelling from a 

spelling list to the more difficult task of independent 

writing. Spelling from dictation is harder than spelling 

from a word list—but it’s easier for a student than writing 
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an original sentence in which he must focus not only on 

spelling and mechanics but also on creativity, word choice, 

and grammar 

There are four simple steps for dictation: (1) You 

dictate a phrase or sentence, (2) Your child repeats the 

phrase or sentence, (3) Your child writes the phrase or 

sentence, and (4) Your child proofreads what he wrote. 

Teaching Pronunciation through Repetition 

Speaking is a habit. The acquisition of habit is 

through repetitive and continous practice. To acquire a 

local language, a person must goes through imitation 

process and repetition of utterances expressed by the 

people around them. They can speak in a manner like the 

people do after learning the language for six to eight years.   

Repetition is one of the ways we retain information in 

which placed emphasis on repeating structural patterns 

through oral practice (Tice, 2005). The activity is also 

familiar with the term “drilling”. It is where the learners 

have a very small choice over what is said in very 

controlled practice to achieve main goal that is accuracy on 

pronunciation. 

Tice (2005) believes that based on the Behaviourist 

view that learning to speak a foreign language - like other 

skills - was simply a question of correct habit formation, it 

was thought that repeating phrases correctly lots of times 

would lead to mastery of the language. Nowadays, 

language learning is a far more complex and creative 

process - and language is a lot more than just a list of 

structures to be memorised. 
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Repetition, or drilling means listening to a model 

that is provided by the teacher or a tape or another 

student, and then repeating what is heard by the students. 

This is a repetition drill, a technique that is still used by 

many teachers when introducing new language items to 

their students. The teacher says (models) the word or 

phrase and the students repeat it (Tice, 2005). 

In conducting repetition drills, make sure the 

teacher gives clear, natural sounding and consistent 

models as well as using hand movements to indicate 

intonation and stress. The gestures used help visual 

learners to visualize the language they are practicing. In 

order to help learners to focus on correct pronunciation, 

intonation and acted as attention grabbing, teacher may 

also conduct back chaining. Teacher may also vary the 

repetition forms; whole class repetition, half class 

repetition, gender based repetition or individual repetition.  

This idea is appropriate to be used in teaching 

pronunciation for young learners (Tice, 2005). As a teacher, 

we might have whisper repetition (for quitening down a 

rowdy class) and shouting repetition (for livening the 

class). 

 Teaching Pronunciation through Phonetic Training 

Phonetic training is a pronunciation teaching 

technique applied to enable the students to recognize, 

understand, practice and internalize the phonetic 

terminologies. This technique commonly refers to the 

International Phonetic Alphabet (IPA) as the primary 

sounds reference. In this context, implemention of 

phonetic training generates a variety of benefits, such as 
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increasing the non-native speakers’ intelligibility, 

enlightening the technique how to teach language skills 

(e.g. listening skills), supporting the the integration 

between phonetics instruction and L2/FL curriculum, 

facilitating them to foster their language skills promptly 

into their immersion environment (target language 

environment) and mitigating their speaking anxiety when 

using the target language. 

Teaching Pronunciation through Awareness-Raising 

Activities 

Pronunciation is closely related to articulation. It is 

said to be an umbrella term to cover the sounds as well as 

characteristics beyond individual sounds. It is an 

unseparated components of a given language (Zhang, 

2004). These second characteristics are for the most part 

known as suprasegmentals (Brazil, 1997; Kingdon, 1958; 

Tench, 1996). But, not all the language 

educators/teachers/ instructors would concur that 

learning and teaching of a language through the oral form 

is a good decision than by different means in learning and 

teaching the target language (Stern, 1992).  

