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Abstract:
The quality of education in Indonesia is still low based on data from international
studies, namely the education development index shows that Indonesia has not moved
from the medium or medium category, especially in the field of science. This fact
assumes science learning as a problematic learning content. This study aims to develop
a learning device that is able to overcome these problems on a local scale. This study
uses the Design of Educational Research and its development model uses the Dick and
Carey approach. The subjects used in the one-to-one test amounted to 3 people, the
small group test amounted to 14 people, and the test of a large group of 60 class VII
SMP students with a testing area in Banjarbaru. Learning outcomes show improvement
in both the experiment and the control class with an increase category at the moderate
level. Data shows normal distribution and both classes are considered homogeneous
and the t-test shows that there is a significant influence between the use of guided
inquiry models compared to conventional learning using developed tools.
Keywords: development of learning tools, guided inquiry, student learning outcomes
1. Introduction
The learning system in Indonesia currently adheres to the 2013 curriculum that
prepares students who are competitive, productive, creative, innovative, and affective
who are good and contribute to society. The purpose of learning is to obtain behavioral
learning outcomes that are expected. Slavin (2000) defines learning goals as the
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direction to be addressed from a series of activities carried out in the learning process.
In integrated science learning, the learning objectives to be achieved are so that students
can experience the whole learning process, understand natural phenomena through
problem solving activities, scientific methods, and imitate the way scientists work in
finding new facts (Ministry of National Education, 2010). These learning experiences are
the aim of training students' science process skills (Nadziroh et al., 2018).
But the quality of education in Indonesia is still low, this can be seen from the
data from international studies, the education development index for all or education
for all, Indonesia has not moved from the medium or medium category. Based on the
report of the United Nations Education, Science and Culture Organization (UNESCO)
in 2012, Indonesia ranked 64th out of 120 countries after previously in 2011, Indonesia
was ranked 69th out of 127 countries. As for the education rankings of the ASEAN
region in 2017, Indonesia is ranked 5 with a score of 0.603 while Singapore is ranked 1,
Brunei Darussalam 2, Malaysia 3 and Thailand is ranked 4 (DW, 2017). Likewise the
results of data from Puspendik Balitbang Kemdikbud state that the results of the
National Final Examination (UAN) for 2013/2014 Academic Year at the junior high
school level for Banjarbaru City are ranked 10th out of 13 districts/cities in South
Kalimantan province. The results of this data show that education in the city of
Banjarbaru still needs to be improved both at the provincial level and at the national
level. Whereas for the average science score of 7.03. This fact, shows that in general
students view science lessons as an uninteresting and unpleasant lesson. The event was
caused by the learning carried out in school or class was still not in accordance with the
nature of science learning (Ali et al., 2013).
Learning will be more meaningful if students are given the opportunity to know
and be actively involved in finding concepts from existing phenomena from the
environment with the guidance of teachers (Fahmi and Irhasyuarna, 2017). If science
learning is not taught according to the nature of science learning, learning outcomes
will not be optimal (Johari, 2014). Learning is the process of interaction between
students and teachers and learning resources in a learning environment, so to realize
the goals of science learning in schools, science teachers should understand the nature
of science, be able to become facilitators of learning in accordance with the abilities and
needs of students as designed in the curriculum (Ali et al., 2013).
The nature of science learning has three components, namely the product
component, process and attitude. Science as a product means a set of facts, concepts,
principles and laws about natural phenomena. Science as a process is a series of
structural and systematic tests carried out to find concepts, principles, laws and natural
phenomena. While science as an attitude is expected to be able to shape character. So
that it is clear that what is desired in science learning is that students are able to behave
and be able to show their character (Suastra, 2009). One of the learning models in order
to achieve these objectives is guided inquiry learning. Because in the guiding principle
of implementing the curriculum in learning is to use a contextual approach to the
strengthening process using a scientific (scientific) approach and authentic assessment
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that uses the principle of assessment part of learning. The scientific approach to
learning can be applied using the Discovery/Inquiry learning model (Permendikbud
Number 58 of 2014 concerning Standard and Middle Education Process Standards). The
use of guided inquiry is due to the intellectual development of students at middle
school age according to Piaget at the formal operational level. That is, in this period
children have been able to think logically, think with formal theoretical thinking based
on propositions and hypothesize. To achieve these objectives the role of the teacher is
needed in learning (Rizal, 2014).
Guided inquiry learning is considered appropriate to be used for seventh grade
students of SMP, because the characteristics of class VII junior high school students who
are still not fully able to learn self-directed, the level of cognitive development of
students in the intermediate stage from concrete operations to formal operations. Still
needing the teacher as a guide so students are able to reflect on the learning experience.
Guided inquiry is a learning activity that places the teacher to determine the topic and
motivates students to arise questions in the minds of students then students are tasked
with formulating hypothetical problems, working procedures, analyzing data and
concluding it but still under teacher guidance.
According to Towndrow and Ling (2008), inquiry is learning that does not only
use methods of remembering facts but must also include planting the application of
knowledge to students. The advantages of guided inquiry learning methods are: (1)
Encouraging students to think and formulate their own hypotheses, (2) Encourage
students to think and work on their own initiative, (3) Teaching becomes more studentcentered, (4) Students can form and develop concepts own. So inquiry really supports
the theory of constructivism in its implications (Roestiyah, 2001). The research results of
Rahmawati (2012) concluded that learning using guided inquiry methods can improve
learning abilities, namely by making students more active in the learning process so
that they can also increase student activity in thinking, so as to improve student
learning outcomes.
Learning outcomes are a series of mental body activities to obtain a change in
behavior as a result of the experience of individuals interacting with their environment
concerning cognitive, affective and prikomotor. The learning outcomes in the form of
affective and psychomotor one of which is the ability of science process skills of
students (Djamarah, 2002).
Improving the scientific performance of students through learning activities that
are able to improve their process skills and scientific attitudes, which will later lead to
the creation of long-term concepts in the memory of students (Fahmi and Irhasyuarna,
2017). Students with high scientific performance will certainly be able to shape their
own knowledge. This is in line with the principle of constructivism, that students are
actively constructing their knowledge. So, the teacher does not need to worry about lack
of time to complete the material that is the demand of the curriculum, because with the
scientific performance that is owned, students are able to build their own knowledge,
which will lead to improving student learning outcomes (Setiadi and Irhasyuarna,
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2017). Learning is not only limited to the place and fixated on the teacher in the school,
because with the increase in scientific performance, students can explore knowledge
anywhere.
Science subjects in junior high school are one of integrated learning. Integrated
learning is learning that begins with a particular subject or theme that is related to
another subject, certain concepts are associated with other concepts, which are applied
spontaneously or planned, either in one field of study or more, with a variety of
children's learning experiences, so that learning become more meaningful. But in the
implementation in the field it has not been realized perfectly, where the delivery of
material to students is still separately between physical, biological, chemical and IPBA
material. The low scientific performance of students reflects the low motivation of
students to learn science (Dewi, 2013). There are a number of things that have become
difficulties in implementing integrated science in junior high schools, among others: 1)
teacher readiness, so far science teachers from disciplinary backgrounds are indeed
separate from physics, biology and chemistry, 2) difficulty integrating science concepts
into integrated learning, 3) there are still a few printed textbooks that contain science
concepts in an integrated manner. Based on the inhibiting factors in the application of
science, try to overcome by making a learning tool that can train students' process skills
and improve learning outcomes and apply them in the field. These results will be seen
how much the success of Integrated Science learning with a contextual approach to the
strengthening process using a scientific (scientific) approach and authentic assessment
that uses the principle of evaluating part of learning requires an innovative planning,
implementation and assessment.
In the process, the steps taken when developing the device are: a) identifying
learning objectives, b) conducting in-depth learning analysis, c) identifying student
characteristics, d) formulating specific learning objectives, e) developing test items, f)
developing strategies learning, g) developing and selecting learning tools, h) designing
and implementing formative evaluations, and i) revising learning. All development
steps are based on the Dick and Carey model approach so that the process runs
systematic and hierarchical in order to achieve the research objectives. Considerations
in choosing the Dick and Carey models, (1) Dick and Carey's theoretical basis are goaloriented, condition variables, and results are used to establish optimal learning
methods (Reigulut, 1983), (2) can be used to design learning materials, both for the need
to study both classical and individual classes, (3) can be used to develop learning
materials in the intellectual realm, attitudes, skills, and verbal information, and (4) the
Dick and Carey models show a very clear, concise, unbroken relationship between step
one step with the other.
2. Methods
This study uses the Design of Educational Research. This study resulted in the form of a
learning tool and the results of its application in the classroom using a guided inquiry
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based learning model. Learning tools to be developed in this study are Syllabus, lesson
plans, teaching materials, LKPD, and learning outcomes tests where the research
instruments are in the form of assessment instruments (lesson plans, teaching materials,
LKPD, readability of teaching materials and LKPD, assessment sheet validation
instruments, observation sheet instruments) (implementation of teacher and student
activities), learning outcomes test instruments, science process skills, character attitude
assessment instruments, social attitude assessment instruments, psychomotor skills
assessment instruments. The development model uses the Dick and Carey Model
approach. Subjects used in the one test -to-one numbered 3 people, a small group test of
14 people, and a large group of 60 people from Class VII of a junior high school in
Banjarbaru.
3. Results and Discussion
The device was made to adjust the 2013 curriculum and continued to be revised to
adjust needs in the classroom. Its development is assessed by validators and
observations that are considered experts in their fields. Based on the results of the
validation test that has fulfilled the valid elements used in the learning together with a
one-to-one trial and a draft II device. Draft device II was applied in small groups and
analyzed the progress of learning through teacher activities and student activities.
Teachers are considered capable of managing learning well using the developed tools.
The same is true for students who are considered good when applied to devices
developed by researchers. This condition illustrates the effectiveness of expectations
achieved. The device was revised to draft III devices before becoming the final device.
In the field test assessed the progress of students towards the application of
learning devices. First, learning outcomes during learning are assessed in Table 1.
Table 1: Field Test Data
Class