It is concurred that language teachers/ instructors 

and experts have recognized that pronunciation/ 

articulation is a vital part in the agenda of language 

learning and teaching. The more essential issue is the thing 

that the teachers/instructors/educators ought to anticipate 

from the students in the pronunciation as well as 

intonation of target language. As Castillo (1990: 3) and 

Richards and Rodgers (2001) state when GTM (grammar 

translation method) was prevailing, the traditional notions 
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e.g. drills in minimal pairs, exercises and short and simple 

conversations were vigorously stressed 

Thus, if it said that the pronunciation as well as 

intonation  have become the integral components or parts 

of the oral communication  in the classroom, the 

educational objective of teaching pronunciation teaching is 

not to attain the “ideal” pronunciation, but rather to go for 

a more practical objective of developing learners’ 

“functional intelligibility, communicativity, and increased 

self-confidence” (Morley 1991: 501). 

Awareness-raising activities are aimed to make 

learners become more aware of language and so improve 

their understanding. As such, awareness-raising activities 

are often the first stage of learning new language. In the 

classroom activities, awareness-raising activity is a useful 

technique in mixed-ability classes, as learners will be able 

to respond to the new information in different ways and 

process it according to their level of competence. 

In conducting teaching pronunciation through 

awareness-raising activities, the students can be asked to 

pronounce several utterances and are taught intonation 

patterns and meanings in relation to with them. Then, they 

are requested to connect with them in communicative 

exercises involving the practice of intonation patterns. This 

can be actualized through listening to the authentic audio 

and/or audio/video materials that are provided and 

making judgements with regards to the meaning of 

speeches in the larger discourses (Zhang, 2004).  

Furthermore, learners are asked Moreover, students 

are reminded to focus on individuals' verbal 
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communication patterns that were related with the 

utilization of intonation in their experiences with the 

nonnative-speaker English teachers and native-speaker 

ones. To administer the awareness-raising activities, 

teachers provide several questions to ask the learners 

feedback on the factors relating to their development in 

comprehencing differences in varieties of English and 

utterance intonation and their competence of 

communicatiion.  

Zhang (2004; 245) found the learners pondered the 

nonnative speaker instructor's adoption of the native 

pronunciation and model of intonation for the awareness-

raising. The general reactions showed their readiness to 

rehearse in the model of native speaker to enhance their 

competence of communication. 

Impacts of Awareness-Raising Activities to Students’ 

Pronunciation 

The learners' trust in speaking activity is 

exceptionally upgraded and the general viability in aural-

oral competences additionally enhanced, as they currently 

turned out to be much aware of the way that there were 

contrasts in intonational implications, which demonstrate 

that the educational endeavors made them mediate 

impacts. 

The positive responses are achieved when the 

teacher-researcher exchanged views on the issue in the 

feedback discussion session on the awareness-raising 

activities. It seems that the feedback on the awareness-

raising activities further found expression for the beneficial 

effects of having this intonation component in the TEFL 

education programme.  
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To sum up, the awareness-raising activities by 

referring to a native-speaker model produce some 

evidences that support the intonation teaching to English 

as a Foreign Language (EFL) students to develop their 

trust and to improve the competence of communicatiion. 

Alsp, these activities become a strong foundation for the 

next professional developments, which in turn, can help to 

sharpen the students’ understanding on the models or the 

varieties in their existence and develop their own 

competence in the future time. 

Teaching Pronunciation through Ear Training 

Hischhorn (2018) spends a moment or two examining 

the type of exercises, which Palmer (1921) proposed: ‘ear-

training exercises’. 

teacher articulates single or multiple sounds and the 

student attempts ‘unconscious efforts at reproduction’. 

Palmer says this is the most ‘natural’ form of ear training 

since we did it for L1 years ago. 

Teacher writes phonetic symbols on the board, 

assigning each a number. Teacher articulates a sound and 

asks sts to say which number it is. 

Teacher gives ‘phonetic dictation’ so sts write down 

using phonetic symbols. 

This can be extended to the dictation of syllables or 

words though he stresses that nonsense syllables and 

words will be more useful to the st who will then not be 

tempted to rely on known spellings. 

Palmer (1921) recommends a course of ‘mouth-

gymnastics’ suggesting that practice to develop the 

muscles must be undertaken to achieve the required 
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results in articulation. Thus, it is suggested to conduct a 

combination of instruction and mimicry with the instructor 

showing, explaining and modelling. 