Score Completeness Score Completeness Gain N=gain Increase Category
Pretest
Postest
Experiment
68.67
46.67%
83.17
90.00%
14.50
0.51
Moderate
Control
64.40
30.00%
76.03
70.00%
11.63
0.34
Moderate
Category: High G = g value ≥0,70, Medium G = g value 0,30 ≤ g ≥ 0,70, Low G = g value ≤ 0,30

The average difference test is used to determine the differences in cognitive learning
outcomes of experimental class students taught by guided inquiry methods and control
classes taught by conventional methods. The different test steps for the two samples
(two sample t-test) are as follows.
3.1 Normality Test
The data normality test aims to find out whether the data comes from the normal
distribution population. To test normality is to use the help of SPSS version 22.00
software with α = 5% and the results can be seen in Table 2 below.
European Journal of Alternative Education Studies - Volume 3 │ Issue 2 │ 2018

111

Ade Budhi Rahayu, Sutarto Hadi, Maya Istyadji, Muhammad Zaini, Arif Sholahuddin, Fahmi
DEVELOPMENT OF GUIDED INQUIRY BASED LEARNING DEVICES TO
IMPROVE STUDENT LEARNING OUTCOMES IN SCIENCE MATERIALS IN MIDDLE SCHOOL

Table 2: Normality Test of Post-Test Data of Experimental Class and Control Class

Experiment
Control
a. Lilliefors Significance Correction

Kolmogorov-Smirnova
Statistic
df
0.106
30
0.102
30

Sig.
0.200
0.200

Based on the table above, it is known that the results of the posttest normative data of
the experimental class obtained a significant value of 0.200 while the control class was
0.200. That is, the significance value of the experimental and control class data is more
than 5%, which means that the experimental class and control post-test data are
normally distributed.
3.2 Homogeneity Test (Variant Similarity Test)
The homogeneity test was carried out to obtain the assumption that the study sample
originated from a homogeneous condition. To test homogeneity is to use SPSS software
version 22.00 with α = 5% and the results can be seen in table 3 below.
Table 3: Homogeneity Test Results
Levene's Test for Equality of Variances
F
1.068

Sig.
0.306

Based on the table above, there is a significant level of 0.306 or more than 5%, which
means there is no difference in data variance between classes using a guided inquiry
model with conventional learning, meaning both classes are homogeneous.
3.2 Independent Sample t-Test
Testing the difference in the average test of mathematical communication skills between
students with guided inquiry model learning and control class with conventional
learning is done to determine whether the use of a guided inquiry model will produce
better values or not.
Hypothesis:
H0: µ1 ≤ µ2 (class average value using a guided inquiry model less than or
equal to the class average value with conventional learning)
H1: µ1> µ2 (the average value of class learning outcomes using the guided
inquiry model model is more than the class average value with conventional learning)
Average difference test, calculated by t test. The results of t-test calculations can
be presented in Table 4 below.
Table 4: The Calculation Results Independent Sample t-Test
Class
Experiment
Control

N
30
30

Mean
83,16
76,03
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Based on Table 4 above, it can be seen that the value of t count is obtained at 2.988. The
value of t table for db = (n1 + n2-2) = (30 + 30 - 2) = 58 with a significance level of 5% is
known as 2,002. Because the value of t count = 2.988> t table = 2.002, it was decided to
reject H0 and accept H1. That is, the average value in the class treated with the guided
inquiry model is greater than the class average value with conventional learning. This
indicates that there is a significant influence between the use of inquiry and
conventional learning models on the application of learning devices.
Bilgin (2009) concluded that the results were significantly better in
understanding the science concept for the experimental class using a guided inquiry
model than in the control class with traditional learning. Some other studies also state
the same, among others, according to Berry & Berry (2014) learning using inquiry
models can increase engagement and produce meaningful learning, according to Martin
& Hansen (2002) the use of guided inquiry in the investigation process requires
guidance from the teacher to solve problems. This finding was supported by Dewi, et
al. (2013) which states through a guided inquiry model that students are guided to
know knowledge through direct experience.
During the learning process also observed and assessed character skills in
students. Natural Science Learning (IPA) cannot be separated from character
development. The Law of the Republic of Indonesia number 20 of 2003 concerning the
National Education System is the basis for the integration of character education into
teaching materials as a support for learning facilities. In order for these characters to be
manifested in a person, habituation in daily life is needed, both through home
education and school education, which is called character education. In simple
character education is everything we do intentionally that affects the character of the
children we teach.
The principle used in the development of cultural education and national
character must be in accordance with what was stated by MONE (2010), namely
sustainable, through all subjects, values are developed, and carried out actively and
pleasantly. So with this principle, students can learn through the process of thinking,
behaving, and acting. In this study character behaviors that are integrated in learning
devices have 4 indicators, namely (1) sense of gratitude, (2) honesty, (3) responsibility,
and (4) discipline. In testing the effectiveness of the device and to find out whether or
not the revision of the learning device developed character traits in the small group test
is also a measure in the assessment, based on the observation table of character
behavior in the small group test, for indicators of sense, honesty, responsibility and
discipline at 4 face-to-face meetings shows an average of 98% with very good
categories. Thus it can be concluded that the learning device developed with the guided
inquiry model has been able to bring up the character traits of students with
characteristic behavioral attitudes that can be observed, namely in the behavior of
gratitude, honesty, responsibility and discipline.
Whereas based on the characteristic behavior observation table in field trial 1,
indicators of sense, honesty, responsibility, and discipline at 4 face-to-face meetings
European Journal of Alternative Education Studies - Volume 3 │ Issue 2 │ 2018

113

Ade Budhi Rahayu, Sutarto Hadi, Maya Istyadji, Muhammad Zaini, Arif Sholahuddin, Fahmi
DEVELOPMENT OF GUIDED INQUIRY BASED LEARNING DEVICES TO
IMPROVE STUDENT LEARNING OUTCOMES IN SCIENCE MATERIALS IN MIDDLE SCHOOL

showed an average of 95% with a very good category. Thus it can be concluded that the
learning device developed with the guided inquiry model has been able to bring up the
character traits of students with characteristic behavioral attitudes that can be observed,
namely in the behavior of gratitude, honesty, responsibility and discipline. Character
behavior in the field test for indicators of sense of sincerity, honesty, responsibility, and
discipline in 4 face-to-face meetings with very good categories. Thus it can be
concluded that the learning device developed with the guided inquiry model has been
able to bring up the character traits of students with characteristic behavioral attitudes
that can be observed, namely gratitude, honesty, responsibility and discipline.
4. Conclusion
This study aims to produce learning devices and their implementation towards guided
inquiry based learning models. The observation results of the teacher's ability in
learning activities developed during learning using the developed tools show the
achievement of each step of the learning activity. The results of the observation of the
teacher's activity showed that the implementation of the lesson plan in the field test was
96.6% where each face to face had a reliability of more than 75%, so the device could be
categorized as good. From these results it can be concluded that the device is developed
practically, and can be used well by researchers and other teachers. Validators assess
the device to meet validity to use. Improvement in cognitive skills is at a moderate level
for the experimental and control classes. Whereas in the different test, there is a
significant influence on the use of guided inquiry learning models when implemented
learning devices developed.