Teaching Pronunciation through Listening First 

It is crucially needed to develop a discriminatory 

listening skill before attempting to pronounce (Fies, 1945). 

Minimal pairs featured largely and students were required 

to recognise the difference between read or rid, raid or red 

and so on. 

The emphasis here was on the English sound 

system and Fries (1945) writes that little attention was paid 

initially to phonetic differences that can be grasped as one 

phoneme. The step uses a description by the instructor of 

how sounds are articulated for which the student must a 

have preliminary, elementary knowledge of the 

physiology of the human vocal apparatus followed by an 

L1 or L2 comparison.  

Exaggerated imitation was also employed by Fries 

(1945), as was the technique of reading an L1 text using 

English sounds and pitch to encourage students to 

compare the sound systems (Hischhorn, 2018).  

The central tenet of the natural methods is that we 

do acquire L2 in a way, which is as close to L1 as possible. 

Therefore, imitation was the norm since it was assumed 

that L1 was learned by imitation (Hischhorn, 2018). 

Practicing Students’ Pronunciation Using Taboo Games 

 It is important to provide a supportive environment 

in the classroom to practice the pronunciation so that 

neither the lecturer nor the students experience boredom 

in teaching and learning process. As stated by Setter 
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(2014), “pronunciation is a difficult area for classroom-

based teaching and learning, and also self-study, using a 

textbook alone; although materials have for decades been 

accompanied by audio cassettes, reel-to-reel tapes and 

vinyl records”.  Therefore, pronunciation can be taught 

and learnt with a wide variety of methods and activities 

that make students naturally and confidently improve and 

progress (Marza, 2014). As a result, a student must learn 

how to pronounce it in a way, which can be understood by 

a variety of listeners.  

When learners listen and repeat, Locke (1970) found 

that after a learner had copied a model to pronounce a new 

sound twice, there was very little further improvement. 

That is, after repeating the sound for the second time the 

learners did not usually make any more improvement 

even though they heard the same model and tried to copy 

it several times. This means that repeating after the model 

is only useful for a short time. If the teacher wants the 

learners to make further improvement, she must either 

explain to the learners how to make the sound, show the 

written form of the sound, or use some “trick”, such as 

forcing, to help the learners make the correct sound 

(George in Arini, 2016) 

Taboo game is one of word guessing game 

introduced by Hasbro in 1989. It is used for a player to 

have their partners in a group guessing the word on the 

card without mentioning the word itself or the five listed 

words in the card. Therefore, the player should explain the 

“guessed word” in other words so that the other member 

of the group can guess it correctly. 
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Arini (2016) has found that the use of taboo game in 

practicing the students’ pronunciation has activated the 

students’ participation in the classroom. The repetation 

used by the students to reexplain the taboo word helps 

them to practice their pronunciation. Most of the students 

in the classroom were enthuthiastic to play the game. It 

deals with the students’ attitude towards the 

implementation of taboo game relates to their 

pronunciation and vocabulary. Acton (1984) states that it is 

important to give a lot of attention to helping the learners 

to deal with their attitudes and feelings as these affect their 

pronunciation. It is an obligatory for students to master 

good pronunciation for its importance as Derwing and 

Munro (2005) states, “Having a good pronunciation of the 

language can help in normal communication, particularly 

intelligibility”. 

The taboo game has proven to be fun, and it can 

help the students’ pronunciation practice (Arini, 2016). 

Moreover, it can help the learners to add more 

vocabularies. To make a pronunciation class interesting is 

in line with Nation and Newton (2009) who states, “To 

maintain learners’ interest, activities need to be short & 

various and to involve the learners in responding to or 

using the language”. It is clearly stated that the lecturers 

need to use various activities to make the students excited 

and motivated to learn the language. Since it is believed 

that anxiety influences learners’ willingness to 

communicate in a second language (Yashima, 2002), it is 

particularly important that, in the early stages of learning a 

second language, learners have successful, low stress 

learning experiences. 
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