References
Ali, L.U., Suastra, W.I., Sudiatmika, A.A.I.A.R. 2013. Pengelola Pembelajaran IPA
Ditinjau dari Hakikat Sains pada SMP di Kabupaten Lombok Timur. E-Journal
Program Pascasarjana Universitas Pendidikan Ganesha Program Studi IPA, Vol.
3 No. 1.
Bery, M.H. and Berry, G. 2014. Reading an Object: Developing Effective Scientific
Inquiry Using Student Questions. European Journal of Science and Mathematics
Education, Vol.2 No.2, pp. 87-97.
Bilgin, I. 2009. The Effect of Guided Inquiry Instruction Incorporating a Cooperative
Learning Approach on University Students’ Achievement of Acid and Bases
Concepts and Attitude toward Guided Inquiry Instruction. Scientific Research
and Essay, Vol.4 No.10, pp. 1038-1046.
Dewi, K., Sadia, W., Ristiati, N. P. 2013. Pengembangan Perangkat Pembelajaran IPA
Terpadu dengan Setting Inkuiri Terbimbing untuk Meningkatkan Pemahaman

European Journal of Alternative Education Studies - Volume 3 │ Issue 2 │ 2018

114

Ade Budhi Rahayu, Sutarto Hadi, Maya Istyadji, Muhammad Zaini, Arif Sholahuddin, Fahmi
DEVELOPMENT OF GUIDED INQUIRY BASED LEARNING DEVICES TO
IMPROVE STUDENT LEARNING OUTCOMES IN SCIENCE MATERIALS IN MIDDLE SCHOOL

Konsep dan Kinerja Ilmiah Siswa. E-Journal Program Pascasarjana Universitas
Pendidikan Ganesha Program Studi IPA, Vol. 3 No. 1.
Dick, W. and Carey, L. 2009. The Systematic Design of Instruction Seventh Edition.
Pearson Education. New Jersey.
Djamarah, S.B. 2002. Psikologi Belajar. Rineka Cipta. Jakarta.
DW.
2017.
Rangking
Pendidikan
Negara-negara
ASEAN.
https://www.dw.com/id/rangking-pendidikan-negara-negara-asean/g-37594464.
(accessed on August 1, 2018).
Fahmi and Irhasyuarna, Y. 2017. Misconceptions of Reaction Rates on High School
Level in Banjarmasin. IOSR Journal of Research & Method in Education (IOSRJRME). e-ISSN: 2320 – 7388, Volume 7, Issue 1, Ver. IV, (Jan – Feb 2017), PP 54 –
61, DOI: 10.9790/7388-0701045461. www.iosrjournals.org
Fahmi and Irhasyuarna, Y. 2017. The Misconceptions of Senior High School Student in
Banjarmasin on Chemical Bonding. Journal of Education and Practice. Vol. 8, No.
17, pp. 32-39. www.iiste.org
Kemendiknas. 2010. Bahan Pelatihan: Penguatan Metodologi Pembelajaran Berdasarkan
Nilai-nilai Budaya Untuk Membentuk Daya Saing dan Karakter Bangsa.
Kemendiknas RI. Jakarta.
Marjan, J., Arnyana, I.B.P., Setiawan, I.G.A.N. 2014. Pengaruh Pembelajaran
Pendekatan Saintifik Terhadap Hasil Belajar Biologi dan Keterampilan Proses
Sains Siswa MA. Mu allimat NW Pancor Selong Kabupaten Lombok Timur Nusa
Tenggara Barat. e-Journal Program Pascasarjana Universitas Pendidikan
Ganesha Program Studi IPA, Vol. 4 No. 1.
Martin, L. and Hansen. 2002. Defining Inquiry: Exploring The Many Types of Inquiry in
The Science Classroom. Science Teacher, Vol.69 No.2, pp. 34-37.
Nadziroh, A., Setiadi, I., Fahmi. 2018. The Effect of Inquiry Model On Science Process
Skills and Learning Outcomes. European Journal of Education Studies. ISSN:
2501 - 1111. ISSN-L: 2501 - 1111. Vol. 4. Issue. 12. pp. 177-182. doi:
10.5281/zenodo.1344846. www.oapub.org/edu
Permendiknas Nomor 59 Tahun 2014 tentang Tujuan Kurikulum 2013. Depdiknas.
Jakarta.
Puspendik. 2014. Laporan Hasil Ujian Nasional SMP/MTs Sederajat Tahun Ajaran
2013/2014. Balitbang Kemendikbud. Jakarta.
Rahmawati, U., Kusuma, E., Cahyono, E. 2012. Pembelajaran Buffer Menggunakan
Metode Inkuiri Terbimbing untuk Meningkatkan Hasil Belajar dan Keaktifan.
(Online),
(http://journal.unnes.ac.id/sju/index.php/chemined/article/view/985.
Chemistry in Education, Vol. 1 No. 2, pp. 136-141.
Reigulut, C.M. 1983. Instructional Design Theories and Model: An Overview of Their
Current Status. Hilldate, N.J: Lawrence Erlbaum Associates.
Rizal, M. 2014. Pengaruh Pembelajaran Inkuiri Terbimbing Dengan Multirepresentasi
Terhadap Ketrampilan Proses Sains Dan Penguasaan Konsep IPA Siswa SMP.
Jurnal Pendidikan Sains: ISSN 2338-9117. Vol. 2 No.3, pp. 150- 158.
European Journal of Alternative Education Studies - Volume 3 │ Issue 2 │ 2018

115

Ade Budhi Rahayu, Sutarto Hadi, Maya Istyadji, Muhammad Zaini, Arif Sholahuddin, Fahmi
DEVELOPMENT OF GUIDED INQUIRY BASED LEARNING DEVICES TO
IMPROVE STUDENT LEARNING OUTCOMES IN SCIENCE MATERIALS IN MIDDLE SCHOOL

Roestiyah, N.K. 1991. Strategi Belajar Mengajar. Rineka Cipta. Jakarta.
Setiadi, I. and Irhasyuarna, Y. 2017. Improvement of Model Student Learning
Through the Content of Solutions Guided Discovery Buffer. IOSR Journal of
Research & Method in Education (IOSR-JRME), Volume 7 (1) pp. 1-9.
Slavin, R., E. 2011. Psikologi Pendidikan Teori dan Praktek. Indeks. Jakarta.
Suastra, I.W. 2009. Pembelajaran Sains Terkini: Mendekatkan Siswa dengan
Lingkungan Alamiah dan Sosial Budayanya. Singaraja: Universitas Pendidikan
Ganesha.
Towndrow, P.A., Ling, T.A., Venthan, A.M. 2008. Promoting Inquiry through Science
Reflective Journal Writing. Eurasia Journal of Technology Education, Namyang
Technological University Singapore, Vol. 4 No. 3: 279-283.
UNESCO.
2012.
EFA
Global
Monitoring
Report.
http://unesdoc.unesco.org/images/0021/002185/218569E.pdf. (accessed on August
1, 2018).
UNESCO. 2012. The Education for All Development Index. https://es.unesco.org/gemreport/sites/gem-report/files/Index_Tables_2011.pdf. (accessed on August 1,
2018).

European Journal of Alternative Education Studies - Volume 3 │ Issue 2 │ 2018

116

Ade Budhi Rahayu, Sutarto Hadi, Maya Istyadji, Muhammad Zaini, Arif Sholahuddin, Fahmi
DEVELOPMENT OF GUIDED INQUIRY BASED LEARNING DEVICES TO
IMPROVE STUDENT LEARNING OUTCOMES IN SCIENCE MATERIALS IN MIDDLE SCHOOL

Creative Commons licensing terms
Authors will retain the copyright of their published articles agreeing that a Creative Commons Attribution 4.0 International License (CC BY 4.0) terms
will be applied to their work. Under the terms of this license, no permission is required from the author(s) or publisher for members of the community
to copy, distribute, transmit or adapt the article content, providing a proper, prominent and unambiguous attribution to the authors in a manner that
makes clear that the materials are being reused under permission of a Creative Commons License. Views, opinions and conclusions expressed in this
research article are views, opinions and conclusions of the author(s). Open Access Publishing Group and European Journal of Alternative Education
Studies shall not be responsible or answerable for any loss, damage or liability caused in relation to/arising out of conflict of interests, copyright
violations and inappropriate or inaccurate use of any kind content related or integrated on the research work. All the published works are meeting the
Open Access Publishing requirements and can be freely accessed, shared, modified, distributed and used in educational, commercial and noncommercial purposes under a Creative Commons Attribution 4.0 International License (CC BY 4.0).

European Journal of Alternative Education Studies - Volume 3 │ Issue 2 │ 2018

117

